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INTRODUCTION

The School District of the City of Saginaw has been actively involved in
the development and implementation of programming for gifted and talented stu-
dents for quite some time. The district has long recognized the need for some
type of special programming to meet the needs of this unique population. In
the Fall of 1981 after a great deal of study the district opened both an ele-
mentary and secondary gifted and taleanted program. The Program for Creative
and Academically Talented (PCAT) for grades K-6 was opened at Handley Elemen-
tary School. This full-day comprehensive program served étudents county-wide.
Simultaneously with the PCAT opening, the Center for the Arts and Sciences
(CAS) for grades 7-12 was opened at the Ruben Daniels Lifelong Learning Cen-
ter. This new center provided a half-day advanced academic and fine arts pro-
gram again for students throughout Saginaw county.

This report represents the next developmental step in refiring the gifted
aﬁd talented offerings. What are the strengths and weaknesses of the gifted
and talented program according to gifted and talented professional staff
(teachers, counselors, and administrators), secondary student participants,
and parents of both elementary and secondary participants? 1In what areas are
these programming efforts performing as well as desired and where do inade-
quacies exist? What areas of operation warrant attention to remedy weak-
nesses? Questions such as these deserve answers, and an effort was made dur-
ing April, 1987, to gather information through a needs assessment survey t..
find these answers. (éee Appendix A for a copy of the various instruments and

cover letter.)




WHAT IS A NEEDS ASSESSMENT?

A needs assessment is a logical problem solvir tool. It is usually the
first step and a vital component of comprehensive program planning. A needs
assessment is not a program change by itself, but it is a method for helping
to determine if change is necessary or desired., It provides information which
assists in setting priorities for future development and provides a basis for
allocating scarce res;urces.

A neéds assessment is a structured process for identifying and document-
ing the difference between "what is" and "what should be". The needs assess—
ment process determines: (1) the differences which exist between a desired

state of affairs with respect to important goals and functions and the present

or actual state of conditions and (2) a list of prioritized needs from these

identified differences.
In addition to prioritizing needs in terms of the ongoing functions and

goals of a program, a needs assessment should provide a sense of direction

regarding new or emerging needs and issues.

A needs assessment is a systematic process which asks three relatively

simple questions:

i, Where are we?
2. Where do we want to go?
3. How do we get from here to there?

In essence, the results of a good needs assessment form the basis for

sound goal setting and planning.




GROUPS INCLUDED IN SAGINAW’S GIFTED AND TALENTED NEEDS ASSESSMENT?

Information was gathered from gifted and talented professional staff
(administrators, teachers, and counselors), secondary students, and parents.
During the first two weeks of April, 1987, parents were ﬁailed a question-
naire, and professional staff and students completed the questionnaires, to
provide the necessary data. A total of 481 of 1,004 possible respondents
(47.9%) proéided responses (see Appendix B for a breakdown of returns by
respondent groups). The return racte for both elementary and secondary parents
was lower than hoped. However, those parents interested in voicing their

opinion about the program did have an opportunity to respond.

HOW WERE THE DATA COLLECTED?/WHAT IS A PRIORITY NEED INDEX?

The questionnaire contained a total of 164 statements about gifted and
talented services and program components, and the respondents were asked to
indicate the following for each statement:

l. In your opinion, to what extent should the stated
condition wxist? and,
2. From your knowledge, to what extent does the stated

condition exist?

The degree to which a difference exists between what should be, and what

is constitutes a need. The following example illustrates the response choices
used for the survey, how the need index was determined and how the priority

need index (PNI) was established.




A)

B)

Should Actually
good job of teaching basic safety skills. Exist Exists
5 3
A) In your opinion, to what extent should
the stated condition exist?
B) From your knowledge, to what extent does
the stated condition actually exist?
Should
Exist ? 1 2 3 4 5
Do Not To a To a To a fairly To a very
not at slight moderate large large
know all extent extent extent extent
Actually ? 1 2 3 4 5
Exists

EXAhPLE: The gifted and talented program does a

The following is a more detailed explanation of the above responses,

SHOULD EXIST

? Do not know the extent to which

the stated condition should
exist .

Stated condition should not
exist at all.

Stat2d condition should exist to
a slight extent.

Stated condition should exist to
a moderate extent.

Stated condition should exist to
a fairly large extent.

Stated condition should exist te
a very large extent.

ACTUALLY EXISTS

?

Do not know the extent to which
the stated condition exists.

Stated condition does not exist
at all.

Stated condition exists to a
slight extent.

Stated condition exists to a
moderate extent.

Stated condition exists to a
fairly large extent.

Stated condition exists to a
very large extent.




For the, example ased, the need index was 2 (the difference between
"should exist" value of 5 and the "actual exist" value of 3). To obtain a
clearer understanding of the relative priority ranking of the expressed needs,
. it was helpful to also know where on the response scale the difference
occurred. For example, a need index of 2 would result from the difference
between a "desired" of 3 and an "actual" of 1, while at the same time, the
difference between a "desired" rating of 5 and an "actual" rating of 3 also

ylelds a need index of 2. Therefore, to help establish priorities among

needs, the following procedure was employed. The needs were weighted by
multiplying them by their respective ratings on the "should exist" dimension.

This resulted in a Priority Need Index (PNI). This index takes into account

the magnitude of the desire of the respondents to have a given condition
present in the school district. The PNI could be thought of then as an auto-

matic prioritizing need indicator.

EXAMPLE: The gifted and talented program does a Should
good job of teaching basic safety Exist Actually
skills. (Desired) Exists
5 3

Should =~ Actual = Need Index
5 - 3 = 2
Need Index x "Should" = Priority Need Index

2 5 = 10

Cne might well ask what are the limits to the size(s) of priority need
. indices? The theoretical limits range from a +20 to -6, The upper theoreti-

cal limit is obtained in the following situation.

Should - Actual = Need Index x Should = PNI

5 -~ 1 = 4 X 5 = 20




The low~r theoretical limit can be obtained in the following two ways.

Should =~ Actual = Need Index x Should = PNI

3 - 5 = -2 b4 3 = =6
OR ]

2 - 5 = -3 X 2 # =6

In other major studies conducted over the years the actual PNI“s obtained
have never approached the limits of the scale. The scale is obviously biased
toward pointing up areas of concern in that it contains rany more points indi-
cating "need" (positive values) than it has indicating "lack of need" (nega-

tive values).

Table 1 below illustrates both the theoretical and actual limits under

discussion,




TABLE 1. THEOREYICAL PRIORITY WEED INDEX (PNI) LIMITS CONTRASTED WYITE ACTUAL
QUESTION PNI LIMITS FOR ELEMENTARY PROFESSIONAL STAFF AND PARTNTY;
SECONDARY PROFESSIOQRAL STAFF. PARENIS, AND STUDENTS; AND TOTAN.

Actual Gifted and Talented Questivu PNI Limits
Theoretical Elementary Secondary TOTAL
PNI Limits
. Prof Staff Par.mts Yrof Staff Parents Students
(EPS) (EP) (SPs) (sp) (sS) I)
Greatest Need
Possible eee e 20 19.60
19 TS
18
17
16
15
14
13
12 12.18
AT
11
10 10.16
9 N
8.15 8067
8 ~ AN
7
6 6.22
5 T
4
3
2
1 , J- N 1.09
\ % :
0.05 0.32 0.31 e
0 0.29
N~
- - 1 -— 1008
-2
-3
-4
-5
Ieast Need eoe = 6
Possible
7
12




One can see not only Fhat most PNI”s do not go far up the scale (the cen-
ters are approximately 2.80, 2.67, 3.%3, 4.24, 3,04, and 3.58 for the actual
data of EPS, EP, SPS, SP, SS, and T respectively) but also that problems have
to be identified in a relative sense. We believe looking at the PNI values
that equal or exceed the value that marks off the top 25% (in the case of EPS,
EP, SPS, 8P, S&, and T groups these values were 4.40, 3.60, 5.04, 5.84, 3.83,

and 4.59) is a useful guide in separating out the highest ranking concerns.

WHAT WAS THE FOCUS OF THE QUESTION?

The content of the gifted and talented instrument was related to 13 major
functions in gifted and talented education. Each respondent population com—
plet2d an instrument made up of relevant questions drawn from a pool of 164
items. Elementary professicnal staff were asked to respond to 145 questions,
secondary professional staff to 143, elementary parents to 113, secondary
parents to 111, 9nd secondary students to 87 questions. A detailed matrix

listing the number of questions by function area appears in Table 2 below.




TABLE 2. NUMBER OF QUESTIONS PER FUNCTION BY RESPONDENT POPULATION TO
THE 1986-1987 GIFTED AND TALENTED PROGRAM NEEDS ASSESSMENT.

i
1
I
1
1
. SS EPS SPS EP  SP .of Ttems : J
l
|
i

Populations to Survey*
FUNCTION . Number
I. General Administration X X X X 10
JII. Identification of Gifted/ X X X X X 8
Talented Students
III. Culturally Deprived Students X X X X X 6
IV. Educational Programs--— .X X X 19
Secondary
V. Educational Programs-- X X 21
Elementary
VI. Personal Development of the X X X X X 17
Student
VII. Classroom Management X X X X X 7
VIII. Teacher Values & Approaches X X X 20
IX. Staff Development, X X 12
X. Parental Involvement & X X X X 11
Commitment
XI. Auxiliary Support & Staff X X X X X 10
XII. Leadership by Principal X X X X 13
XIII. Communications/Public X X X X 10
Relations
TOTAL 87 145 143 113 111 164

*Population Key: SS Secondary Students

EPS = Elementary Professional Staff
SPS = Secondary Professional Staff
EP = Elementary Parents
SP = Secondary Parents




The following section presents each of the 13 function areas, followed by

a brief description of the type of questions included for that area of con-

cerne.

FUNCTIONS DEFINED

GENERAL ADMINISTRATIOR. The degree to which the gifted and talented
program provides for: continuous planning; monetary budget allocations
sufficient to achieve priority objectives; educational program improve-
ments and planning using research findings; instructional program evalu-
ation which compares goals and objectives with actual results; the use
of a variety of records to identify potential student problems; a safe
building environment for students and staff: the use of assessment
results by teachers to review instruction, student progress and one”s
own teaching methods; and goal setting which reflect students” needs.

IDENTIFICATION OF GIFTED/TALENTED STUDENTS. The process of identifying
gifted and talented students: is ongoing; starts as early in the stu-
dents” lives as possible; includes measures of student motivation,
interests, and maturity, as well as nominations from a variety of N
sources (parents, teachers, administrators, and test score data); places
emphasis on students who are culturally disadvantaged; features inser-
vices on how to properly identify students; screens out those who should

not participate while identifying those who would most benefit from the
program.,

CULTURALLY DEPRIVED STUDENTS. The extent to which female and ninority
students are counseled and encouraged to pursue educational and career
interests in fields which are not traditionally considered their domain,
and the extent to which they are treated in accord with their abilities
rather than a stereoyped image.

EDUCATIONAL PROGRAMS—SECONDARY. The secondary educational program
provides for: a shared value system emphasizing achievement; public
satisfication with program achievement; clearly defined learning goals
and objectives; collaborative curriculum planning and analysis of stu-
dent achievement levels; courses which are updated frequently and pro—
vide hands—on experiences; time with age peers; schedules and courses
which allow students to see what others in different disciplines are
doing; course work which illustrates the inter-relatedness of the vari-
ous disciplines; attention to continuity across grade levels and pro-
grams; coordination between home school and Center teachers; courses and
learning activities at the Center which are at a more advanced level and
pace as compared to home school courses; home school honors” courses
provide advanced courses to gifted students; drug education at the
appropriate level; basic and higher level thinking skills; opportuni-
ties for more in-depth independent review; and the development of stu~
dents” research skills.

10 ‘155




V.

VI.

ViI.

VIiI.

EDUCATIONAL PROGRAMS—ELEMENTARY. The elementary program provides for:

a shared value system emphasizing achievement; clearly defined learning
goals and objectives; objectives based on student achievement levels;
students knowiug the objective(s) of each lesson; challenging and
attainable learning standards for students; promotion based on achieve—
ent and not time spent in the class; students who are well prepared when
they progress to the next educational level; well taught reading, writ-
ing, arithmetic, and health education (along with a section on sex edu-
cation); opportunities for students to write and have hands-on experi-
ences; a sequentially planned curriculum, consisting of updated courses
and congruent with Che regular curriculum; instruction is coordinated
grade-to-grade; regularly assigned and checked homework; opportunities
to participate in co-curricular activities; drug education at the appro-
priate level; and learning activities at a more appropriate pace for
academically talented students than the regular classroom provides.

PERSONAL DEVELOPMENT OF THE STUDENT. Services and activities that are

generally non-academic in nature and designed to develop student
attitudes and abilities, specifically: practicing leadership skills;
working with other students with the same or different interests and
abilities; exposure to and exploring many fields and career opportuni-
ties; developing a sense of responsibility and self-reliance; establish-
ing and pursuing challenging goals which recognize and realize their own
aptitudes, abilities, interests and needs; developing logical and con—
vergent thinking skills; teaching problem-solving techniques; assisting
in developing career plans (this also includes students participating in
the visual and performing art classes); expecting and/or encouraging
students to complete their work and meet quality standards and to be
concerned for other people and their personal property; developing inde-
pendent study skills, self-discipline, and problem-solving skills using
complex and abstract thinking.

CLASSROOM MANAGEMENT. The classrooms are well managed allowing for:

good discipline; the notification of parents concerning discipline
problems (with ongoing administrative support); motivating students by
positive rewards; student knowledge of classroom rules; a safe, orderly,
productive, attractive, secure working environment; an emphasis on
achievement, not the maintenance of an environment/atmosphere.

TEACHER VALUES AND APPROACHES. Program teachers” values and approaches

include: a brisk instructional pace; plainly stated and frequently
used lesson objectives; seat work which is explained and demonstrated;
classes which emphasize student participation; teaching at the correct
level of difficulty, with skills prioritized to insure that instruc-
tional goals and objectives are accomplished; effective communication
with feedback to and from students; feedback given to students as a
result of observing them; spending most of the classroom time on learn-
ing; being ready and well-prepared with learning tasks which match the
lesson content; being knowledgeable of curriculum policies and prior-
ities; being responsive to the student”s point of view; being competent
in student counseling services; and functioning to facilitate not direct
students” course work.




IX.

X,

XII.

STAFF DEVELOPMENT. Activities and services are designed to enhance
professional development of the staff. Specifically, they include:
emphasis given to building teacher skills; effectively coordinated pro-
grams providing valuable information and teaching tools; inservice ses-
sions with adequate time and resources to address instructional issues;
priorities, objectives and learning goals developed by teachers; admin-—
istrative involvement types of professional development programs; admin-—
istrative support for career enhancement of the staff; adequate time
given for discussion and deliberation at staff meetings; recognition of
teaching excellence; and access to consultants and current advances in
the disciplines.

PARENTAL INVOLVEMENT AND COMMITMENT. The degree to which parents are
involved- and kept up~to~date on the progress of their students and the
program, including: clearly and consistently communicated procedures
for parental involvement; parents having involvement options; staff
members providing parents with all necessary information on how to
become involveds frequent two-way communication between staff members
and parents; parents fully supporting the program; parents being aware
of the program goals, keeping track of student progress, and realizing
the vocational value of all the courses; parents knowing their responsi-
bilities; parents being encouraged to become involved; parents who con-
tinue their support from the elementary to the secondary levels; and the
staff considering parental involvement integral to the program.

AUXILIARY SUPPORT AND STAFF. Services designed to assist with curricu-
lum, and students” career and personal planning, and decision making,
including: effective ongoing guidance and counseling for all students;
help in understanding vocational trends; student exploration of career
possibilities; career planning stressing the connection between course
work and career goals; library personnel who keep the building staff up-
to—-date regarding materials and who ask teachers for suggestions when
selecting materials; a library containing the appropriate materials
(audio-visual equipment, books, and magazines which adequately serve the
needs of students and staff).

LEADERSHIP BY PRINCIPAL. Administrative actions taken and beliefs held

by the principal which support the teaching/learning process, including:
a belief that all students can learn; a clear understanding of the pro-
gram’s goals; instructional leadership; frequent classroom observations;
initiatives for systematic improvement; creation of a more effective

school; frequent monitoring of new practices; active partnership in

long~ and short-range planning with all people concerned with education;
instructional expertise and good management skills; encouraging compre-
hensive programs such as, but not limited to, multiple methods of iden~
tification, staff development, program evaluation, and support services.




XIII. COMMUNICATIONS/PUBIC RELATIONS. The availability and exchange of gifted
and talented information both internally and externally, including:
conducting business in a manner that inspires public confidence by
being accurate, timely, intelligible, and relevant; providing informa-
tion on student successes, achievement results, and program performance;
trying to gain community support; sharing achievement results with stu-

. dents; reporting student progress clearly to students and parents; and
having principals who are a communication link among all persons con-
cerned with the program.




PRESENTATION OF DATA

One of the major purposes of a needs assessment study is to identify
areas where the concensus supports the existance of a problem or weakness.
This report highlights those areas where there was agreement that a problem
existed.

The overall findings of the respondent groups will be presented in the
sections which follow. The combined responses of professional elementary-and
secondary staff and parents plus secondary students will be presented, fol-

lowed by a summary of the major firdings from each of these groups separately.

A, District—Wide Total Responses

When all responses by professional staff, parents, and students were

combinedl, the following function areas emerged as the ones needing the most

attention,
Priority
Rank Function of Greatest Need Need Index
1 Identification of Gifted/Talented Students 5.33
2 Auxiliary Support and Staff 5.22
3 Parental Involvement and Commitment 4,93
4 Staff Development 4.57
5 Leadership by Principal 4.09

A complete listing of the desired, actual, need index, and priority need

values by function appear in Appendix C.

1Each respondent group was given equal weighting when responses for a
function or a question were combined across groups.

1« 19




survey questions which resulted in a high priority need index.

In addition to the high need function areas there were some individual

The questions

listed below represent those survey items for which the priority need index

equalled or exceeded 4.59 along with the function that each question was

related to.

INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH PNI’S FOR

DISTRICT-WIDE TOTAL RESPONDENT GROUP

Function Area

PNI Survey Item

8.67 16. All the teachers in the district participate Identification of
in inservices on how to identify gifted/ G*fted/Talented
talented students. Students

8.62 34, Provisions are outlined for coordination Educational Programs-
between teachers in the Center and in the Secondary
home school classrooms.

8.34 132. Effective guidance and counseling are readily Auxiliary Support &
available to each student in the gifted and Staff
talented program.

7.79 133. The gifted and talented program”s guidance Auxiliary Support &
program helps students acquire an understand- Staff
ing of vocational trends.

6.80 141, The library collection adequately serves the Auxiliary Support &
needs of staff and students. Staff

6.77 120, There is scheduled time for discussion and Staff Development
deliberation of gifted/talented issues at
staff meetings.

6.77 135, The guidance program helps students to Auxiliary Support &
realize the connection between their course Staff
work and their career goals.

6.49 128, Parents who supported their children’s Parental Involvement

involvement in the Center at the junior high
level also support it as strongly at the
senior high level.

& Commitment
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PNI

Survey Item

Function Area

6.33

6.19

6.14

6.10

5.75

5.68

5.60

5.53

5.52

5.41

5.35

17.

18.

145.

130.

126.

113.

115.

125.

149.

37.

The currently used method of identifying
gifted and talented students adequately
identifies .those students who would most
benefit from participation in the gifted and
talented program.

The currently used method of identifying
gifted and talented students adequately
screens out those students who should not
participate in the gifted and talented pro-
gram,

The program”s budget allows for allocation
of resources to achieve high priority
objectives.

The principals make frequent classroom
observations to monitor instruction.

Most parents are aware of the gifted and
talented program goals.

Parents realize the vocational value of all
of the gifted and talented program”s courses.

Content in staff development sessions
addresses instructional issues and priori-
ties.

The teachers and students have access to
consultants and to the most recent advances
within each area.

Parents are aware of their responsibilities
for helping students develop their gifted-
ness or talents.

The gifted and talented principals are viewed
by teachers as having relevant instructicnal
expertise as well as management skills.

The Honors” programs in the high schools do
a sufficient job of providing advanced course
work to gifted students.

Identification of
Gifted/Talented
students

Identification of
Gifted/Talented
Students

General Administra-
tion

Leadership by Prin~
cipal

Parental Involvement
& Commitment

Parental Involvement
& Commitment

Staff Development

Staff Development

Parental Involvement
& Commitment

Leadership by Prin-
cipal

Educational Programs-
Secondary




PNX Survey Item Function Area

5.34 111. The gifted and talented program has an effec- Staff Development
tive inservice training program for improving
teaching skills.

5.32 3l. The schedules and/or courses allow for stu- Educational Programs-
dents who are working in different disciplines Secondary
to work together to see what their respective
areas have in common.

5.26 12. The identification of gifted and talénted Identification of
students is an ongoing process, not an annual Gifted/Talented
event. Students

5.25 28. The public is satisfied with achievement at Educational Programs-
the Center for the Arts and Sciences. Secondary

5.12 123, The program”s staff members provide parents Parental Involvement
with information and techniques for helping, & Commitment
students develop their giftedness or talents.

5.11 l4. The identification process. includes measures Identification of
of student motivation, interests, and matur— Gifted/Talented
ity. Students

5.09 156. The progcaﬁ administration provides the Communications/
general public with accurate reports on its Public Relations
performance.

5.08 121. Procedures for parental involvement in the Parental Involvement
program are clearly communicated to parents & Commitment
and used consistently.

5.06 35. Collaborative curriculum planning and deci- Educational Programs-
sion making are typical. Secordary

5.00 148. The principals carefully monitor new prac- Leadership by Prin—
tices. cipal

4.98 134, Helping the student tu explore career possi- Auxiliary Support &
bilities is an important part of the total Staff
gifted and talented program.

4,92 151. The principals use principles of supervision Leadership by Prin-

and feedback to communicate with teachers
regarding rheir instructional methods in
gifted/talented programs.

cipal
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PNI Survey Item Function Area

4.89 160. The principals provide the community with Communications/
information about the effectiveness of the Public Relations
program,

4,86 114, Staff development and training are supported Staff Development
with time and other necessary resources.

4,82 38. Information on drug education at the Center Educational Programs-
is offered at the appropriate level. Secondary

4,72 119. Staff development learning goals and objec- Staff Development
tives are developed by teachers.

4.72 154, The principals use suggestions from their Leadership by Prin-
staff, teachérs, and from the community-at- cipal
large to assist in planning and decision
making.

4,72 107. Teachers are competent in student counseling Teacher Values &
services., Approaches

4,68 124, There is frequent two~way communication Parental Involvement
between parents and the gifted and talented & Commitment
program”s staff.

4.67 131. Encouraging parental involvement is an inte- Parental Involvement
gral part of the program”s plans. & Commi tment

4,63 118. Teaching excellence in the program is recog- Staff Development
nized.

4,59 Research findings are used in planning and General Administra-

3.

improving educational programs.

tion
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The reader should note that the high need questions listed above were
related to nine different function areas. Five of these (Identification of
Gifted/Talented Students, Auxiliary Support and Staff, Parental Involvement

. and Commitment, Staff Development, and Leadership by Principal) were func-
tions which appeared earlier on the Function of Greatest Need list.

A complete listing of the desired, actual, need index, and priority need
index values for each question and function for the total district-wide group
appear in Appendix D,

The chart below is provided as a means of drawing together the high pri-
ority concerns of the total district-wide group. The chart below summarizes
the data from combined respondent groups presented .hus far in the report,
i.e., high need functions and high need questionms.

SUMMARY OF DISTRICT-WIDE TOTAL RESPONSES TO THE GIFTED
AND TALENTED NEEDS ASSESSMENT

Functions of Questions of

Function Highest Need Highest Need
l. Identification of Gifted/Talented X X

Students

2. Auxiliary Support and Staff X X
3. Parental Involvement and Commitment X X
4, Staff Develoment X X
5. Leadership by Principal X X
6. Educational Programs--Secondary X
7. General Administration X
8. Communications/Public Relations X
9. Teacher Values and Approaches X

10. Personal Development of the Student
11l. Classroom Management

. 12, Culturally Deprived Students
13. Educational Programs--Elementary

19
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It seems apparent that attention should be focused on high need functions
or questions. Thése functions are those listed above the broken line in the
chart above (functions numbered 1-9). Functions numbered 10-13 (Personal
Development of the Student, Classroom Management, Culturally Deprived Stu-
dents, and Educational Programs--Elementary) might be viewed as strengths of
the gifted and talented program from the perspective of the combined district-

wide total.

B. Elementary Professional Staff Responses

When all responses by the elementary professional staff were combined the
following function areas appeared as the ones needing the most attention

ranked from the highest to lowest.

Priority

Rank Function of Greatest Need Need Index
1 Auxiliary Support and Staff 9.32
2 Identification of Gifted/Talented Students 8.25
3 Staff Development 4,30
4 General Administration 3.60
5 Parental Involvement and Commitment 3.36

A complete listing of the desired, actual, need index, and priority need
index values by function for elementary professional staff appear in Appendix E.

In addition to the highest need function areas there were some individual
survey questions which resulted with high priority need index values. The
questions listed below represent those survey items for which the priority
need index equalled or exceeded 4.40 along with function connected to each

question,




INDIVIDUAL SURVEY QUESTIONS WHYCH RESULTED IN HIGH PNI”S FOR

ELEMRNTARY PROFESSIONAL STAFF (EPS)

PNI Survey Item Functioi Area

19.60 132. Effective guidance and counseling are readily Auxiliary Support
available to each student iu the gifted and & Staff
talented program.,

16.35 133. The gifted and talented program”s guidance Auxiliary Support
program helps students acqui~e an understand- & Staff
ing of ‘socational trends.

13.87 16. All che teachers in the district participate Identification of
in inservices on how to identify gifted/ Gifted/Talented
talented students. Students

12.32 135. The guidance program helps students to Auxiliary Support
realize the connection between their course & Staff
work and their career goals.

10.18 15. Emphasis is given to identifying gifted/ Identification of
talented students in culturally disadvantaged Gifted/Talented
groups. Students

9.45 18. The currently used method of identifying Idencification of
gifted/talented students adequately screens Gifted/Talented
out those students who should not participate Students
in the gifted and talented program.

9.45 2. The program”s budget allows for allocation of General Administra-
resources to achieve high priority objectives. tion

9.05 17. The currently used method of identifying Identification of
gifted and talented students adequately iden- Gifted/Talented
tifies those stucdents who would most benefit Students
from participation in the gifted and talented
program.

8.22 141. The library collection adequately serves the Auxiliary Support
needs of staff and students. & Staff

7.76 128. Parents who supported their children”s involve- | Parental Involvement
ment in the Center at the junior high level & Commitment
also support it as strongly at the senior
high level.

7.51 145. The principals make frequent classroom obser— Leadership by Prin-~

vations to monitor instruction.

cipal
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PNI Survey Item Function Area

6.99 139. Audio visual materials are available for Auxiliary Support
classroom use. & Staff

6.81 115. The teachers and students have access to con- Staff Development
sultants and to the most recent advances
within each area.

6.75 134. Helping the student to explore career possi- Auxiiiary Support
bilities is an important part of the total & Staff
gifted and talented program.

6.65 12. The identification of gifted and talented Identification of
students is an ongoing process, not an Onual Gifted/Talented
event. Students

6.41 107. Teachers are competent in student counseling Teacher Values &
services. Approaches

6.40 13. 1Identification occurs as early in the stu- Identification of
dents” lives as is possible. , Gifted/Talented

) Students

6.17 14. The identification process includes measures Identification of
of student motivation, interests, and matur— Gifted/Talented
itye. Students

6.15 138. Materials found in the library are appropri- Auxiliary Support
ate to the students served. & Staff

6.15 136. The librarians at the Center and Handley ask Auxiliary Support
for teacher suggestions when selecting new & Staff
materials for the library.

6.04 137. The library personnel keep the building staff Auxiliary Support
up-to-date regarding available materials. & Staff

5.76 20. Students are counse'ed toward all careers in Culturally Deprived
which they have an interest, regardless of Students
how disproportionate in minority representa—
tives a career might be.

5.40 84. The Center and Handley have good discipline. Classroom Management

5.13 114, Staff development and training are supported Staff Development

with time and other necessary resources.
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PNI

Survey Item

Function Area

4.95

4.92

4.83

4.83

4.83

4.83

4.77

4.67

4.60

4.53

4.51

4.42

70.

140.

149,

160.

111,

156.

45,

148.

21.

118.

116.

68.

Helping the student to explore career possi-
bilities is an important part of the school
program.

Adequate time in the library is provided to
students to select materials.

The gifted and talente” principals are viewed
by teachers as having ‘evant instructional
expertise as well as ma agement skills.

The principals provide the community with
information about the effectiveness of the
program.

The gifted and talented program has an effec~-
tive inservice training program for improving
teaching skills.

The program administration provides the
general public with accurate reports on its
performance.

Learning goals and objectives are clearly
defined.

The principals carefully monitor new prac-
tices.

Female and minority students are provided
with positive role models in many varying
careers.

Teaching excellence in the program is recog-
nized.

Administrators are involved in some type of
professional development program.

Students are encouraged and assisted in
developing career plans.

Personal Development
of the Student

Auxiliary Support
& Staff
Leadership by Prin-

cipal

Communications/
Public Relations

Staff Development

Communications/
Public Relations

Educational Programs-
Elementary

Leadership by Prin-
cipal

Culturally Deprived
Students
Staff Development

Staff Development

Personal Development
of the Student




The reader should note that the high need questions listed above were
related to 12 different function areas. Five of these (Auxiliary Support and
Staff, Identification of Gifted and ‘alented, Staff Development, General
Administration, and Parental Involvement and Commitment) were functions which
appeared earlier on the Function of Greatest Need list.

A complete listing of the desired, actual, need index, and priority need
index values for each question and function for the elementary professional
staff group appear in Appendix F.

The chart below is provided as a means of drawing together the high pri-
ority concerns of the elementary professional staff group. The chart below
summarizes the data from elementary staff presented thus far in the report,
i.e., high need functions ard high need questions.

SUMMARY OF ELEMENTARY PROFESSYONAL STAFF RESPONSES TO THE
GIFTED AND TALENTED NEEDS ASSESSMENT

Functions of Questions of

Function Highest Need Highest Need
1. Auxiliary Support and Staff X X
2. Identification of Gifted/Talented X X

Students

3. Staff Development X X
4, General Administration X X
5. Parental Involvement and Commitment X X
6. Leadership by Principal X
7. Culturally Deprived Students X
8. Communications/Public Relations X
9. Teacher Values and Approaches X
10. Classroom Management X
11. Personal Development of the Student X
12, Educational Programs--Elementary - X

It seems apparent that attention should be focused on high need functions
or questions. These functions are those listed above the broken line in the

chart above (functions numbered 1-12).
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C. Elementary Parent Responses

When all responses by the elementary parents were combined the following

function areas appeared as the ones needing the most attention ranked from the

- highest to lowest.
. Priority
Rank Function of Greatest Need Need Index

1 Auxiliary Support and Staff 4.24
2 Identification of Gifted/Talented Students 4,20
3.5 General Adwinistration 3.63,
3.5 Parental Involvement and Commitment 3.63
5 Personal Development of the Student 2.88

A complete listing of the desired, actual, need index, and priority need
index values by function for elementary parents appear in Appendix G.

In addition to the high need function areas there were some individual
survey questions which resulted with high priority need index values. The
questions listed below represent those survey items for which the priority

need index equalled or exceeded 3.60 along with the function connected to each

question.




FOR ELEMENTARY PARENTS (EP)

INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH PNI”S

PNI

Survey Item

Function Area

8.15

7.62

6.98

6.01

5.62

5.25

5.15

4.87

4.79

4.74

4.46

16.

132.

133.

141,

75.

18.

130.

17.

12.

128.

All the teachers in the district participate
in inservices on how to identify gifted/
talented students.

Effective guidance and counseling are readily
available to each student in the gifted and
talented program.

The program”s budget allows for allocation of
resources to achieve high priority objectives.

The gifted and talented program”s guidance
program helps students acquire an understand-
ing of vocational trends.

The library collection adequately serves the
needs of staff and students.

Students are encouraged to be concerned for
other people and their personal property.

The currently used method of identifying
gifted/talented students adequately screens
out those students who should not participate
in the gifted and talented program.

Most parents are aware of the gifted and
talented program goals.

The currently used method of identifying
gifted and talented students adequately iden-
tifies those students who would most benefit
from participation in the gifted and talented
program.

The identification of gifted and talented
students is an ongoing process, not an annual
event,

Parents who supported their children’s
involvement in the Center at the junior high
level also support it as strongly at the
senior high level.

Identification of
Gifted/Talented
Students

Auxiliary Support
& Staff

General Administra-
tion

Auxiliary Support
& Staff

Auxiliary Support
& Staff

Personal Developﬁent
of the Student

Identification of
Gifted/Talented
Students

Parental Involvement
& Commi tment

Identification of
Gifted/Talented
Students

Identification of
Gifted/Talented
Students

Parental Involvement
& Coummi tment
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Function Area

PNI Survey Item

4.40 62. Information on drug education at Handley is Educational Programs-
offered at the appropriate level. Elementary

4.40 5. Program improvement efforts are periodically General Administra-
review~ad; progress is noted and the improve- tion
ment focus is renewed and redirected.

4.37 8. The school buildings provide a safe environ~- General Administra-
ment for staff and students. tion

4.37 135. The guidance program helps students to Auxiliary Support
realize the connection between their course & Staff
work and their career goals.

4.20 10. The major goals of the gifted and talented General Administra-
program are set with respect to the student’s tion
needs.

4,08 123. The program”s staff members provide parents . Parental Involvement
with information and techniques for helping & Commi tment
students develop their giftedness or talents.

4.06 126. Parents realize the vocational value of all Parental Involvement
of the gifted and talented program”s courses. & Commitment

4.06 156. The program administration provides the Communications/
general public with accurate reports on its Public Relations
peixformance,

4.05 13. Identification occurs as early in the stu- Identification of
dents” lives as is possible. Gifted/Talented

Students

4.03 138. Materials found in the library are appropri- Auxiliary Support
ate to the students served. & Staff

3.95 61. Teachers at Handley do a good job of teaching Educational Programs-—
health education (which includes a component Elementary
on sex education).

3.92 8l. The gifted and talented program fosters the Personal Development

development of independent (self-directed)
study skills and academic self-discipline in
the students.

of the Student
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PNI Survey Item Function Area

3.78 124, There is frequent two-way communication Parental Involvement
between parents and the gifted and talented & Commitment
program”s staff.,

3.71 84, The Center and Handley have good discipline. Classroom Management

3.70 14, The identification process includes measures Identification of
of student motivation, interests, and matur— Gifted/Talented
ity. Students

3.66 45, Learning goals and objectives are clearly Educational Programs-
defined. Elementary

3.64 1. Planning is a continuous process in the General Administra-
gifted and talented program. tion

3.6C 80. The gifted and talented prugram encourages Personal Development
the development of problem solvins through of the Student
complex and abstract thinking in the stu-
dents. .

The reader should note that the high need questions listed above were

related to eight different function areas, five of these (Auxiliary Support

and Staff, Identification of Gifted and Talented Students, General Adminis-

tration, Parental Involvement and Commitment, and Personal Development of the

Student) were functions which appeared earlier on the Function of Greatest

Need 1list.

A complete listing of the desired, actual, need index, and priority need

index values for each question and function for the elementary parent group

appear in Appendix H.

The chart below is provided as a means uf drawing together the high pri-

ority concerns of the elementary parent group.

The chart below summarizes the

data from elementary parents presented thus far in the report, i.e., high need

functions and high need questions.




SUMMARY OF ELEMENTARY PARENT RESPONSES TO THE
GIFTED AND TALENTED NEEDS ASSESSMENT

Functions of Guestions of
Function Highest Need Highest Need
\
1. Auxiliary Support and Staff X X |
2. Identification of Gifted/Talented X X ‘
Students
3. General Administration X X ‘
4. Parental Involvement & Commitment X X
5. Personal Development of the Student X X |
6. Communications/Public Relations X
7. Educational Programs--Elementary X
8. Classroom Management X

9. Culturally Deprived Students
10. TLeadership by Principal

It seems apparent that attention should be focused on high need functions
or questions. These functions are those listed above the broken line in the
chart above (functio;s numbered 1-8). Functions numbered 9 and 10 (Culturally
Deprived Students and Leadership by Principal) might be viewed as strengths of

the gifted and talented program from the perspective of elementary parents.

D. Secondary Professional Staff Responses

When all responses by the secondary professional staff were combined the
following function areas appeared as the ones needing the most attention

ranked from the highest to lowest.

Priority

Rank Function of Greatest Need Need Index
1.5 Identification of Gifted/Talented Students 7.09
1.5 Parental Involvement and Commi tment 7.09
3 Staff Development 4,84
4 Educational Programs--Secondary 4,46
5 Communications/Public Relations 4,23
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A complete listing of the desired, actual, need index, and priority need

index values by function for the secondary professional staff appear in

Lppendix I.

In addition to the high need function areas there were some individual

survey questions which resulted with high priority need index values. The

questions listed below represent those survey items for which the priority

need index equalled or exceeded 5.04 along with the function connected to each

'question.

INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH PNI”S

FOR SECONDARY PROFESSIONAL STAFF (SPS)

PNI Survey Item Function Area
12.18 16, All the teachers in the district participate Identification of

in inservices on how to identify gifted/ Gifted/Talented

talented students. Students

10.53 34. Provisions are outlined for coordination Educationsl Programs—

between teachers in the Center and in the Secondary

home school classroons,

9.58 17. The currently used nethod of identifying Identification of
gifted and talented students adequately iden— Gifted/Talented
tifies those students who would most benefit Studcats
from participation in the gifted and talented
program,

9.31 120 There is scheduled time for discussion and Staff Development
deliberation of gifted/talented issues at
staff meetings.

9.02 126. Parents realize the vocational value of all Parental Involvement
of the gifted and talented program”s courses. & Commi tment

8.75 128. Parents who supported their children”s Parental Involvement
involvement in the Center at the junior high & Commi tment
level also support it as strongly at the
senior high level.

7.92 130, Most parents are aware of the gifted and Parental Involvement
talented program goals. & Commi tment
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Survey Item

Function Area

7.92

7.86

7.82

7.68

7.46

7.41

7.01

6.95

6.93

6.82

6.67

6.65

6.25

135.

14.

125.

121.

28.

18.

131.

123.

113.

133.

127.

31.

The guidance program helps students to
realize the conpection between their course
work and their career goals.

The identification process includes measures
of student motivation, interests, and matur—
ity.

Parents are aware of their responsibilities
for helping students develop their giftedness
or talents.

Procedures for parental involvement in the
program are clearly communicated to parents
and used consistently.

The public is satisfied with achievement at
the Center for the Arts and Sciences.

The currently used method of identifying
gifted/talented students adequately screens
out those students who should not participate
in the gifted and talented program.

Encouraging parental involvement is an inte—~
gral part of the program”s plans.

Research findings are used in planning and
improving educational programs.

The program”s staff members provide parents
with information and techniques for helping
students develop their giftedness or talents.

Content in staff development s2ssions
addresses instructional issues and priorities.

The gifted and talented program”s guidance
program helps students acquire an understand-
ing of vocational trends.

Parents of gifted and talented students
support the program.

The schedules and/or courses allow for stu~
dents who are working in different disci~
plines to work together to see what their
respective areas have in common.

Parental Involvement
& Commitment

Identification oi
Gifted/Talented
Students

Parental Involvement
& Commitment

Parental Involvement
& Commi tment

Educational Programs-
Secondary

Identification of

Gifted/Tdlented
Students

Parental Involvement
& Commi tment

General Administra-
ticn

Parental Involvement
& Commitment

Staif Development

Auxiliary Support
& Staff

Parental Involvement
& Commitment

Educational Programs-
Secondary

31 28




PNI Survey Iitem Function Area

6.25 12, The identification of gifted and talented Identification of
students is an ongoing process, not an annual Gifted/Talented
event. Students

6.02 15. Emphasis is given to identifying gifted/ Identification of
talented students in culturally disadvantaged Gifted/Talented
groups. Students

6.01 25. A value system emphasizing achievement is Educational Programs-
shared by the gifted and talented staff, Secondary
students, and parents/community.

5.99 124. There is frequent two-way communication Parental Involvement
between parents and the gifted and talented & Commitment
program”s staff.

5.98 35. Collaborative curriculum planning and deci- Educational Programs-—
sion making are typical. Secondary

5.94 2l. Female and minority students are provided Culturally Denrived
with positive role models in many varying Students
careers.,

5.92 141. The library collection adequately serves the Auxiliary Support
needs of staff and students. & Staff

5.90 20. Students are counseled toward all careers in Culturally Deprved
which they have an interest, regardless of Students
how disproportionate in minority representa-
tives a career might be.

5.84 i11l. The gifted and talented program has an effec- Staff Development
tive inservice training program for improving
teaching skills,

5.55 8l. The gifted and talented program fosters the Personal Development
development of independent (self-directed) of the Student
study skills and academic self-discipline in
the students,

5.52 37. The Honors” programs in the high schools do Educational Programs—
a sufficient job of providing advanced course Secondary
work to gifted students,

5,51 33, Special attention is focused on building good Educational Programs—

continuity across grade levels and programs.

Secondary
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PNI Survey Item Function Area

5.51 |. 30. The course work illustrates the inter-related- | Educational Programs-—
ness of the various disciplines. Secondary

5.35 156. The program administration provides the Communications/
general public with accurate reports on its Public Relations
performance.,

5.21 134, Helping the student to explore career possi- Auxiliary Support
bilities is an important part of the total & Staff

gifted and talented program.

5.04 119. Staff development learning goals and objec- Staff Development .
tives are developed by teachers.

The reader should note that the high need questions listed above were
related to ten different functlon areas. Five of these (Identification of
Gifted and Talented Students, Parental Involvement and Commitment, Staff
Development, Educational Programs--Secondary, and Communications/Public Rela-
tions) were functions which appeared earlier on the Function of Greatest Need
list.

A complete listing of the desired, actual, need index, and priority need
index values for each question and function for the secondary professional
staff group appear in Appendix J.

The chart below is provided as a means of drawing together the high pri-
ority concerns of the secondary professional staff group. The chart below

- summarizes the data from secondary professional staff presented thus far in

the report, i.e., high need functions and high need questions.
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SUMMARY OF SECONDARY PROFESSIONAL STAFF RESPONSES TG THE
GIFTED AND TALERTED WEEDS ASSESSMENT

Functions of Questions of

Function Highest Need Highest Need
1. Identification of Gifted/Talented X X

Students

2. Parental Involvement and Commitment X X
3. Staff Development X X
‘4, Educational Programs—-Secondary X X
5. ( mmunications/Public Relations X X
6. Auxiliary Support and Staff X
7. General Administration X
8. Culturally Deprived Students X
9. Personal Development of the Student X
10. Teacher Values and Approaches X
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1l. Classroom Management
12. Leadership by Principal

It seems apparent that attention should be focused on high need functions
or questions. These functions are those listed above the broken line in the
chart above (functions numbered 1-10). Functions numbered 11 and 12 (Class-
room Management and Leadership by Principal) might be viewed as strengths of
the gifted and talented program from the perspective of secondary professional

staff.

E. Secondary Parent Responses

When all responses by the secondary parents were combined the following
function areas appeared as the ones needing the most attention ranked from the

highest to lowest.

Priority
Rank Function of Greatest MNeed Need Index
1 Leadership by Principal 8.37
2 Parental Involvement and Commitment 5.65
3 Auxiliary Support and Staff 5.36
4 Communications/Public Relations 5.12
5 Identification of Gifted/Talented Students 3.97
l 3%
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A complete listing of the depired, actual, need index, and priority need

index values by function for sccondary parents appear in Appendix K.

In addition to the high need function areas there were some individual

survey questions which resulted with high priority need index values. The

questions listed below represent those survey items for which the priority

need index equalled or exceeded 5.84 along with the function connected o each

question,
INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH
PNI”S FOR SECONDARY PARENTS (SP)

PNI Survey Item Function Area

10.16 141. The library :zollection adequately serves the Auxiliary Support
needs of staff and students. & Staff

10.16 154. The principals use suggestions from their Leadership by Prin-
staff, teachers, and from the community-at- cipal
large to assist in planning and decision
making.

9.94 149, The gifted and talented principals are viewed Leadership by Prin-
by teachers as having relevant instructional cipal
expertise as well as management skills.

2.90 151, The principals use principles of supervisicen Leadership by Prin-
and feedback to communicate with teachers cipal
regarding their instructional methods in
gifted/talented programs.

9.88 145. The principals make frequent classroom obser— Leadership by Prin-
vations to monitor instruction. cipal

9.73 146. The principals initiate organized and syste- Leadership by Prin-
matic improvement procedure - cipal

9.58 152. 7%he principals are active partners in long- Leadership by Prin-
and short-range planninge. cipal

9.49 148. The principals carcfully monitor new prac- Leadership by Prin-
tices. cipal
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Survey Item

Function Area

8.82

8.61

7.74

6.85

6.81

6.78

6.63

6.53

6.39

6.28

6.23

34,

147.

150.

153.

132.

164.

133.

130.

124,

125.

131.

160.

Provisions are outlined for coordination
between teachers in the Center and in the
home school classrooms.

The principals promote methods that are known
to create effective schools.

The principals actively encourage comprehen—
sive programs including multiple-methods of
identification, staff development, program
evaluation and revision, and support system
such as counseling.

The principals provide an encouraging climate
for innovation and exploration by teachers
and students.

Effective guidance and counseling are readily
available to each student in the gifted and
talented program.

The principals serve as a communication link
between the Board, the parents, and the com
munity concerning the program.

The gifted and talented program”s guidance
program helps students acquire an understand-
ing of vocational trends.

Most parents are aware of the gifted and
talented program goals.

There is frequent two-way communication
between parents and the gifted and talented
program’s staff,

Parents are aware of their responsibilities
for helping students develop their giftedness
or talents.

Encouraging parental involvement is an inte-
gral part of the program”s plans.

The principals provide the community with
information about the effectiveness of the
program.

Educational Programs-
Secondary

Leadership by Prin-
cipal

Leadership by Prin-
cipal

Leadership by Prin-
cipal

Auxiliary Support
& Staff

Communications/
Public Relations

Auxiliary Support
& Staff

Parental Involvement
& Commi tment
Parental Involvement

& Commitment

Parental Involvement
& Commi tment

Parental Involvement
& Commi tment

Communications/
Public Relations
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PNI Survey Item Function Area

6.22 134, Helping the student to explore career possi- Auxiliary Support
bilities is an important part of the total & Steff
gifted and talented program.

6.22 123. The program”s staff members provide parents Parental Involvement
with infermation and techniques for helping & Commitment
students develop their giftedress or talents. )

6.02 121. Procedures for parental involvement in the Parental Involvement
program are clearly communicated to parents & Commitment
and used consistently. )

5.96 135. The guidance program helps students to Auxiliary Support
realize the connection between their course & Staff
work and their career goals.

5.92 129. Teachers encourage parents to keep track of Parental Involvement
student progress. & Commitment

5.91 156. The program administration provides the Communications/
general public with accurate reports on its - Public Relations
performance.

5.84 35. Collaborative curriculum planning and deci- Educational Programs-
sion making are typical. Secondary

related to five different function areas.

The reader should note that the high need questions listed above were

Four of these (Leadership By

Principal, Parental Involvement and Commitment, Auxiliary Support and Staff,

and Communications/Public Relations) were functions which appeared earlier on

the Function of Greatest Need list.

A complete listing of the desired, actual, need index; and priority need
index values for each question and function for the secondary parent group
appear in Appendix L.

The chart below is provided as a means of drawing together the pigh pri-

ority concerns of the secondary parent group. The chart below summarizes the
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data from secondary parents presented thus far in the report, i.e., high need

functions and high need questions.

SUMHARY OF SECONDARY PARENT RESPONSES TO THE
GIFTED AND TALZNTED NEEDS ASSESSMENT

Functions of Questions of
Function Highest Need Highest Need
1. Leadership by Principal X X
2. Parental Involvement and Commitment X X
3. xiliary Support and Staff X X
4, Communications/Public Relations X X
5. Identification of Gifted/Talented X
6. Educational Programs--Secondavy X

7. General Administration

8. Personal Development of the Student

9. Classroom Management

10, Culturally Deprived Students

It seems apparent that attention should be focused on high need functions

or questions. These functions are those listed above the broken iine in the
chart above (functions numbered 1-6). Functions numbered 7~10 (General Admin~
istration, Personal Development of the Student, Classroom Management, and Cul-

turally Deprived Students, respectively) might be viewed as strengths of the

gifted and talented program from the perspective of secondary parents,

F. Secondary Student Responses

When all responses by the secondary students were combined, the following
function areas appeared as the ones needing the most attention ranked from the

highest to lowest.
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Priority

Rank Function of Greatest Need Need Index
1 Identification of Gifted/Talented Students 3.52

2 Educational Prcgrams--Secondary 3.31

3 Auxiliary Support and Staff 3.25

4 Classroom Management 3.23

5 Teacher Values and Approaches 2.88

A complete listing of the desired, actual, need index, and priority need
index values by function for secondary students appear in Appendix M.

In addition to the high need function areas there were some individual
survey questions which resulted with high priority need index values. The
questions listed below represent those survey items for which the priority

|
|
need index equalled or exceeded 3.83 along with the function connected to each J

question.
INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH
PNI”S FOR SECONDARY STUDENTS (SS)
PNI Survey Item Function Area
6.22 34. Provisions are outlined for coordination Educational Programs-
between teachers in the Center and in the Secondary
home school classrooms.
5.80 37. The Honors” programs in the high schools Educational Programs—
do a sufficient job of providing advanced Secondary
course work to gifted students.
4,87 31l. The schedules and/or courses allow for stu— Educational Programs-—
dents who are working in different disci- Secondary
plines to work together to see what their
- respective areas have in common,
4,70 28. The public is satisfied with achievement at Educational Programs-
> the Center for the Arts and Sciences. Secondary
4.67 106. Teachers are responsive to the student’s Teacher Values &
point of view. Approaches
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PNI Survey Item Function Area

4,51 18. The currently used method of identifying Identification of
gifted/talented students adequately screens Gifted/Talented
out those students who should not partici- Students
pate in the gifted and talented program.

4446 75. Students are encouraged to be concerned for Personal Development
other people and their personal property. of the Student

4.37 16. All the teachers in the district participate Identification of
in inservices on how to identify gifted/ Gifted/Talented
talented students. Students

4437 38. Information on drug education at the Center Educational Programs-
is offered at the appropriate level. Secondary

4,27 96. Teachers know which skills are of highest Teacher Values &
priority and the prerequisites needed by Approaches
students to learn the skills.

4,24 140, Adequate time ip the library is provided to Auxiliary Support
students to select materials, & Staff

4,20 26. Learning goals and objectives are clearly Educational Programs-
defined. Secondary

4,18 102. Classroom routines are smooth and efficient. Teacher Values &

Approaches

4413 17. The currently used method of identifying Identification of
gifted and talented students adequately Gifted/Talented
identifies those students who would most Students
benefit from participation in the gifted and
talented program,

4.12 85. Teachers motivate students by using rewards Classroom Management
rather than punishments,

3.98 12, The identification of gifted and talented Identification of
students is an ongoing process, not an Gifted/Talented
annual event. Students

3.96 91. Teachers communicate effectively. Teacher Values &

Approaches
3.96 132. Effective guidance and counseling are readily Auxiliary Support

available to each student in the gifted and
talented program.

& Staff
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PNI Survey Item

Function Area

3.90 133, The gifted and talented program”s guidance
program helps students acquire an under—
standing of vocational trends,

3.86 84. The Center and Handley have good discipline.
3.83 25, A value system emphasizing achievement is

shared by the gifted and talented staff,
students, and parents/community.

Auxiliary Support
& Staff
Classroom Management

Educational Programs-
Secondary

The reader should note that the high need questions listed above were

related to six different function areas. Five of these (Identification of

Gifted and Talented Students, Educational Programs--Secundary, Auxiliary

Support and Staff, Classroom Management, and Teacher Values and Approaches)

were functions which appeared earlier on the Function of Greatest Need list.

A complete listing of the desired, actual, need index, and priority need

index values for each question and function for the secondary studeat group

appear in Appendix N.

The chart below is provided as a means of drawing together the high pri-

ority concerns of the secondary student group. The chart below summarizes the

data from secondary students presented thus far in the report, i.e., high need

functions and high need quéstions.
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SUMMARY OF SECONDARY STUDENT RESPONSES TO THE
GIFTED AND TALENTED: NEEDS ASSESSMENT

Functions of Questions of

Function Highest Need Highest Need
1. Identification of Gifted/Talented X X

Students

2. Educational Programs—-Secondary X X
3. Auxiliary Support and Staff X X
4, Classroom Management X X
5. Teacher Values and Approaches X X
6. Personal Development of the Student X

— D . — S T S —— — — — N T U} S T il T S S S b S ) S Gmup S e - — ausr

-7. Culturally Deprived Students

It seems apparent that attention should be focused on high need functions
or questions. These functions are those listed above the broken line in the
chart above (functions numbered 1-6). Function number 7 (Culturally Deprived
Students) might be viewed as strengths of the gifted a'd talented program from

the perspective of secondary students.
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SUMMARY OF MAJOR FINDIKGS

The purpose of this study was to identify areas of need within the gifted
and talented programs. When the responses of secondary students and ele-
mentary and secondary parents and staff were combined, the following five
functions emerged as the highest need areas.

l. Identification of Gifted/Talented Students

2. Auxiliary Support and Staff

3. Parental Involvement and Commi tment

4. Staff Development

5. Leadership by Principal

The above system total priorities were determined on the basis of com—
bining the results of five respondent groups together. This process included
dealing with 164 different questions covering 13 function areas. The mathe-
matical system used to quantify priorities, though not perfect, did pruvide a
meaningful way to summarize the data in a systematic fashion. Summarization
seldom if ever captures the total complexity c¢f the subject under study, such
is the case with the presen: needs assessment summary. Note that 47.9% of all
sampled respondents chose to complete the needs assessment instruments (see
Appendix B for details).

In looking at a summary of both high need functions and questions, one
can see that five functions consistently emerge (see Appendix 0). A short
discussion of these five needs in gifted and talented education follows.

The first area dealt with ways to bring a mo}e comprehensive method to
the identification of gifted and talented students. From a review of high
priority need index questions, elements to include in a more comprehensive
identification process would be the following:

e Participation of all district teachers in an inservice
on how to identify gifted/talented students.
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® Updated selection criteria to allow for the identifi-
cation of all thosé students who would most benefit
from participation.,

® An ongoing identification process for gifted and talented
students should be instituted.

® Measures of student motivation, interest, and maturity
should be included in the selection process.

The second need area of auxiliary support/staff dealt mainly with coun-
seling/guidance services.and library resources. A review of high need ques-
tions revealed that guidance and counseling for the gifted and talented should
be expanded to include the following:

¢ Each elementary and secondary student should have
available effective guidance and counseling services.
o These services should help students acquire:
——An understanding of vocational trends,
——A realization of the connection between their
course work and career goals, and
——An exploration of various career possibilities,

The library collection needs to be expanded to meet needs of both stu-
dents and staff. This need seems to especially pronounced at the -ementary
levele To meet the library needs at the elementary level, the following

elements need to be instituted:

e Provide audio visual materials for classroom use.

® Stock library materials more appropriate for gifted
and talented students,

® Have library persounel inform building staff on the
availability of library materials.
The area of parental involvement and commitment was the third area of
greatest concern. To improve parental involvement and commitment, the follow-

ing aspects need to be provided: .
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More frequent two-way communication between parents
and the gifted and talented program staff.

Creation of a greater awareness of gifted and talented
program goals,

Information and techniques for parents designed to
help their child develop their giftedness or talents.

Awareness that gifted and talented program builds
upon earlier programming efforts.

The fourth area of greatest need was staff development. Staff develop-

ment efforts should provide for the following to meet the top needs indicated:

Inservice training program for improving teaching
skills (elementary and secondary).

Access to cunsultants and to the most recent advances
within each area (elementary).

Scheduled time for discussion and deliberation of
gifted/talented issues at staff meetings (secondary).

Content in staff development sessions that specifi-
cally addresses instructional issues and priorities
(secondary).

Staff development learning goals and objectives devel-
oped by teachers (secondary).

Recognition of teaching excellence within the gifted/
talented program (elementary).

The final area of greatest need was leadership by principal. To improve

orincipal leadership, the following elements should be impiemented more fully:

-]

More frequent classroom observations by principal to
monitos instruction.

Careful monitoring of new practices.
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Now that priority needs have been identified, the task is to use these
needs to develop an action program. This cannot be done, however, without
more detailed information about which specified aspects of each problem to
attend to and how the various groups rated each aspect of a problem. An aid
has been constructed to assist the reader (user) with this task. Appendix P
contains & listing of all high need functions and questions for each group and
the total. Appendix P should be a great value in translating priorities into
action plans for both the elementary and secondary gifted and talented

programs.
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. APPENDIX A . .
School District of the City of Saginaw
‘ 550 Millard Street
il Saginaw, Michigan 48607
-/ 517-776-0200 Foster B. Gibbs, Ph.D., Superintendent

April 6, 1987 .

Dear Parent:

As a parent of a student presently participating in
the district”s K-12 gifted and talented program, we are
requesting your assistance in responding to the enclosed
survey. The results of this survey will be used to assist
decision makers in future planniang of the district’s
gifted and talented program.

Please complete the instrumeunt and return it to us in
the enclosed self-addressed stamped envelope by April 16,
1987. Your responses will remain 2onfidential and only
response totals will be reported.

. It is importunt that you do participate in this
effort for the continued improvement of our gifted and
talented program.

Thank you for your continued support and cooperation.
Sincerely,
th Birdsall, Director
Center -for the Arts & Sciences

Dptirie QA Paoclors

Valerie Becker, Principal -
Handley Elementary School

Enclosure

A3
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APPENDIX A

ELEMENTARY PARENTS (EP)
A NEEDS ASSESSMENT OF THE GIFTED AND TALENTED YROGRAM

1987
aginaw Public Schools Instrument Code

This questionnaire has been developed in order to get reactions
from teachers, administrators, students and g»rents about: 1)
the way the gifted and talented program is currently operating,
and 2) the way it should operate in the future. Thus, the Zoal
of this survey is to obtain district-wide data about the general
operation of the gifted and talented program for future planning
purposes., .

The statements included in the survey relate to the gifted and
talented program”s sesvices as provided by the school district.
In some cases, you may not have complete information about a
statement, or you may feel that some statements are less iapor-
tant to you than others. However, please respond to the state-
ments in either of two ways—-a) as a member of ydur school unit
(building, department, etc.) or b) as a member of the broader
public with feelings, perceptions and beliefs relating to this
program. In other words, your reactions in certain areas may not
result from direct involvement or knowledge but these reactioas
are still valid and should be noted.

For example, you will find statements like this: "fifted and
talented program teachers know how their instructional objec~
tives fit with the regular curriculum." You may not knew have
knowledge about all the program”s teachers, but you may have
knowledge of some of them. Therefore, you can respond to this
statement on the basis of the knowledge you have. If you have no
information at all about an item, simply mark your response "Do
not know."

Your input is vitally importaut if this survey is to have any
meaningful bearing on the plans and operations of the gifzed and
talented program. Questionnaires have been sent to administra-
tors, program teachers, the students in the program and their
parents. Please take the time to provide the administrati n and
the school board with a 'sincere assessment of the needs of the
program from your viewpoint.
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TNSTRUCTIONS

APPENDIX A

Each item on this questionnaire makes a ctatement about the gifted and

talented program.
to respond, as follows:

(a)

(B)
exist?
A) Should
Exist ? 1
Do Not
not at
know all
B’ Actually ? 1
Exists
EXAMPLE:

Please read each statement carefully.

From your knowledge, to what extent does the stated condition

You are being asked

In your opinion, co what extent should the stated condition exist?

actually

2 3 4 5
To a To a To a fairly -To a very
slight moderate large large
extent extent extent extent
2 3 4 5
Should Actually
Exist Exists

The gifted and talented program

does a good job of teaching basic

safety skills.

5 3

Be sure to write a response to both "should exist" and "actually exists" for

each statement,

allowing you to make a judgment.

Use "?" only if you feel you do not have any information
Thank yon for your cooperation.

The following is a more detailed explanation of the above responses.

SHOULD EXIST

? Do not know the extent to which ?
the stated condition should exist.

1 Stated condition should
at all.

2 Stated condition should
slight extent.

3 Stated condition should
moderate extent.

4 Stated condition should
fairly large extent.

5 Stated condition should
very large extent.

not exist 1
exist to a 2
exist to a 3
exist to a 4
exist to a 5

ACTUALLY EXISTS

Do not know the extent to which
the stated condition exists.

Stated condition does not exist
at all.

Stated condition exists to a
slight extent.

Stated condition exists to a
moderate extent.

Stated condition exists to a
fairly large extent.

Stated condition exists to a
large extent.

very




APPENDIX A

Do Not T a T a To a fairly To a wery
not at slight mderate large large
know all extent extent extent extent

Should  Actually

I. GENERAL ADMINISTRATION
1. Plaxmi:gisaoontinmusproc&ssind\egiftedarﬂtalentedprogran.

2, The program’s budget allows for allocation of resources to acideve °
high priority objectives,

3. Research findirgs are used in plamning and improving educational
programs.

4. TInstructional program evaluation is accomplished bt comparing actual
results with the goals and objectives of the program.

5. Program improverent efforts are periodically reviesed; progress is
noted and the improvamnt focus is renewed and redirected.

6. Test results, grade reports, attendance records ard other methods
are used to spot potential problems.

7. Students are well served by a gifted and talented program situated
in one location.

8. The school bufldings provide a safe emviromment for st2ff ard stu-
dents. ’

9. Assessment resylts are used by teachers for instructional diagnosis
and to evaluate their own teaching methods and check student

progress.
10. The major goals of the gifted and talented program are set with
Legpact to the students” needs.
II. IDENTIFICATION OF GIFTED/TALENIYD STUDRGS

11, Students are nombuated through a variety of sources including,
parent, teacher, administrator, and test score referrals.

12, The identification of gifted and talented students is an ongoing
process, mot an anmual event.

13. Tdentification occurs as early in the students” lives as is
possible,
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14.

15.

16.

17.

18.

IIt.

19.

20,

21,

22,

24,

APPENDIX A
? 1 2 3 4 5
Do Not To a T a To a fairly To a very
not at slight mderate large large
know all extent extent extent extent

Should
Exist

The identification process includes measures of student moti-
vation, interests, and maturity.

Emphasis is given to identifying gifted/talented students in
culturally disadvantaged groups.

All the teachers i1 the district participate in inservices on
how to identify gifted/talented students.

The currently used method of identifying gifted and talented
students adequately identifies those students who would most
benefit from participation in the gifted and talented progran.

The currently used method of identifying gifted/talented stu-
dents adequately screens cut those students who should not
participate in the gifted and talented program.

CILTURAILY DEPRIVED STUDENTS

Female students are offered chances to consider careers in math
and science fields.

Students are counseled toward all careers in which they have an
interest, regardless of how disproportionate in minority repre-
sentatives a career might be.

Female and minority students are provided with positive role
mdels in many varying careers.

Teachers treat minority and female students with regard to their
aptitudes and abilities, mot with regard to stereotyped images,

Math and science teachers encourage attendance and participa-
tion by femle students in their classes.

Examples and methods of teaching used in the classroom relate
to minority and/or female perspectives as well as to majority
perspectives.

Actually
Exists




4 5

To a fairly To a very

large large
axtent extent
Should
Exdst

. 1V, EDUCATIONAL PROGRAMS ~ EIEMERTARY

25. A value system emphasizing academic achievement is shared by the
gifted and talented staff, students and parents/comumity.

26. Iearning goals and objectives are clearly defined.
27. Standards for learning are both challenging and attairable.

28. Students are challenged at the elementary level by attending Handley.

23, Promticn at Handley is based on achievement rather than time spent
in the classromm.

30. Handley does a good job preparing students for their next level of
education.

31. Elementary homewoirk is regularly assigned and checked.
32. Children have opportunities to write,

33. A special effort is made at Handley to challenge more able elemen-
tary students.

34, Elementary courses of instruction are wdified frequently encugh to
keep them current.

35. Handley does a good job of teaching reading, writing, and arithmetic.
36. Handley teachers explain to students the objectives of their lessons,
so that students realize what knowledge and siflls they will be

expected to learn.

37. Handley"s curriculum is congruent with the regular elementary cur-
. riculum,

38. The Handley staff coordinates instruction grade~to-grade and plans
. the curriculum sequentially.

39. Given the resources available, the public is satisfled with academic
achievement at Handley.

40. Many of the courses provide "hands on'* experience.
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v.

41,

420‘

43,

45,

APPENDIX A

Do Mot To a D a To a fairly To a very
not at slight moderate large large
know all sxtent extent extent extent

Should
Exist

Co—awrricular activities are available for students who wish to
participate in them,

Teachers at Hamdley do a good job of t&dlmghealt:hedm:ar_mn(which
includes a comporent on sex education).

Information on drug education at Handley is offered at the appro-
priate lewvel,

Student achievement levels detemmine future academic planning,

Learning activities at Handley take place at a more appropriate pace
than in the regular classroom for academically talented students.

PERSCNAL DEVELOPMERT OF THE STUIENT

Sk

52,

53.

54.

55.

564

.l

Students have opportunities to practice leadership skills.
The program teaches students problem solving techniques.

Students have opportunities to work with other students of similar
and dissimilar abilities and interests.

Students are encouraged and assisted in developing career plans.

The visual and performing art classes at the Center have career
establishing components as do academic courses.

Helping the student to explore career possibilities is an important
part of the school program.

Students are expected to camplete their work and meet recognized
standards of quality.

Students have the opportunity to develop a sense of responsibility
amd self-reliance,

Students are encouraged to be independent thinkers.

The gifted and talented program tries to develop an appreciation
of learning in each student.

Students are encouraged to be concerned for other people ard their
personal property.

Actually
Exists




? 1 2 3 4 5

Do Not. To a To a To a fairly To a very
not at slight moderate large large
know all extent extent extent extent

- Should  Actually
: Exist Exists

57, The program provides students with exposure to a variety of fields
of study. .

58, The gifted and talented program encourages students to recognize
and realize their aptitudes, abilities, interests, and needs.

59. The progran'encmrag&s students tn establish and pusve challeng-
irg goals.,

60, The program fosters the development of logical and comvergent
thinking in the students.

61. The gifted and talented program encourages the development of
problem solving through complex and abstract thinking in the
students.,

62, The gifted and talented program fosters the development of inde~
pendent (self-directed) study skills and academic self-discipline
in the students.

VI. CLASSRO(M MANAGRMENT

63. Parents are motified of discipline problems.

64. Administrators support teachers in student discipline matters.

65. The Center and Handley have good discipline.

66. Teachers mtivate students by using rewards rather than punish-
ments. ’

67. Students are amare of classroom rules.

. 68. A secure, attractive environment is provided where the emphasis
is on achievement.

69. 4n orderly, projuctive working atmosphere is gererally maintained
and time spent o: classroom management is minimal.
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VIL. PARENTAL INWALVEMENT O QOMMITMENT

70.
71,

72,

73.
74
75,

76,

78,
79,

80.

Procedures for parental involvement in the program are clearly
commnicated to parents and used consistently.

Farents have options for becc—ing involved in activities that
support the gifted and talented imstructional program.

The program”s staff members previde parents with infomation and
techmiques for helping students develop their giftedness or
talents.

There is frequent two-way commmication between pacents and the
gifted and talented program’™s staff.

Parents are aare of their responsibilities for helping students
develop their giftedness or talents.

Parents realize the vocational value of all of the gifted and
talented prograr’s courses.

Parents of gifted and talented students support the progrem.
Parents wio supported their children”s imvolvement fn the Center
at the junior high level also support it as strongly at the senior
bigh level.

Teachers encoursge parents to keep track of student progress,

Most parents are aware of the gifted and talented program goals.

Encouraging parental involvement is an integral part of the pro~
g.an’s plans.

VIII. AUXTLTARY SUPFORT AND STAFF

l.

82.

Effective guidance and counseling are readily available to each
student in the gifted and talented program,

The gifted and talented program’s guidance program helps students
acquire an understanding of vocatdional trends.
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? 1 2 3 4 S

Do Not To a To a To a fairly To a very
not at slight mderate large large
know all extent extent extent extent

Should  Actually
Exist Exists

83, Helping the student to explore career possibilities is an important
part of the total gifted and talented program.

8. The guidance program helps students to realize the commection
between their course work and their career goals.

85, The librarians at the Center and Handley ask for teacher sugges-
tions when selecting new materfals for the library.

86. The library persomel keep the tuilding staff up-to—date regarding
available materials.

87. Materials fourd in the library are appropriate to the students
served,

88, Mdio visual materials are available for classroam use.

89, Adequate time in the library is provided to students to select
materials,

9. The library collection adequately serves the needs of staff and
students.
IX, IEATERSHTP BY PRINCIPAL

9. The principals at the Center and at Hardley believe that all
students can lezrn.

92. The principals have a clear understanding of the program’s goals
and are able to clearly articulate them.

93. The principals are the instructional leaders.,

9. The principals mke frequent classroam observations to monitor
instruction.

95, The principals initiate org.anized and systematic improvement
procedures.

96. The principals proamote methods that are know to create effec-
tive schools.

97. The principals carefully monitor new practices.
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Do Not To a To a To a fairly To a very
not at slight moderate large large
kncw all extent extent extent extent

Should  Actually
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98. The gifted and talented principals are viewed by teachers as hav-
ing relevant instructional expertise as well as mnagement skills,

99. The principals actively encourage comprehensive programs including
mltiple-methods of identification, staff development, program
evaluation and revision, and support system such as counseling,

100, ‘The principals use principles of supervision and feedback to com~
mmicate with teachers regarding their instructional methods in
gifted/talented progrars.

10l. The principals are active partners in long- and short-range plan-

102. ‘The principals provide an encouraging climate for innovation and
’ exploration by teachers ard students,

103, The principals use suggestions fram their staff, teachers, and
from the commmity-at-large to assist in planning and decision
" making.
X. ORMEINICATTONS/PUBLIC RELATICNS

104, The gifted and talenc.? progrum conducts business in a mammer that
inspires public confidence.

105. ‘The program administration provides the general public with accur
rate reports on its performance,

106. Important information relevant to the program and/or its students
is provided in a timely and intelligible fashion to parents,
staff and students. -

107, Parents ave told about student successes.

108. The principals work to gain commmity support for the gifted and
talented program.

109, The principals provide the commumity with information about the
effectiveness of the program.

110, Achjevement results are shared with parents,
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112,

113.

? 1 2 3 4

Do Not Toa To a To a fairly
mt at slight moderate large
know all extent extent extent

Achievement results are shared with students.

The student progress reporting procedure gives parents a clear
understandirg of their child”s progress.

The principals serve as a commmication lirk between the Board,
the parents, and the commmity concerning the program.
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APPENDIX A

SECONDARY PARENTS (SP) ‘
A NEEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM

1987
aginaw Public Schools ) Instrument Code

This questionnaire has been developed in order to get reactions
from teachers, administrators, students and parents about: 1)
the way the gifted and talented program is currently operating,
and 2) the way it should operate in the future. Thus, the goal
of this survey is to obtain district-wide data about the generatl
operation of the gifted and talented program for future planning
purposes,

The statements included in the survey relate to the gifted and
talented program”s services as provided by the school district.
In some cases, you may not have complete information about a
statement, or you may feel that some statements are less impor-
tant to you than others. However, please respond to the state-~
ments in either of two ways—-a) as a member of your school unit
(building, department, etc.) or b) as a member of the broader
public with feelings, perceptions and beliefs relating to this
program. In other words, your reactions in certain areas may not
result from direct involvement or knowledge but these reactions
are still valid¢ and should be noted.

For example, you will find statements like this: "Gifted and
talented program teachers know how their instructional objec-
tives fit with the regular curriculum." You may not know have
knowledge about all the program”s teachers, but you may have
knowledge of some of them. Therefore, you can respond to this
statement on the basis of the knowledge you have. If you have no
information at all about an item, simply mark your response "Do
not know."

Your input is vitally important if cthis survey is to have any
meaningful bearing on the plans and operations of the gifted and
talented program. Questionnaires have been sent to administra-
tors, program teachers, the students in the program and their
parents. Please take the time to provide the administration and
the school board with a sincere assessment of the needs of the
program from your viewpoint.
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APPENDIX A
INSTRUCTIONS
Each item on this questionnaire makes a statement about the gifted and
talented program. Please read each statement carefully. You are being asked
to respond, as follows: :

(A) In your opinion, to what extent should the stated condition ‘xist?

(B) From your knowledge, to what extent does the stated condition actually

exist?
A)  Should :
Exist ? 1 2 3 4 5
Do Not To a To a To a fairly To a very
not at slight aderate large large
know all extent extent extent extent
3) Actually ? 1 2 3 4 5
Exists
Should Actually
Exist Exists
EXAMPLE: The gifted and talented program £5 :5

does a good job of teaching basic
safety skills.

Be sure to write a response to both "should exist" and "actually exists" for
each statement. Use "?" only if you feel you do not have any information
allowing you to make a judgment. Thank you for your cooperation.

The following is a more detailed explanation of the above responses.

SHOULD EXIST ACTUALLY EXISTS

? Do not know che extent to which ? Do not know the extent to which
the stated condition should exist. the stated condition exists.

l Stated condition should not exist l Stated condition does not exist
at all. at all.

2 Stated condition should exist to a 2 Stated condition exists to a
slight extent. slight extent.

3 Stated conditioﬁ should exist to a 3 Stated condition exists to a
moderate extent. moderate extent.

4 Stated condition should exist to a 4 Stated condition exists to a
fairly large extent. fairly large extent.

5 Stated condition should exist to a 5 Stated condition exists to a very

very large extent. large extent.
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? 1 2 3 4

Do Not To a To a To a fairly
not at slight moderate large
know all extent extent extent

L. GENERAL ADMINISTRATION

To a wery
large
extent

Shauld
Exdst

l, Planning is a continuous process in the gifted and talented program.

2. The program’s budget allows for allocation of resources to achieve

3.

4.

5.

6.

10.

1.

12,

13,

high priority objectives,

E&asear&ﬂndixgsaretsedinplamﬂngaxﬂimrwixgemcatimal

programs.

Instruetional program evaluarion is accomplished by comparing acrual

results with the goals and objectives of the nrogram,

Program {mprovement efforts are perdodically reviesed; progress is

wted and the improvement focus is renewed and redirected.

Test results, grade reports, attendance records and other methods

are used to spot potential problems.

Students are well served by a gifted and talented progran situated

in one locacion.

The school buildings provide a safe enviromment for staff and stu~

dents. '

Assessment results are used by teachers for instructional disgnosis

and to evaluate their oun teaching methods and check student
progress.

The major goals of the gifted and talented program are set with

respect to the students” needs.

TDENITFTCATION OF GIFIED/TALENIFD SIULE2IS

Students are ncwinated through a variety of sources including,

parent, teacher, administrator, amd test score referrals.

The identification of gifted ard talented students is an ongoing

process, mwt an anrual event.

Identification occurs as early in the stwdenrs” lives as is
possible.
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Do Not To a To a To a fairly To 3 very
not at slighn mderate large large
ko all extent extent extent excent

Should  Actually
Edst Exfsts

. 14, Tre identification process includes measures of student mwti-
vation, interests, znd mturity.

15. Bmphasis is given to identifying gifued/talented students in
culturally disadvantaged groups.

16, ALl the teachers in the district participate in inservices on
how to identify gifted/talentad students,

17. The curreatly used method of identifying glfted and talented
students adequately identifies those students who would most
benefit from participation in the gifted and talented program,

18, The currently used method of identifying gifted/talented stur-
dents adequately screens out those students who should rot
participate in the gifted and talented program.

I, CILIURALLY DEPRIVED STUDENTS

19, Female studnts are offered chances to consider careers in math
ad science fields.

interest, regardless of hov disproportiocnate in aino Aty recre-
sentstives a career mght be,

2l. Femle ard minority students are provided with teuitive role
models in many vary..g careers. .

22. Teachers treat minority and female studeits with regard ¢ ‘their
aptitudes and abilitdes, not with regard to stereotyped images.

23. Mach and science teachers encourage atterdance and participa-
rion by femle students in their classes.

24, Examples snd methds of teaching used in the classroom relate
o alrority and/or female perspectives as well as to mjority
. perspectives.

20. Sttﬂm:sareoomsd&dcowniallmreersinmid\meymvean |
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To a very

3l. The schedules and/or courses allow for students who are wrking
in different disciplines to wotk together to see what their
respective areas have in common. .

32, Many of the courses provide "hands on" experience,

33. Special attention is focused on building good contimuity across
grade levels and programs.

34, Provisions are cutlined for coordination between teachers in the
) Center ard in the home school classrooms,

35, Collaborative curriculum planning and decision making are typical;

36. Students atterd the Center to take courses in subjects at a mre
advanced level than is offered at their have school.

37. The Honors” programs in the high schools do « sufficient job of
providing advanced course work to gifted students.

38. Informtion on drug edication at the Center is offered at the
appropriate level,

39, Student achievement levels assist in future curricular planning,
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IV. EDDCATTONAL PROGRAMS ~ SEQONDARY
25, Avalue system emphasizing achievement is shared by the gifted
and talented staff, students and parents/commmity.
26. Learning goals ad objectives are clearly defined,
27. Secondary students benefit from spendinz a half day with their
same age peers.
28. The public is satisfied with achievemer: at the Cenrer for the
Arts and Sciences.
29. The courses of instruction are modified frequently to keep them
current. —
' 30. The course work illustrates the inter-relatedness of the varicus
disciplines.
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? i 2 3 4 5.

Do Not To a To a To a fairly To a wery
wt at slight wderate large large
know all extent extent extent extent

Should
Exist

40. Curricular plans on a given topic allow students to select a sub-
topic for in-depth, independent study.

41, Teachers at the Center integrate basic and higher level thinking
skills into the awrriculum.

42. The course work helps to develop students” skills in research
methods,

43, learning activities at the Center take place at a mre appropriate
race than in the hoae school classroom.

PERSONAL DEVEIORSNT OF THE STUDENT

44, Students have opportunities to practice leadership skills.

45. The program teaches students problem solving tectmiques.

46, Students have spportunities to work with othe. students of similar
ard dissimilar abilities ard interests.

47, Students are encouraged and assisted in developing career plans.

48, Tre visual and performing art classes at the Center have career
establishing components as do academic courses.

49. Helpirng tle student to explore career possibilities ¥s an importart
part of che school progran.

5. Students are expected to complete their work and meet recognized
standards of quality.

5l. Students have the opportunity to develop a sense of responsibility
ad self-reliance,

52, Students are encouraged to be indepasdent thinkers,

53. Tre gifted and talented program tries to develop an appreciation
of learning in each student.

54. Students are encoursged to be concerned for other people and their
personal property.

65

Actually
Exdsts




55,

56,

57.

58,

59.

60.

APPENDIX A
? 1 2 3 4
D Not To a To a To a fairly To a very
not at slight mderate large
know all extent extent extent extent
Should
Exist

The program provides students with exposure to a variety of fields
of study.

The gifted and talented program encourages students to recognize
and realize their aptitudes, abilities, intevesrs, and needs.

The program encourages students to establish and pursue challeng-
irg goals.

The progran fosters the developrent of logical and comvergent
thirking in the students,

The giftad and talented program encourages the development: of
prublem solving through complex and abstract thinkirg in the
stuents,

The gifted and talented program fosters the development of inde~
pendent (self-directed) study skills and academic self~discipline
in the students.

VI. CLASSROOM MANAGRMENT

Parents are motified of discipline ccoblems,
Administrators support teachers in student discipline matters.
The Center and Handley have good discipline,

Teachers motivate students by using rewards rather than punish~
ments.

Students are aware of classroom rules.

A seaure, attractive enviromment is provided where the emphasis
is on achievement,

& orderly, productive woi ing atmosphere is generally maintained
and time spent on classroon management is minimal,
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? 1 2 3 4 5
Do Not To a To a To a fairly To a very
not at slight mderate large large
knos all extent extent extent . extent

- . Should

VII. PARENTAL INVCLVEMENT AND COMMUIMENT

68. Ptoeédur&e for parental involvement in the program are clearly
comnxiicated to parents and used consistently.

69. Parents have options for becoming involved in activities that
support th= gifted and talented instructional program.

70. The program’s s: ff members provide parents with information and
techndques for helping students Aevelop their giftedness or
talents,

71. There is frequent two-way comminication between parents arnd the
gifted and talented program™s staff.

72, Parents are amre of their responsibilities for belping students
develop their giftedness or talents. ’

73. Parmtstealimmevocationalvalueofalloftneglftedarﬂ
talented program”s courses.

74, Parents of gifted and talented students support the programn.

75. Parents wio supported their children”s imvolvémenr in the Center
at the junior high level also support it as strongly at the senior
high level,

76, Teachers encourage parents to keep track of student progress.

7], Most parents are aware of the gifted and talented program goals.

78. Ricouraging parem:al involvement is an integral part of the pro-
gram’s plans.

. ' VIII. AIXILIARY SUPFORT AND STAFF

79, Effective guidance and counselirg are readily available to each
student in the gifted and talented program.

80. The gifted and taiented program’s guidance program helps students
acquire an understanding of vocational trends.
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Helping the student to explore career possibilities is an important

paztofdxetotalgiftedarﬂt:alem:edprogran.

-2 guidnce program helps students to realize the commecticn
beweentheircmrsemdcazﬂthej.rwee:goa]s.

'ﬂelibrariamant:heCenterandHamleyask for teacher sugges-
tions when selecting new materials for the library,

The library persommel keep the building staff up-to—date regarding

available materials,

Materials found in the library are appropriate to the students
served,

Audio visual materials are available for classroom use,

Adequate time in the library is provided to students to select
mterials,

The library collection adequately szcves the ceeds of staff and
students,

LFAIERSHIP BY PRINCIPAL

§9.

90.

91.

92.

93,

9.

95.

The principals at the Center and at Handley believe that all
students can learn.

The principals have a clear understanding of the program’s goals
ard are able to clearly articulate them,

The principals are the instructional leaders.

The principals make frequent classroam observations to monitor
instruction.

The principals initiate organized and systematic improvement
procedures., .

The principals pramote methods that are known to create effec-
tive schools,
The principals carefully monitor nes practices.
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97.

98.

99.

100.

101.

APPENDIX A
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Tre gifted and talented principals are viewed by teachers as haw-
ing relevant instructional expertise as well as management skills.

The principals actively encourage comprehensive programs including
mul tiplemethods of identification, staff development, program
evaluation and revision, ard support system such as couseling,

The principals use principles of supervision and feedback to com
mnicate with teachers regarding their instructional merhods in
gifted/calented programs.

The principals are ari*ra parcners in long- and short-range plan-

The principals provide an encouraging climate for inmovation and
exploration by teachers and stwdents.

The principals use suggestions fram their staff, teachers, and
from the commity-at-large to assist in planning and decision
malkdng.

L. OMARICATIONS/IURLIC RELATIONS

102,

103,

104,

105.

106,

107.

108.

The gifted and talented program conducts husiness in a mammer that
inspires public confidence.

The program administration provides the general public with acor
r2te reports on its performmnce.

Important information relevant to the program and/or its students
is provided in a timely and intelligible fashion to parents,
staff ard students.

Parents are told about student successes.

The principals work to gain community support for the gifted ard
talerted program.

The principals provide the coummity with infommation about the
effectiveness of the program.

échievement results are shared with parents.,

69

74

actually
Exists




109.

110.

111,
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? 1 2 3 4
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Achieverent results are shared with students.

The student progress reporting procedure gives parents a clear
understanding of their child”s progress.

The principals serve as a comunication lirk between the Board
the parents, and the commmity concerning the prograi.,

b
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APPENDIX A

SECONDARY STUDENTS (SS)
A REEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM

®© 1987

Saginaw Public Schools Instrument Code

This questionnaire has been developed in order to get reactions
from teachers, administrators, students and parents about: i)
the way the gifted and talented program is currently operating,
and 2) the way it should operate in the future. Thus, the goal
of this survey is to obtain district-wide data about the general
operation of the gifted and talented program for future planning
purposes,

The statements included in the survey relate to the gifted and
talented program”s services as provided by the school district.
In some cases, you may not have complete information about a
statement, or you may feel that some statements are less impor-
tant to you than others. However, please rospond to the state-
ments in either of two ways--a) as a member of your school unit
(building, department, etc.) or b) as a member of the broader
public with feelings, perceptions and beliefs relating to this
program. In other words, your reactions in certain areas may not
result from direct involvement or knowledge but these reactions
are still valid and should be noted.

For example, you will find statements like this: "Gifted and
talented program tecachers know how their instructional objec~-
tives fit with the regular curriculum." You may not know have
knowledge about all the program”s tea:hers, but you may have
knowledge of some of them. Therefore, you can respond to this
statement on the basis of the knowledge you have. If you have no
information at all about an item, simply mark your respense "Do
not know." !

Your input is vitally important if this survey is to have any
meaningful bearing on the plans and operations of the gifted and
talented program- Questionnaires have been sent to administra-
tors, program teachers, the students in the program and their
parents. Please take the time to provide the administration and
the school board with a sincere assessment of the needs of the
program from your viewpoint, .
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APPENDIX A

INSTROCTIONS

Each item on this questionnaire makes a statement about the gifted and
talented program., Please read each statement carefully. You are being asked
to respond, as follows:

(A) In your opinion, to what extent should the stated condition exist?

(B) From your knowledge, to what extent does tize stated condition actually -
exise?
A) should
Exist ? 1 2 3 - 4 5
Do Net To a To a To a fairly To a very
not at slight mnderate large large
know all extent extent extent extent
B) Actually ? 1 2 3 4 5 S
Exists- :

Should Actrually
Exisc Exists

EXAMPLE: The gifted and talented program ’ 15 :ES
does a good jcb of teaching basic
safety skills, :

Be sure to write a response to both "should exist" and "actually exists" for
each statement, Use "?" only if you feel you do not have any information
allowing you to make a judgment. Thank you for your cooperation.

The following is a more detailed explanation of the above responses,

SHOULD EXIST ACTUALLY EXISTS
? Do not know the extent to which ? Do not know the extent to which

the stated condition should exist. the stated condition exists.
1 Stated condition should not exist 1 Stated condition does not exist

at allo at all.
2 Stated condition should exist to a 2 Stated condition exists to a

slight extent. slight extent. -
3 Stated condition shculd exist to a 3 Stated condition exists to a

moderate extent, moderate extent, .
4 Stated condition should exist to a 4 Stated condition exists to a

fairly large extent. . fairly large extent.
5 Stited condition should exist to a 5 Stated condition exists to a very

very large extent, large extent.
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IDENTIVICATION OF GISTRD/TALENTED STUDENTS

L.

2.

3.

5.

6.

8.

Students are nominated through a vardety of sources including,
parent, teacher, administrator, and test soure referrals.

The :dentification of gifted and talented students is an ongoing
process, not an anmsal event.

Identification ocours as early in the students” lives as is
possible.

The identification process includes measures of student moti-
vation, interests, and maturity.

Bwphasis is given to identifying gifted/talented students in
culturally disadvantaged groups.

ALl the teachers in the district participate in inservices on
how to identify gifted/talented students.

The currently used mathod of identifying gifted and talented
students adequately identifies those students who would wost
benefit fram participation in the gifted and talented progran.

The anrently used method of identifyirg gifted/talented stu-
dents adequately screens cut those students who should not
participate in the gifted and talented program.

CULTORAYLY DEPRIVED STUIVNIS

9.

10,

1.

12

Female students are offered chances to consider careers in mth
and science fields,

Stulemsareoameledcowardallmreersmmidzthethean
interest, regardless of how disproportionate in minority repre-
sentatives a career might be,

Female and minority students are provided with positive role
mdels in mny varylng careers.

Teachers treat minority and female stidents with regard to their
aptitudes ard abilities, not with regard to stereotyped imges.
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Do Not To a To a T a fairly T a very
not at slight mxlerate large large
know all extent extent extant extent

Should  Actually
Exist Exists -

13. Math and science teachers encourage attendance and participa~
tion by female students in theixr classes,

14, Examples and methods of teacling used in tl'e.dassman relate
to minority and/or female perspectives as well as to majority

perspectives.

III. EDOCATIONAL PROGRAMS — SECONDARY

15. A value system emphasizing achievement is shared by the giftad
and talented staff, students and parents/commmity.

16. learning goals and objectives are clear y defined.

17. Secondary students benefit from spending a half day with their
same age peers.

18. The public is satisfied with achievement at the Center for the
Arts and Sciences.

19. The courses of instruction are modified frequently to keep them
current. :

20. The course work illustrates the Inter~-relatedness of the varous
disciplines,

21. The schedules and/or courses allow for students who are working
in different disciplines to work together to see what their
respective areas have in common.

22. Many of the courses provide "hands on' exp ~ience.

23, Special attention is focused on building good contimdty across -
grade levels and programs.

24, Provisions are autlined for ccordimation between teachers in the .
Center and in the home school classrooms.

25. Gollaborative curricutum planning and decision making are typical.

26. Students atterd the Center to take courses in subjects at a more
advanced level than is offiied ar their hame school.
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27, The Honors” programs in the high schools do a sufficient job of
providing advanced course work to gLftadA stdents.

28. Information on dng education at the Center is offered at the
appropriate level,

29. Student achievement levels assist in future curricular planning.

30. Curricular plars o a given topic ailcw stulents to select a sub-
topic for indepth, independent study.

3l. Teachers ar the Center integrate basic and higher level thinking
skills into the curriculum.

32. The course work helps to develop students” sidlls in research
methods. ’

33. learning activities at the Center take place at a mre appropriate
pace than in the home school classroom.
IV. PEBSONAL DEVEIOPMENT OF THE STUDENT
34, Students have opportunities to practice lexdership sidlls.
35. The program teaches students problem solving techmiques.

36. Students have opportunities to work with other students of similar
ard dissimilar abilities ard 4nterests.

37. Students are encouraged and assisted in developing career plans.

38. The visual and performing art classes at the Center have career
establishing camponents as do academic courses.

39. Helping the student to explore career possibilities is an importans
part of the achool program.

40, Students are expected to camplete their work and meet recognized
standards of quality.

4l. Students have the opportunity to develop a sense of responsibility
and self-reliance.
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42, Students are encouraged to be indeperdent thinkers.

43, e giited and talented program tries to develop an appreciation of
learnirg in each student. -

44, Stixlents are encouraged to be concemned for other peopie and their
personal property. ,

45. The program provides stwdents with exposure to a variety of fields
of study.

46. The gifted and talented program encourages students to recognize
and realize their apcitudes, abilitdes, inrerests, ard needs.

47, The program encourages students to establish and prrsve challeng~-
ing goals.

48. The program fosters the development of logical and convergent
thinkdrg in the students.

49, The gifred and talented program encourages the development of

probler; solving through complex and abstract thinklyg in the
Su.ﬂa'lCSo

50. The gifted and talented program fosters the development of inde~
pendent (self-directed) study skills ard academic self-discipline
in the students,

V. CLASSBOOM MANSGEMENT

5l. Parents are notified of discipline problems.

52, Administrators support teachers in student discdipline mtters. "

53. The Center and Handley have good discdpline,

54, Teachers motivate students by using rewirds rather than punish- —
ments. . —_—

55. Students are are of classroan rules.

56. A seare, attractive enviroment is provided where the emwhasis
is on achievement.
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4n orderly, productive workirg atmosphere is generally naincai.neu
ard time spent o classroom management is mindmal,

Vi. TEACHFR VALIES AND APPROACHES

58.

59.
60.
61,
62.

63.

64,

65.

66+

67.

68.

69.

70,

7l

Program teachers focus student atcention on lesson objectives by
stacing them plainly and referxirg to thea frequencly.

Teachers set and maintain a brisk instmctional pace.

Teachers comunicate effectively..

Teachers explain and demonstrate rather than Jjust assign seat work.
Teachers emphasize active student participacion in their classes.

Teachers teach at the corvect level of difficulty to pronote stu-
dent learning.

Teachers work on accomplishing the instructional gr.ds and
objectives with studenzs.

Teachers know which skdlls are of highest priority and the pre-
requisites needed by students to ! wam the skills.

Learning tasks are matched to lesson content so student success
rate is high.

Regular, fo;:used reviers of key concepts ad sidlls ch...c on and
strergthen student retention.

Feadback fram instructional observations emphasizes improvirg
Instruction amd boosting student achievement.

Feedback to students is tied to learming objectives.

T check understanding, teachers ask clear, open-ended questions
and make swre all scudents have a good chance to respord.

Classroan rowdnes are smoth ad effictent,
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72, Teachers hawe assignments or activities ready when students arrive.

73, Very little tme is spent o won-leaming activities,

74, Teacher~ ¥now curriculim policies and priorities.

75, Teachers are responsive to the student”s point of view.

76, Teachers are competent in student counseling services.

77. Teachers finction mre like facilitators than directors in their

approaches to the students” course worke.
VII. ADXILIARY SUPFORT AND STAFF

78, Etfective gudance and counseling are readily available to each
student in the gifted and talented program.

79. ‘The gifted and talented program’s guidance program helps students
acquire an understandirg of vocational trends.

80. Helping the student to explore career possibilities is an important
part of the total gifted and talented program.

3l. The guidance program helps students to realize the commection
between their course work and their career goals.

82.' The librarians at the Center and Handley ask for teacher sugges-
tions when selecting new materials for tie library.

83. The library persomel keep the tutlding scaff up-to-date regarding
available neterials,

84, Materials found in the library are appropriate to the students
served.

85, Audio visual mterials are available for classroan use,

86. Adequate time in the libraly is provided to students to select
materials.

87. The libracy collection adequately sarves the needs of staff and
students,
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A NEEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM

1987
@ginaa Public Schools Instrument Code

This questionnaire has bren developed in order to get reactions
from teachers, administrators, students and parents about: 1)
the way the gifted and talented program is currently operatiag,
and 2) the way it should operate in the future. Thus, the goal
of this survey is to obtain discvrict-wide data about the general
operation of the gifted and talented program for future planning
purposes.,

The statements included in the survev relate to the gifted and
talented program”s services as provided by the school districe.
In some cases, you may not have complete inforration about a
statement, or you may feel that some statements are less impor-
tant to you than others. However, please respond to the state-
ments iIn either of ‘two ways-—a) as a member of your school unit
(building, department, etc.) or b) as a member of the broader
public with feeling., perceptions and beliefs relating to this
program. In other words, your reactions in certain areas may not
result from direct involvement or knowlaedge but these reactions
are still valid and shoula be noted.

For example, you will find statements like this: "Gifted and
talented program teachers know how cheir instructional objec~-
tives fit with the regular curriculum.” You may not know have
knowledge zbout all the program’s teachers, but you may have
knowledge of some of them. Therefore, you can respond to this
statement on the basis of the knowledge you have. If you have no
information at all about an item, simply mark your response "Do
not know."

Your input is vitally important if this survey is to have any

- meaningful bearing on the plans and operations of the gifted ana

talented program. Questionnaires have been fent t¢ administra-
tors, program teachers, the students in the program and their
parents. Please take the time to provide the administration and
the school board with a sincere assessment of the needs of the
program from your viewpoint.
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INSTROCTIONS

Each item on this questionnaire makes a statement about the gifted and
taiented program. Please read each statement carefully. You are being asked
to respond, as follows:

(A) In your opinion, to what extent should the stated condition exist?

(B) From your knowledge, to what extent does the stated condition actually

exist?
A) Should
Exist ? 1 2 3 4 5
Do Not To a To a To a fairly To a very
not at slight moderate large large
'mow all "’ extent extent extent extent
B) Actually ? 1 2 3 4 5
Exists
Should Actually
Exist Exists
EXAMILE: The gifted and talented program :5 :3

does a good job of teazhing basic
safety skills.

Be sure to write a response to both "should exist" and "actually exists" for
each statement. Use "?" only if you feel you do not have any irformation
allcwing you to make a judgment. Thank you for your cooperation.

The following is a more detailed explanation of the auove responses,

SHOULD EXIST ACTUALLY EXISTS

? Do not know the extent to which ? Do not kaow the extent to which
the stated condition should exist. the stated condition exists.

1 Stated condition ghould not exist Ll Stated condition does not exist
at zl11. at all.

2 Stated condition should exist to a 2 Stated condition exists to a
slight extent. ’ slight extent.

3 Stated condition should exist to a 3 Stated condition exiscs to a
moderate extent. moderate extent,

4 Stated condition should exist to a 4 Stated condition exists to a
fairly large extent. fzirly large extent.

5 Stated coadition should exist to a ~ 5 3tated condition exists to a very
very large extent. large extent.
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I. GENERAYL, AIMINISTRATICN

L.

3.

5.

6.

8.

9%

10.

11.

12,

13.

Flarning is a contimuous process in the gifted and talented program.

The program”s budget allows for allocation of resources to achieve -
high priority objectives.

Research findings are used in planning and improvirg educational
prograns,

Instructional program evaluation is accomplished by comparing actual
results with the goals and objectives of the program.

Program improvement effirts are periodically reviewed; progress is
noted and the improvemsnt focus is renewed and redirected.

Test results, grade reports, s#~tzndance records and other methods
are vsad to spot potenti: .oblems.

Students are well served by a gifted «d talened program situated
in ore location.

The school buildirgs provide a safe eaviromment for staff and stu-
dents. )

Assessent results are used by teachers for instructional diagnosis
amd to evaluate their own teaching methods and check student
progress.

The major goals of the gifted and talented program are set with
respect to thz students” needs,
TTERTIFICATTON OF GIFTED/TALENTED STUDENTS

Students are nominated through a variety of sources including,
parent, teacher, administrator, and test score referrals.

The identification of gifted and talented students is an ongoing
process, not an anm:al event.

Identificarion ocecurs ac early in the students” lives as is
possible.

{
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koo all extent extent extent extent
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14, The identification process includes measures of scudent moti-
vation, interests, and mturity.

15. Emphesis is given to identifying glifred/ralented students in
cuiturally disaivantaged groups.

16. All the teachers in the district participate in inservices on
how to identify gifted/r.lented students.

17. The currently used method of identifying gifted and talented
students adequately identifies those stidents who would most
berzfit from participation in the gifted and calented program.

18, The axrently used method of identifying gifted/talented stu-
dents adequately screens cut those students who should not
participate in the gifted and talented program.

Y. COLTIRALLY DFPRIVED STUDENIS

19. Fewale students are oftered chances to consider careers in mth
and science fields.

20, Students are counseled toward all careers in vhich they have an
interest, regardless of how disproportiomate in minority repre-
sentatives a career might be.

2], Temle and minority students are mesided with positive wole
mdels in mny varying careers,

22, Teachers treat winority and femle students with regard to their
aptitudes and abilities, ot with regard to stereotyped images.

23, Math and science teachers encourage attendance and participa-
tion by femle students in their classes.

24, Examples and methods of teaching used in the classroom relate
to wirority and/or female perspectives as well as to majority
perspectives.
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Should
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EDUCATTONAL PROGRAMS — SECOMDARY

25.

26.

27,

29,

30.

3l

32

3.

34,

35.

37.

38.

39.

A value system emphasizing achievement is shared by the gifted
and talented staff, students and parents/commumity.

Learning goals and objectives are clearly defined.

Secondary students benefit from spending a half day with their
sane age peers.

The public is sutisfied with achievement 2t the Center for the
Arts and Sciemces.

The courses of instruction are mdified frequently to keep them

arcrent.

The course work illustrates the inter-relatedness of the various
disd.pl’!ms.

The schedules and/or courses allow for students who are working
in different disciplines to work together to see what their
regpective areas have in common.

Many of the courses provide "hands " experience.

Special attention is focused on building good contindty across
grale levels and programs.

Prov.téiom are autlined for coordination betteen teachers in the
Center and in the home school classrooms.

Gollaborative csrriculum plamning and desision raking are typical.

Saxientsatt:e:ﬂthecentertotalecmrsamsubject:satamm
advauced level than is offered at their home school.

The Horors” programs in the high schools do a sufficient job of
providing advanced course work te gifted students,

Informtion on drug education at the Center is offered at the
appropriate level,

Student achievement levels assist in future curricular planning,
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40. Curricular plans on a given topic allow students to select a sub~
topic for in~depth, independent study.

41, Teadzersatdxe&rmerinu%ratebasicandlﬂ@erlevelthirking
skills into the currdculum,

42, The course wrk b*"73 to develop students” skills in research
methods,

43, learming activities at the Center take place at a more appropriate
pace than in the bome school classrocm.

PERSONAL, DEVELORM-NN QF THE STUDENT

44, Students have opportunities to practice leadership skills,

45, The program teaches students problem solvirg technizues,

46. Students have opportunities to work with other students of similar
ad dissimilar abilities and interests.

47, Studzats ars encouraged and assist~d in developing career plans.

48, The visual and performing art classes at the Center have career
establishing components =3 do academic courses.

49. Helping the student to explore career possibilities is an importam:
part of the school program.

50. Students are expected to camplete their work and meet recognized
standards of quality.

5l. Students have the opportunity to develop a sense of responsibility
and self-reliance,

52, Stidents are encouraged to be indeperdent: thinkers,

53, The gifted and talented program tries to develop an appreciation
of learming in each student,

54. Students are encouraged to be concerned for other people ard their
personal property,
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35,

6.

57.

58.

59.

60.
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'meprogranpmvidesstudems‘dthmcposumcoavariecyoffields
of study.

'megifteda:ﬂtalentedprogranemmragessttﬂencstorecoguze
and realize their aptitudes, ahilities, Interests, ard needs.

The program encourages s.udents to establish and pursve challeng-
ing goals.

The program fosters the development of logical ani cotvergent
thinking in the students,

The gifted and talented program encourages the development of

problem solving through complex and abstract thinking in the
students,

The gifted and calented program fosters the development of irde~
pendent (self-directed) study skills and academic self-discipline
in the stwdents.

CLASSROOY, MANAGEMENT

6l.
62.
63.
64.

65.
96.

67:"

Parents are motified of discipline problems,
Administrators support teachers in student discipline matters.
The Center and Handley have good discipline,

Teachers motivate students by wsing resards rather than punish-
ments.

Stidents are amare of classroom mles.

A secure, attractive enviromment is provided where the emphasis
is on achievement,

én orderly, productive working atmosphere 13 generally maintained
and time spent on classroom managerent is minimal., .

'S5 30




2 1 2 3 4

Do Not To a To a To a fairly To a very

not at slight mderate large large
know all extent extent extent extent
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TFACHER. VALIES AN APPROACRES

68,

69,
70,
71,
72
73,

74,

75.

76,

77.

78.

Program teachers focus student attention on lesson objectives by
stating them plainly amd referring to them frequently.

Teachers set and maintain a brisk instru.zional pace,

Teachers commmicate effectively.

Teachers explain and demonstrate rather than just assign seat vork.
Teachers emphasize active student participation in their classes.

Teachers teach at the correct level of difficulty to pramote stu-
dent learming,

Teachers work on accomplishing the instructiomal Jals amd
cbjectives with students,

Teachers know which skills are of highest priority and the pre-
requisites needed by students to leam t*e gkills.

Learning tasks are matched to lesson content so student success
rate is high, )

Regular, focused reviews of key concepts and skills check on and
strengthen student retenrion.

Feedbeck from fnstructional -observations emphasizes improving
instruction and boosting student achieverent,

Feedback to students is tied to learmiry objectives.

To check understanding, teachers ask clear, open-ended questions
andnnlesxreausudentshaveagooddmwecorespoml.

Classroan routines are smoth ard efficient,
Teachers have assigmments or activities rea  when students arrive.

Very lictle time i{s spent on ron-leaming activities.

Teachers knov curricolum policies and priorities,
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85. Teachers are responsive to the st: lent”s point of view.
86, Teachers are competent In student counseling services.
87. Teachers funetion more like facilitators than direciors in their
approaches to the students” course work.
VIIL. STAFF DEVELOPMENT

88. Within the mogram, emphasis is given to staff development and
teacher skill building.

89. Staff develcment programs are effectavely coordinated.

9. The gifted and talented program has an effective inservice train~
ing program for improving teaching skills.

91, The inservices provide valuable teaching toois or information.

92. Content in staff development sessions addresses instractional
issves and priorities.

93. Staff development and training are supported iith time and other
necessary resources.,

9. The teachers and students have access to consultants and to the
most recent advarnces within each area.

95. Admimistrators are irvolved in soma type of professional develop~
ment progran,

9. The administration supports career enhancement pssibilities for
the staff members.

97. Teaching excellence in the program is recognized.

98. Staff development learning goals ard objectives are developed by
’ teachers,

99. There is scheduied time for discussion and deliberation of glfted/
talented issues at staff meetings.
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IX. PARENTAI, TRVOLVEMENT AND COMMITMENT

100. Procedures for parental involvement in the program are clearly
comnicated to parents and used consistently,

101, Parents have option<. for becoming involved in activities that
support the gifted and talented irstructional program.

102. 'lhe program’s staff members provids parents with infammation and
techniques for helping students develop their giftedness or
talents,

103, There is freqent two—ay commnication between parents and the
gifted and talented program’s staff.'

104, Parents are axare of their responsibiiities for helping students
develop their giftedness or talerts.

105. Farents reslize the vocational walue of all of the gifted and
talented program”s courses.

106. Parents of gifted and talentd students support the program.

107. Parents wio supported their children”s imvolvement in the Center
at the junior high level also support it as strongly at the senior
high level,

108, Teechers encourage parents to keep track of student progress.

109. Mosc parents are aare of the gifted and talented program goals.

110. Bncouraging parental imvolvement is an Integral gart of the pro-
gram’s plans.

X, AXTLIARY SOPEORT AND STAFF

111, Effective gaidance and counseling are readily available to each
student in the gifted and talented program.

112, The gifted ard talented program”s guidance progran helps students
acquire an undevstanding of vocational trends.
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113.

114,

115,

116,

117,

118.

119,

120.
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Helping the student to explore career possibilities is an important
part of the total gifted and talented program.

Te guidancé prugram helps students to realize the commection
hetween thelr course work and their career goals,

The librarfans at the Center and Handley ask for teacher sugges~
tions vhen selecting new materials for the library.,

The Ubrary persomel kezp tie bullding staff up-to~date regarding
availsple mterizals.,

¥aterials found in the library are appropriate to the students
served,

Axdio visual materials are available for classrocm use.

Aequate tire in the library is provided to students to select
materials,

The lbrary collection adequately serves the needs of staff ard
students,

LE'T""SHIP BY PRINCIFAL

121,

122,

123,

124,

125,

126.

127.

The princd aals at the Center and at Hardley believe that all
students can learn.

The principals have a clear uwndereranding of the progran”s goals
and are able to clearly articulate them.

The principals are the instnxtional leaders.

The principals mke frequent classroam observations to monitor
{nstruction,

The principals initiate organized ad systematic improvement
mocedures.,

The principals pramote methods that are known to create effec
tive schools,

The principals carefully monitor new practices.
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129,

130.

131.

132.

APPENDIX A
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'Deg!.ftexia:dtalemedpdndpa]sareviewedbytead:emashmr-
ing relevant instructional expertise as well as mrnsgement skills,

The principals actively encourage comprehensive programs including

mltiple-methods of identification, scaff development, progran
evalvation and revision, and suppore system such as counseling,

The principals use principles of supervision and feedback to com-
municate with teachers regarding their instructional methods in
glfted/talented programs.

The principals are active par.cers in long- and short-range plan-
ming.

The principals provide an encouraging climate for inmovation and

. exploration by teachers and students,

133.

The principals use suggestions from their staff, teachers, amd
fram the conmmity-at-large to assist in planning and decision
wal? 2,

Y. COTNICATIONS/PURLIC RELATIONS

134.

135.

126.

137,

138.

139.

140.

The gifted and talented program conducts tusiness in a mamer that
inspires public confidence,

. The progran administration provides the general mblic uith accu~
rate reports on its performance,

Important infomation relevant to the program and/or its students
is pro' ided in a tirely and intelligible fashion to farents,
staff and students,

Parents are told about stwdent successes.

The principals wr' % gain commumity support for the gifted and
talented program.

The princdpals provide the commity with infommation abzut the
effectivencss of the program.

Achievenent results are shared with parents,
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141.

142,

143.

Achdeverent. results are shzred with students. .

The student progress reporting procedure gives parents a clear
understanding of their child”s progress.

The principals serve 3s a conmndcation litk betseen the Board,
the pareots, and the commdty concernirg the program,
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ELEMENTARY PROFESSIONAL STAFF (EPS)
A REEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM

(1987

Saginaw Public Schools Instrument Code

This questionnaire has been developed in order to get reactions
from teachers, administrators, students and parents about: 1)
the way the gifted and talented program is currently operating,
and 2) the way it should operate in the future. Thus, the goal
of this survey is to obtain district-wide data about the general
operation of the gifted and talented program for future planning
purposes.

The statements included in the survey relate to the gifted and
talented program”s services as provided by the school district.
In some cases, you may not have complete information about a
statement, or you may feel that some statements are less impor-
tant to you than others. However, please respond to the state-
ments in either of two ways--a) as a member of your school unit
(building, department, etc.) or b) as a member of the broader
public with feelings, perceptions and beliefs relating to this
program. In other words, your reactions in certain areas may not
result from direct involvement or knowledge but these reactions
are still valid and should be noted.

For example, you will find statements like this: "Gifted and
talented program teachers know how their instructional objec-
tives fit with the regular curriculum.” You may not know have
knowledge about all the program”s teachers, but you may have
knowledge of some of them. Therefore, you can respond to this
statement on the basis of the knowledge you have. If you have no
information at all about an item, simply mark your response "Do
not know.®

Your input is vitally lmportant if this survey is to have any
meaningful bearing on the plans and operations of the gifted and
talented program. Questionnaires have been sent to administra-
tors, program teachers, the students in the program and their
parents. Please take the time to provide the administration and
the school board with a sincere assessment of the needs of the
program from your viewpoint,
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INSTRUCTIONS

Each item on this questionnaire makes a statement about the gifted and

talented program. Please read each statement carefully. You are being asked
to respond, as follows:

(A) In your opinion, to what extent should the stated condition exist?

(B) From your knowledge, to what extent does the stated condition actually

exist?
A) Should
Exist ? 1 2 3 4 5
Do Not To a To a To a fairly To a very
not at slight moderate large large
know all extent extent extent extent
B) Actually ? 1 2 3 4 5
Exists
Should Actually
Exist Exists
EXAMPLE: The gifted and talented program .ES :5

does a good job of teaching basic
safety skills.

Be sure to write a i:sponse to both "should exist" and "actually exists" for
each statement., Use "?" only if you feel you do not have any information
allowing you to make a judgment. Thank you for your cooperation.

The following is a more detailed explanation of the above responses,

SHOULD EXIST ACTUALLY EXISTS

? Do not know the extent to which ? Do not know the extent to which
the stated condition should exist. the stated .coadition exists.

1 Stated condition should not exist ‘1 Stated condition does not exist
at all. at all.

2 sStated condition should exist to a 2 stated condition exists to a
'slight extent. slight extent.

3 Stated condition should exist to a 3 Stated condition exists to a
moderate extent. moderate extent.

4 Stated condition should exist to a 4 Stated condition exists tc a
fairly large extent. fairly large extent.

5 Stated condition should exist to a 5 Stated condition exists to a very

very large extent. large extent.
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Do Not: To a Toa To a fairly To a very
not at slighe mderate large large
know 2il extent extent extent ettent

Should  Actually
Exist Exists .

L. GENERAL AIMIMISIRATION

l. .Plaming is a contimicus process in the gifted ard talented program.

2. The program’s budget allows for allocation of resourres to achieve
high prinricy objectives.

3. Fesearch findings are used in planning and improving «ducational
programs,

4, Instructional program evaluation is zccamlished by comparing actual
results with the goals and objectives of che program.

5. Progran improvement efforts are periodically reviewed; progress is
noted and the improvement focus is renewed and redirected.

6. Test results, grale reports, attendance records and other methods
are used to spot potential prublems.

. 7. Students are well served by a gifted and talented program situated
in one location.

8. The school bufldings provide a safe enviromment for staff and st
dents. )

9. Assessment results are used by teachers for instructional dlagnosis
ard to evaluate their own teaching methods and check student
pregress.

10. The mjor goals of the gifted and talented program are set with
respect to ths students” needs,
TI. TIENITFICATION CF GIFTED/TALENTED STUDENTS

11. Students are nominated through a variety of sources including,
parent, teacher, administrator, ard test score referrals.

12, The identification of gifted and talented students is an ongoing
process, not an anmual event.

13, Identification occurs as early in the students” lives as is
possible.
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l4. The idencificarion process includes measures of student moti-
vation, interests, and maturity.

15. Euphasis is given to identifying gifted/talented students in
culturally disadvantaged graups.

16. All the teachers in the district participate in inservices on
how to idsntify gifted/talented students,

17. The currently used method of identifying gifted and talented
students adequately identifies those students who would mest
benefit from participation in the gifted and talented program.

18, The axrently used method of identifying gifted/talented stu-
dents adequately screens aut those students who should mot ‘
participate in the gifted and talented program.

TII. CUIUTURAILY DEPRIVED STUDENTS

19, Female students are offered chances to comsider careers in math
ard science fields.

20. Students are counseled toward all careers in which they have an
interest, regardless of how disproportionate in minority repre-
sentatives a career might be.

2], Female and mimority students are provided with psitive role
models in many varying careers.

22, Teachers treat minority and femle students with regard to their
aptitwdes and abilities, not with regard to stereotyped images,

23, ¥th and science teachers encourage attendance and participa-
tion by femle students in their classes.

24, Examples and methods of teaching used in the classroam relate
to minority and/or female perspectives as well as to majority
perspectives, ’
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25,

26.
27,
28.

29,

30.

3L
32.

3.

34,

35.

37,

38.

39,
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IV. EDUCATIONAL PROGRAMS - ELEMENTARY

A value system emphasizing academic achievement is shared by the
gifted and talented staff, studenrs amd parents/commumi ty,

Learning goals and objectives are clearly defined.
Stardards for leandng are both challenging and attainable,
Smﬂm:sarediauengedattheelenentarylevelbyattetﬂing}larmey.

Promotion at Handley is based on achievement rather than time spent
in the classrocm.

Handley does a good job preparing students for their next level of
education,

Elementary homework is regularly assigned and checked,
Children have opportunities to write.

A special effort is made at Hawdley to challenge more able elemen-
tary students,

Elementary courses of instruction are modified frequently encugh to
keep then aurrent.

Handley does a good job of teaching reading, writing, and arithmetic.
Handley teachers explain to students the objectives of their lessons,
so that studeats realize what knosledge and skills they will be
expected to learn.

tandley”s curriculum is corgruent with the regular elementary cur-
riculun,

The Handley staff coordinates instruction grade-to—grade and plans
the axriculun sequentially.

Glven the resources available, the public is satisfied with academic
achieverent at Handley.

¥any of the courses provide "hands on experience.
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41, Co—aurricular activities are available for students who wish to
participate in ther,

42, Teachers at Handley do a good job of teaching health education (which
Includes a component on sex edvcation). :

43, Information on drug education at Hardley is offered at the appro-
priate level,

44, Student achievement levels detemmine future academic plarming,
45. learning activities at Handley take place at a more appropriate pace
than in the regular classroam for academically talented stdents.
V. PERSONAL DEVELORMENT OF THE STUDENT
46. Students have opportunities to practice leadezship skills,
47, The program teaches students problem solving techniques.

48, Students have opportunities to work with other students of similar
and dissimilar abilities and interests.

49, Stwdents are encouraged and assisted in developing career plans,

50, The visual and performing art classes at the Center have career
establishing comporents as do academic courses.

5l. HBelping the student to explore career possibilities {s an important
part of the school program.

52, Students are expected to complete their work and meet recognized
standards of quality.

53. Stwdents have the opportunity to develop a sense of responsibility -
ard self-reliance,

54, Students are encouraged to be independent thinkers.

55, The gifted and talented program tries to develop an appreciation
of learming in each student.

56. Students are encouraged to be concemed for other people ard their
personal property.
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The program provides students with exposure to a variety of fields
of stwdy,

The gifted and talented program encourages students to recognize
ard realize their aptitudes, abilities, interests, ard needs.
59. The program encourages students to establish and pursve challeng-
ing gouls.

The program fosters the development of logical ard comvergent
thinkirg in the students,

60.

6l. The gifted and talented program encourages the development of
problem solving through complex and abstract thinlkdng in the
students.

62, The gifted and talented program fosters the development of inde-

pendent (self-directed) study skills and academic self-d scipline

in the soudents.

CLASSRO(M MANAGEMENT

63. Parents are motified of discipline problems.’

64. Administrators support teachers in student discipline matters.

65. The Center and Handley have good discinline,

Teachers motivate students by using rewards rather than punish-
ments,

67. Students are awre of classroam rules,

68. A secure, attractive enviroment is provided where the emphasis

is on achievement. .

69. 4n orderly, productive working atmsphere is generally mintained

and time spent on classroom management is minimal.
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VII. TEACHER VALUES AND APPROACTIES

70.

71,
72,
73.
74,

75

76.

7.

78.

79.

80.

81.
82,

83.

85.

86.

Program teachers focus student attention on lesson objectives by
stating them plainly and referring to them frequently.

Teachers set and maintain a brisk instructional pace.

Teachers commmicate effectively,

Teachers explai.n and demonstrate rather than just assign seat work.
Teachers emphasize active student participation in their classes.

Teachers teach at the correc: level of difficulty to pranote stu-
dent learming,

Teachers work on accomplishing the instructional goals and
objectives with students.

Teachers know which skills are of highest priority and the pre-
requisites needed by students to learn the skills.

Leamning tasks are matched to lesson content so student success

rate is high,

Regular, focused reviews of key concepts and skills check on and
strengthen student retention.

Feedback fram instructional observations emphasizes improving
instruction and boosting student achievament. ;

Feedback to students is tied to learning objectives.

To check understanding, teachers ask clear, open-ended questions
andnnkesxreallsmderms}nveagood&armcompomi.

Classroam routines are smoth ard efficient.
Teachers have assigmments or activities ready when students arrive.
Very little time is spent on non-learning activities.

Teachers know curriculun policies and priorities.
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87,

88,

89.

Do Not
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Teachers are responsive to the student”s point of view.
Teachers are competent in student counseling services.

Teachers function more like facilitators than directors in their
approaches to the students” course work.

VIII. STAFF LEVELOPMENT

90.

9i.
92.

93.

95.

96.

97.

98.

99.

100.

101.

Within the program, emphasis is given to staff development and
teacher sidll buildirg,

Staff development programs are effectively coordinated.

The gifted and talented program has an effective inservice traim
irg program for improving teaching sidlls.

The inservices provide valuable teaching tools or information.

Content in staff development sessions addresses instructional
issues and priorities.

Staff development and training are supported with cime and other
NECessary resources.

The teachers and students have access to consultants ad to the
st recent advances within each area.

Admindstrators are involved in some type of professional develop~
Uenf program.

The administration supports career enhancement possibilities for
the staff members.

Teaching excellence in the program is recognized.

Staff development learning goals and objectives are developed by
teachers.

There is scheduled tme for discuscion and deliberation of gifted/
talented issues at staff neetings,
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IX. PARENTAL INVOLVEMENT AND COMMITMENT

102, Procedures for parental involvement in the program are clearly
comnicated to parents and vsed consistently.

103, Parents have options for becoming imvolved in activities that
support the gifted ard talented instructional program.

105, The program”s staff members provide parents with information and

techiiques for helping students develop their giftedness or
talents.

105, There is frequent two~way camundcation between parents and the
gifted and talented program’s staff,

106, Parents are aare of their msponsibilities for helping students
develop their giftedness or talents,

107, Parents realize the vocational value of all of the gifted and
talented program’s courses,

108. Parents of gifted and talented students support the program.
109. Parents who supported their children’s involvement in the Center

at the junior high level also support it as strongly at the senior
high level,

110, Teachers encourage parents to keep track of student progress,

e ————

111, Most parents are aware of the gifted and talented progran goals,

112, Bnoouraging parental involvement is an Integral part of the pro—-
gran’s plang.

X, ADXILIARY SUPPORT AND STAFF

113, Effectdive guidance and counselirg are readily available to each
student in the gifted and talented program.

114, The gifted and talented program”s guidance program helps students
acquire an understanding of wocational trends.
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115, Helping tie student to explore career possibilities is an important
part of the total gifted and talented program.

116, The guidarce program helps students to realize the comection
betueen their course work and their career goals,

117. The lbrarians at the Center and Handley ask for teacher sugges-
tions vhen selecting new materials for the library.

113, The library persomnei !mep the tuilding staff up~to-dats regarding
available materials.

119, Marerials fourd in the library are appropriate to the students
served.

120, Axdio visual materiuls are available for classroam use.

121. Adequate time in the library is provided to students to select
materials,

122, The library collection adequately serves the needs of staff and
students.,
ZI. IEAFRSHIY-BY PRINCIPAL

123, The principals at the Center amd at Handley believe thac all
students can learn.

124, e principals have a clear understanding of the progran”s goals
ard are able to clearly articulate them.

125, The principals are the instructional leaders.

126, The principals make frequent classroam observations to moaitor
instruction,

127, The principals initiate organized and systematic improvement:
procedures,

128. The principals pramote methods that are known to create effec-
tive schools.

129, The principals carefully monitor new practices,
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13l.
132,

133,
134,

135,
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The gifted and talented principals are viewed by teachers as hav-
irg relevant instructional expertise as well as wnagenent sidlls,

The principals actively encourage comprehensive programs including
mltiple-methods of identification, staff development, program ;
evaluation and revision, and support systen such as counseling.

The principals use principles of supervision and feedback to com-
mxdcate with teachers regarding their instructional methods in
gifred/talented prograns.

The principals are active partners in long~ and short-range. plam-
aing,

The principals provide an encouragirg climate for innovation and
exploration by teachers and students.

The principals use suggestions fram their staff, teachers, and
fran the commity-ac-large to assist in plamnirg and decision
maldrg.

0. CENICATIONS/FUBLIC RELATIONS

136.

137,

138,

139,

140,

141,

142,

The gifted and talented program conducts tusiness in a mmner that
inspires public confidence,

The progran administration provides the general public with acca-
rate reports oa its performance.

Important Infoomation relevant to the progrzm and/or its students
1s provided in a timely and intelligible fashion o parents,
staff and students,

Parents are told about student successes.

The principals work to gain community support for the gifted and
talented program.

The principals provide the commity with infomation about the
effectivenass of the program.

Achieverent results are shared with parents,

Acrually
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143, Achievement results are shared with.students.
144, The student progress reporting procedure ‘gives parents a clear
understanding of their child”s progress.

the parents, and the comnmmity concerming the pregram, .

145, The principals serve as a comumication lirk between the Board
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TABLE B.l.

APPENDIX B

GROUPS SURVEYED AND RETURN RATES FOR THE 1987
GIFTED AND TALENTED NEEDS ASSESSMENT.

Groups Surveyed

Count and Description of Individuals
in Each Population

Secondary Students (SS)

Elementary Professional
Staff (EPS)

Secondary Professional
Staff (SPS)

Elementary Parents (EP)

Secondary Parents (SP)

All 343 students enrolled in the Center
for the Arts and Sciences (CAS) during
the second semester of the 1986-87
school year.

All 2} teachers and administrators at
the Program for the Gifted and Talented
(PCAT) employed during the second semes-
ter of the 1986-87 school year.

All 16 teachers, administrators, and
counselor employed at the CAS during the
second semester of 1986-87 school year.

All 310 elementary parents who had
students enrolled in PCAT during the
1986-87 school year.

Al 314 secondary parents who had stu-
dents enrolled in CAS during the 1986-87
school year.*

Returns
# %
291 84.8
13 61.9
16 100.0
91 29,4
70 22,2

*If a parent had both an elementary aund secondary student, the parent was only
requested to compete a secondary parent instrument.,




APPENDIX C

DISTRICT-WIDE TOTAL (T): AVERAGE “DESIRED" AND "ACTUAL" RESPONSES
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING
TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED
INDEX—SPRING, 1987.

Need Priority

FUNCTION Rank Desired Actual 1Index Need Index
Identification of Gifted/Talented Students 1 4,58 3.42 1.16 5.33
Auxiliary Support and Staff 2 4,72 3.61 1.11 5.22
Parental Involvement and Commitment 3 4.76 3.73 1,04 4.93
Staff Development 4 4.80 3.85 0.95 4,57
Leadership by Principal 5 4.63 3.75 0.88 4,09
Educational Programs--Secondary 6 4,58  3.74  0.83 3.82
General Administration 7 4.70 3.89 0.81 3.79
Communications/Public Relations 8 4.76 3.98 0.78 3,72
Personal Development of the Student . 9 4.75 4.16 0.59 2,81
Teacher Values and Approaches 10.5 4.70 4.11 0.58 2.74
Classroom Management 10.5 4,75 4,17 0.58 2.74
Culturally Deprived Students 12 4.71 4.18 0.53 2.48
Educational Programs—--Elementary 13 4.77 4,35 0.42 2.02




APPENDIX D

DISTRICT-WIDE TOTAL (T)
AVERAGE "DESIRED" AND AVERAGE “ACTUAL'™ RESPONSES TO THE GIFTED AND TALENTED
NEEDS ASSESSMENT BY FUNCTION AND QUESTIGN
SPRING, 1987.

Need Priority
Questions by Function Desired Actual Index Need Index
I. GENERAL ADMINISTRATION 4,70 3.83 0.81 3.79
1. Planning is a continuous process . 4.89 4,16 0.73 3.58
in the gifted and talented program.
2, The program”s budget allows for 4,77 3.48 1.29 6.14
allocation of resources to achieve
high priority objectives.
3. Research findings are used in planning £,53 3.52 1.01 4.59
and improving educational programs.
4, Instructional program evaluation is 4,52 3.73 0.80 3.61
accomplished by comparing actual
results with the goals and objectives
of the program.
5. Program improvement efforts are 4.58 3.67 0.91

periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

6. Test results, grade reports, atten— 4.66 4.18 0.48
dance records and other methods are
used to spot potential problems.

7. Students are well served by a gifted 4.68 4,20 0.47
and talented program situated in one
location.

8. The school buildings provide a safe 4,89 4,19 0.70
. environment for staff and students.

9. Assessment results are used by teachers 4,63 3.77 0.85
. for instructional diagnosis and to
evaluate their own teaching methods and
check student progress,

10. The major goals of the gifted and 4.82 3.99 0.83
talented program are set with respect
to the students” needs, -




gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.

APPENDIX D
Need Priority
Questions by Function Desired Actual Index Need Index
II. TIDENTIFICATION OF GIFTED/TALENTED STUDENTS 4,58 3.42 1.16 5.53
11. Students are nominated through a variety 4,77 4,18 0.58 2.78
of sources including parent, teacher,
administrator, and test score referrals.
12, The identification of gifted and talented 4,73 3.62 1.11 5.26
students is an ongoing process, not an
annual event.
13. Identification occurs as early in the 4,55 3.56 1.00 4,54
students” lives as is possible.
14, The identification process includes 4,58 3.46 1.12 5.11
measures of student motivation,
interests, and maturity.
15. Emphasis is given to identifying gifted/ 4,26 3.38 0.88 3.73
talented students in culturally dis-
advantaged groups.
16. All the teachers in the district partic- 4,60 2.71 1.89 8.67
ipate in inservices on how to identify
gifted/talented students.
17. The currently used method of identifying 4,65 3.29 1.36 6.33
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.
18. The currently used method of identifying 4,52 3.15 1.37 6.19




Need Priority
Questions by Function Desired Actual Index Need Index
III. CULTURALLY DEPRIVED STUDENTS 4,71 4,18 0.53 2.48
19. Female students are offered chances to 4,78 4,50 0.28 1.33
consider careers in math and science
fields.
20, Students are counseled toward all careers 4,68 3.75 0.93 4,36
in which they have an interest, regard-
less of how disproportionate in minority
representatives a career might be.
2]. Female and minority students are provided 4,64 3.80 0.84 3.90
with positive role models in many varying
careers.
22. Teachers treat minority and female stu~ 4,77 4,32 0.44 2.11
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.
23. Math and science teachers encourage 4,75 4,53 0.22 1.05
attendance and participation by female
students in their classes.
24, Examples and methods of teaching used 4,62 4,17 0.45 2.10
in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives.
IV. EDUCATIONAL PROGRAMS ~ SECONDARY 4,58 3.74 0.83 3.82
25. A value system emphasizing achievement 4,65 3.73 0.92 4,28
is shared by the gifted and talented
staff, students, and parents/community.
26. Learning goals and objectives are 4,65 3.78 V.87 4,05
clearly defined.
27. Secondary students benefit from spending 4,11 4.04 0.07 0.29
a half day with their same age peers.
28, The public is satisfied w'th achievement 4,75 3.64 1.11 5.25
at the Center for the Arts and Sciences.
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The courses of instruction are modified 4.65 3.96 0.69 3.21
frequently to keep them current.

The course work illustrates the inter— 4,53 3.67 0.86 3.88
relatedness of the various disciplines.

The schedules and/or courses allow for 4,47 3.28 1.19 5.32
students who are working in different
disciplines to work together to see
what their respective areas have in
common.

Many of the courses provide "hands on" 4,75 4,37 0.38 1.79
experience.

Special attention is focused on building 4,65 3.71 0.94 4,37
good continuity across grade levels and
programs.,

Provisions are outlined for coordination 4.50 2.58 1.92 8.62
between teachers in the Center and in )
the home school classrooms.

Collaborative curriculum planning and 4.43 3.29 1.14 5.06
decision making are typical.

Students attend the Center to take 4,72 4,46” 0.25 1.19
courses in subjects at a more advanced
level than is offered at their home
school.

The Honors” programs in the high schools 4,25 2.9% 1.26 5.35
do a sufficient job of providing advanced
course work to gifted students.

Information on drug education at the . 4,52 3.45 0.76 4,82
Center is offered at the appropriate
level.

Student achievement levels assist in 4,74 3.98 0.74 3.60
future curricular planning.

Curricular plans on a given topic allow 4,47 3.73 0.74 © 3.32
students to select a sub-topic for in-
depth, independent study.
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Need Priority
Questions by Function Desired Actual Index Need Tndex
|
. 41, Teachers at the Center integrate basic 4,77 4.20 0.57 2.73 |
and higher level thinking skills into |
the curriculum.
42. The course work helps to develop students” 4.67 3.98 0.69 3.22
skills in research methods.
43. Learning activities at the Center take 4.71 4,27 0.44 2.06
place at a more appropriate pace than
in the home school classroom.
V. EDUCATIONAL PROGRAMS - ELEMENTARY 4,77 4,35 0.42 2.02
44, A value system emphasizing academic 4,76 4,19 0.57 2.69
achievement is shared by the gifted
and talented staff, students and
parents/community.
45. Learning goals and objectives are 4,76 3.88 0.89 4,21
clearly defined.
46, Standards for learning are both chal- 4.84 4.34 0.50 2.39
lenging and attainable.
47. Students are challenged at the elemen- 4.87 4.74 0.13 0.61
tary level by attending Handley.
48. Promotion at Handley is based on 4,72 4.40 0.31 1.46
achievement rather than time spent
in the classroom.
49. Handley does a good job preparing 4,93 4.81 0.15 0.72
students for their next level of
education,
) 50. Elementary homework is regularly 4,60 4,39 0.22 0.99
assigned and checked.
|
‘ - 51. Children have opportunities to write. 4.89 4.68 0.21 1.03
l 52, A special effort is made at Handley to 4.91 4.63 0.29 1.40
; challenge more able elementary stude .ts.
\
\
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Need Priority
Questions by Function Desired Acrual Index Need Index

53. Elementary courses of instruction are 4.82 4,35 0.47 2.27
modified frequently enough to keep them
current.

54. Handley does a good job of teaching 4,93 4.45 0.48 2.34
reading, writing, and arithmetic.

55. Handley teachers explain to students 4,89 4.31 0.58 2.84
the objectives of their lessons, so
that students realize what knowledge
and skills they will be expected to
learn.

56. Handley”s curriculum is congruent with 4,28 4,17 0.12 0.49
the regular elementary curriculum.

57. The Handley staff coordinates instruction 4,70 4,18 0.52 2.47
grade-to-grade and plans the curriculum
sequentially.

58. Given the resources available, the public 4.78 4.40 0.37 1.77
is satified with academic achievement
at Handley.

59. Many of the courses provide "hands on" 4.78 4,31 0.47 2.25
experience.

60. Co-curricular activities are available 4,81 4,56 0.25 1.20
for students who wish to participate
in them.

61. Teachers at Handley do a good job of 4,58 3.81 0.78 3.55
teaching health education (which includes
a component on sex education).

62. Information on drug education at Handley 4.74 3.90 0.84 3.89
is offered at the appropriate level.

63. Student achievement levels determine 4,68 4.11 0.58 2.69
future academic planning.

64. Learning activities at Handley take 4.89 4.69 0.20 0.95
place at a more appropriate pace than
in the regular classroom for academi-
cally talented stvdents.
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VI. PERSONAL DEVELOPMENT OF THE STUMENT 4.75 4,16 0.59 2.81

65. Students have opportunities to practice 4,72 4,04 0.67 3.18
leadership skills.

66. The program teaches students problen 4.76 4,21 0.55 2.63
solving techniques.

67. Students have oppovtunities to woxk with 4.69 4.15 0.53 2.50
other students of similar and dissimilar
abilities and interests.,

68. Students are encouraged and assisted 4,62 3.83 0.78 3.62
in developing career plans.

69. The visual and performing art classes 4,73 4,25 0.48 2,27
at the Center have career establishing
components as do academic courses.,

70. Helping the student to explore career 4,62 3.86 0.76 3.49
possibilities is an important part of
the school program.

71. Students are expected to complete their 4,78 4.40 0.38 1.83
work and meet recognized standards of
quality.

72, Students have the opportunity to develop 4.85 4,38 0.47 2.30
a sense of responsibility and self~
reliance,

73. Students are encouraged to be indapen- 4.86 4.39 0.47 2.26
dent thinkers.

74, The gifted and talented program tries 4.84 4.35 0.49 2.35

. to develop an appreciation of learning
in each student.
. 75. Students are encouraged to be concerned 4,83 3.89 0.94 4,55

for other people and their personal
property.

76. The program provi ies students with 4,70 4,14 0.56 2.63
exposure to a variety of fields of study.
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Need Priority
Questions by Function Desired Actual index Need Index

77. The gifted and talented nrogram encourages 4.80 4,21 0.59 2.82 -
students to recognize and realize their
aptitudes, abilities, interests, and needs.

78. The program encourages students to estab- 4.77 4.22 0.55 2.60
lish and pursue challenging goals.

79. The program fosters the development of 4,69 4,19 0.51 2.38
logical and convergent thinking in the
students,

80. The gifted and talented program encourages 4.70 4.15 0.55 2.61
the development of problem solving through
complex and abstract thinking in the
studernts,

81, The gifted and talented program fosters 4,75 3.97 0.78 3.72
the development of independent (self—
directed) study skills znd academic
self—discipline in the students.

VII. CLASSROOM MANAGEMENT 4.75 4,17 0.58 2.74

82. Parents are notified of discipline 4.70 4,19 0.51 2.39
problems.,

83. Administrators support teachers in 4.74 4.40 0.34 1.59
student discipline matters.

84. The Center and Handley have good 4.82 3.96 0.86 4.15
discipline.

85. Teachers motivate students by using 4,58 3.83 0.75 3.46
rewards rather than punishments.

86. Students are aware of classroom rules. 4,87 4,49 0.38 1.84 )

87. A secure, attractive environment is 4.78 4,29 0.49 2.33 .
provided where the emphasis is on :
achievement,

88. An orderly, productive working atmosphere 4,73 4,01 0.72 3.41

is generally maintained and time spent
on classroom management is minimal.

114




APPENDIX D

Need Priority
Questions by Function Desired Actual Index Jeed Index
VIII. TEACHER VALUES AND APPROACHES 4,70 4,11 0.58 2.74
89. Program teachers focus student attention 4,58 3.98 0.59 2,72
on lesson objectives by stating them
plainly and referring to them frequently.
90. Teachers set and maintain a brisk 4,51 4,18 0.33 1.50
instructional pace.
91. Teachers communicate effectively. 4.83 4,07 0.76 3.65
92. Teachers explain and demonstrate rather 4.85 4,46 0.39 1.88
than just assign seat work.
93. Teachers emphasize active student 4,82 4.46 0.37 1.77
participation in their classes,
94. Teachers teach at the correct level of 4.83 4,29 0.54 2.59
difficulty to promote student learning.
95. Teachers work on accomplishing the 4,74 4.33 0.41 1.93
instructional goals and objectives
with students.,
96. Teachers know which skills are of 4,81 4,22 0.60 2.87
highest priority and the prerequisites
needed by students to learn the skills.
97. Learning tasks are matched to lesson 4,72 4,08 0.64 3.01
content so student success rate is high.
98. Regular, focused reviews of key concepts 4,61 3.94 0.68 3.12
and skills check on and strengthen
student retention.
99. Feedback from instructional observations 4.70 4.09 0.62 2.90
emphasizes improving insf zaction and
boosting student achiev ,oot.
100. Feedback to students is tied to learning 4.67 4,14 0.53 2.47
objectives,
10l. To check understanding, teachers ask 4,72 4,07 0.65 3.05

clear, open-ended questions and make
sure all students have a good chance
to respond.
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Need Priority
Questions by Function Desired Actual Index Need Index

102. Classroom routines are zmooth and 4,67 3.88 0.80 3.72 )
efficient.

103. Teachers have assignments or activities 4,72 4.21 0.51 2.39 .
ready when students arrive.

104, Very little time is spent on non- 4.63 4,11 0.52 2,41
learning activities.

105. Teachers know curriculum policies and 4,82 4,29 0.53 2.57
priorities.

106. Teachers are responsive to the student’s 4,72 4,10 0.62 2.93
point of view.

107, Teachkers are competent in student 4.51 3.46 1.05 4,72
counseling services.

108. Teachers function more like facilitators 4,46 3.91 0.55 2.45
than directors in their approaches to
the students” course work.

IX. STAFF DEVELOPMENT 4,80 3.85 0.95 4,57

109. ‘Within the program, emphasis is given 4,74 4,32 0.42 1.97
to staff Jdevelopment and teacher skill
building.

110. Staff development programs are effectively 4,85 4,15 0.70 3.37
coordinated.

111, The gifted and talented program has an 4.85 3.75 1.10 5.34
effective inservice training program
for improving teaching skills.

112, The inservices provide valuable teaching 4.82 3.96 0.86 4,12
tools or information. ’

113, Coutent in staff development sessions 4.85 3.70 1.15 5.60
acddresses instructional issues and
priorities.

114, Staff development and training are 4,81 3.80 1.01 4,86
supported with time and other necessary

- resmurces.
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Questions by Function

Desired Actual

Need
Index

Priority
Need Index

- 115.

116.

117.

118,

119,

120.

The teachers and students have ac.ess
to consultants and to the most rece &
advances within each area.

Administrators are involved in some
type of professional development
program,

The administration supports careers
enhancement possibilities for the
staff members.

Teaching excellence in the program
is recognized.

Staff development learning goals and
objectives are developed by teachers.

There is scheduled time for discussion
and deliberation of gifted/talented
issues at staff meetings.

4.85

4.74

4.82

4.77

4,74

3.71

3.99

3.85

3.87

3.78

3.31

1.14

0.76

0.93

0.9%

0.99

1.43

5.53

3.58

4.42

4.63

4.72

6.77

X.

PARENTAL INVOLVEMENT AND COMMITMENT

4.76

3.73

1.04

4,93

121,

122,

123.

‘ 124,

Procedures for parental involvement in
the program are clearly communicated to
parents and used consistently.

Parents hive options for becoming
involved .n activities that support
the giftev and talented instructional
program.

The program”s staff members provide
parents with information and techniques
for helping students develop their
giftedness or talents.

There is frequent two-way communication
between parents and the gifted and
talented program”s staff.

4.77

4.78

4.63

3.71

4.00

3.52

3.75

1.07

0.79

1.11

0.99

5.08

3.75

5.12

4.68
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Need Priority
Questions by Function Desired Actual Index Need Index

125. Parents are aware of their responsibil-~ 4,74 3.57 1.16 5.52
ities for helping students develop their
giftedness or taients.

126. Parents realize the vocational value of 4,71 3.50 1.21 5.68
all of the gifted and talented program”s
courses.,

127. Parents of gifted and talented students 4,89 4,18 0.72 3.50
support the program.

128. Parents who supported their children”s 4,85 3.51 1.34 6.49
involvement in the Center at the junior
high level also support it as strougly
at the senior high level.

129. Teachers encourage parents to keep track 4.80 3.%47 0.83 3.98
of student progress., .

130. Most parents are aware of the gifted 4,81 3.61 1.20 5.75
and talented program goals.

131. Encouraging parental involvement is an 4,70 3.71 0.99 4,67
integral part of the program”s plans.

XI. AUXILIARY SUPPORT AND STAFF 4,72 3.61 1.11 5.22

132. Effective guidance and counseling are 4,79 3.05 l.74 8.34
readily available to each student in
the gifted and talented program.

133. The gifted and talented program”s 4.66 2.99 1.67 7.79
guidance program helps students acquire
an understanding of vocational trends.

134, Helping the student to explore career 4.61 3.52 1.08 4,98
possibilities is an important part of
the total gifted and talented program. .

135. The guidance program helps students to 4,61 3.14 1.47 6.77
realize the connection between their
course work and their career goals.

136. The librarians at the Center and Handley 4,76 4,07 0.69 3.26
ask for teacher suggestions when select-
ing new materials for the library.
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Need Priority
Questions by Function Desired Actual Indax Need Index
137. The library personnel keep the building 4,76 4.11 0.64 3.06
str.cf up-to—-date regarding available
materials.
138. Materials found in the library are 4,81 3.98 0.83 4,01
appropriate to the students served.
139. Audio visual materials are available 4.74 4.07 0.6 3.17
for classroom use.
140. Adequate time in the library is provided 4.76 3.93 0.83 3.93
to students to select materials.
141, The library collection adequately serves 4.72 3.28 1.44 6.80
the needs of staff and students.
XII. LEADERSHIP BY PRINCIPAL 4,63 3.75 0.88 4,09
142, The principals at the Center and at ' 4.77 4.45 0.32 1.53
Handley believe that all students can
learn.
143. The principals have a clear understanding 4,81 4.33 0.48 2.31

of the program”s goals and are able to
clearly articulate them.

144, The principals are the instructional
leaders,

145, The principals make frequent classroom
observations to monitor instruction.

146. The principals iuitiate organized and
systematic improvement procedures.

- 147. The principals promote methods that
are known to create effective schools.

’ 148. The principals carefully monitor new
practices.

149, The gifted and talented principals are
viewed by teachers as having relevant
instructional expertise as well as
management skills,




APPENDIX D

Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

150.

151.

152.

153,

154,

The principals actively encourage com—
prehensive programs including multiple-
methods of identification, s aff develop-
merc, program evaluation and ‘revision,
and support system such as counseling.

The principals use principles of super-
vision and feedback to communicate with
teachers regarding tiheir instructional
methods in gifted/talented programs.

The principals are active partners in
long- and short—~range planning.

The principals provide a' encouraging
climate for innovation and exploration
by teachers and students.

The principals use suggestions from
their staff, teachers, and from the
community—-at—large to assist in
planning and decision making.

4,65

4.56

4.60

4.76

4.71

3.69

3.49

3.79

3.93

3.71

0.96

1.08

0.82

0.83

1.00

4.46

4,92

3.76

3.95

4,72

XIII.

COMMUNICATIONS/PUBLIC RELATIONS

4.76

3.98

0.78

3.72

155.

156.

157.

158.

159.

The gifted and talented program conducts
businese in a manner that inspires public
confidence,

The program administration provi” s the
general public with accurate reporcts on
its performance,

Important information relevant to the
program and/or its students is provided
in a timely and intelligible fashion

to parents, staff, and students.

Parents are told about student successes.
The principals work to gain community

support for the gifted and talented
program.

4,77

4.67

4.72

4,80

4.75

3.97

3.58

4.06

4,21

3.95

0.80

1.09

0.67

0.59

0.80

3.79

5.09

3.15

2.82

3.77
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Need Priority
Questions by Function Desired Actual Index Need Index
160. The principals provide the community 4.71 3.68 1.04 4.89
with information about the effectiveness
of the program.
161, Achievement results are shared with 4.82 4,21 0.61 2.93
parents.
162, Achievement results are shared with 4,77 4,09 0.68 3.25
students.
163. The student progress reporting procedure 4.86 4,10 0.76 3.68
gives parents a clear understanding of
their child”s progress.
154. The principals serve as a communication 4.74 3.96 0.79 3.73

link between the Board, the parents,
and the community concerning the program.




APPENDIX E

ELEMENTARY PROFESSIONAL STAFF (EPS): AVERAGE "DESIRED" AND “ACTUAL"™ RESPONSES
TO THE GIFTIED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING
TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED
INDEX——SPRING, 1987.

Need Priority
FUNCTION - Rank Desired Actual- Index Need Index
Auxiliary Support ;nd Staff 1 4.85 2.93 1.92 9.32
Identification of Gifted/Talented Students 2 - 4.80 3.90 0.90 8.25
Staff Development 3 4.89 3.21 1.69 4,30
General Administration 4 4.80 4,05 0.75 3.60
Parental Involvement and Commi tment 5 4.77 4.07 0.70 3.36
Leadership by Principal 6 4.76 4,15 0.61 2.91
Culturally Deprived Students 7 4,97 4.43 0.55 2,71
Communications/Public Relations 8 4,90 4,37 0.53 2,62
Teacher Values and Approaches 9 4,79 4,26 0.53 2,52
Classroom Management 10 4,92 4,44 0.48 2.34
Personal Development of the Student 11 4,86 4.38 0.48 2,33
Educational Programs—-Elementary 12 4,82 4,44 0.38 1.83




APPENDIX F

ELEMENTARY PROFESSIONAL STAFF (EPS)
AYVERAGE “DESIRED" AND AVERAGE “ACTUAL" RESPONSES TO THE GIFTED AND TALENTED
NEEDS ASSESSMENT BY FUNCTION AND QUESTION
SPRING, 1987.

- Need Priority
Questions by Function Desired Actual Index Need Index

I. GENERAL ADMINISTRATION 4,80 4.05 0.75 3.60

l. Planning is a continuous process 4,85 4,54 0.31 1.50

in the gifted and talented program.

2. The program”s budget allows for 4,92 3.00 1.92 9.45
allocation of resources to achieve
high priority objectives.

3. Research findings are used in planning 4,54 3.62 0.92 4,18
and improving educational programs.

4. Instructional program evaluati n is 4,75 4,00 0.75 3.56
accomplished by comparing actual
results with the goals and objectives
of the program.

5. Program improvement efforts are 4,62 3.92 0.70 3.23
periodically reviersed; progress is
noted and the improvement focus is
renewed and redirected.

6. Test results, grade reports, atten— 5.00 4,69 0.31 1.55
dance records and other methods are
used to spot potential problems.

7. Students are well served by a gifted 4,77
and talented program situated in one
location.

8. The school buildings provide a safe 4,85

environment for staff and students.

9. Assessment results are used by teachers 4,77
for instructional diagnosis and. to
evaluate their own teaching methods and
check student progress.

10. The major goals of the gifted and 4,92
talented program are set with respect
to the students” needs.
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Need Priority
Questions by Function Desired Actual Index Need Index
II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS 4,89 3.21 1.69 8.25
11, Students are nominated through a variety 5.00 4.15 0.85 4,25
of sources including parent, teacher,
administrator, and test score referrals.
12, The identification of gifted and talented 5.00 3.67 1.33 6.65
students is an ongoing process, not an
annual event.
13. Identification occurs as early in the 4,92 3.62 1.30 6.40
students” lives as is possible.
14. The identification process includes 4.54 3.18 1.36 6.17
measures of student motivation,
interests, and maturity.
15. Emphasis is given to identifying gifted/ 4.92 2.85 2.07 10.18
talented students in culturally dis—
advantaged groups.
16. All the teachers in the district partic— 4,92 2.10 2.82 13.87
ipate in inservices on how to identify
gifted/talented students.
17. The currently used method of identifying 4,92 3.08 1.84 9.05
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.
18, The currently used method of identifying 4,92 3.00 1.92 9.45

gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.
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Need Priority
Questions by Function Desired Actual Index Need Index
. IIT. CULTURALLY DEPRIVED STUDENTS 4,97 4.43 0.55 2.71
- 19. Female students are offered chances to 5.00 4.83 0.17 0.85
consider careers in math and science
fields.
20. Students -are counseled toward all careers 4.92 3.75 1.17 5.76
in which they have an interest, regard-
less of how disproportionate in minority
representatives a career might be.
21, Female and minority students are provided 5.00 4,08 0.92 4,60
with positive role models in many varying
careers.
22, Teachers treat minority and female stu- 5.00 4.62 0.38 1.90
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.
23, Math and science teachers encourage 5.00 4.83 0.17 0.85
attendance and participation by female
students in their classes.
24, Examples and methods of teaching used 4,92 4,46 0.46 2.26
in the classroom relate tc minority and/ '
or female prespectives as well as to
majority perspectives,
IV. EDUCATIONAL PROGRAMS -~ SECOHDARY - — — -
25. A value system emphasizing achievement - - —_— -
is shared by the gifted and talented
. staff, students, and parents/community.
26. Learning goals and objectives are - - - -
. clearly defined.
27, Secondary students benefit from spending - — - -
a2 half day with their same age peers.
28. The public is satisfied with achievement - - - -
at the Center for the Arts and Sciences.

* = "= {ndicates that the function or question was not asked of this particular
respondent group.
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Need Priority
Questions by Function Desired Actual Index Need Index
29. The courses of instruction are modified - - - — .
frequently to keep them current.
30. The course work illustrates the inter- - - - — °
relatedness of the various disciplines.
3l. The schedules and/or courses allow for - -~ —- -

32.

33.
34,
35.
36,
37.
38.

39.

40,

students who are working in different
disciplines to work together to see
what their respective areas have in

common.
Many of the courses provide "hands on" -
experience,

Special attention is focused on building -
good continuity across grade levels and

programs,

Provisions are outlined for coordination -

between teachers in the Center and in
the home school classrooms.

Collaborative curriculum planning and -=
decision making are typical.

Students attend the Center to take -
courses in subjects at a more advanced
level thar is offered at their home
school.

The Honors” programs in the high schools -
do a sufficient job of providing advanced
course work to gifted students,

Information on drug education at the -
Center is offered at the appropriate

level.,

Student achievement levels assist in -

future curricular planning,

Curricular plans on a given topic allow -
students to select a sub-~topic for in-~
depth, independent study.

P
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Questions by Function

Desired
A

Actual

Need
Index

Priority
Need Index

- 41.

42,

43.

Teachers at the Center integrate basic
and higher level thinking skills into
the curriculum.

The course work helps to develop students”
skills in research methods.

Learning activities at the Center take
place at a more appropriate pace than
in the home school classroom.

V.

EDUCATIONAL PROGRAMS — ELEMENTARY

4.82

4.44

0.38

1.83

44,

45,

46.

47.

48.

49,

50.

51.

52.

A value system emphasizing academic
achievement is shared by the gifted
and talented staff, students and
pargnts/community.

Learning goals and ijectives are
clearly defined.

Standards for learning are both chal-
lenging and attainable.

Students are challenged at the elemen-

4.85

4.77

4.77

4.92

tary level by attending

Promotion at Handley is
achievemeni. rather than

Handley.

based on
time spent

4.75

in the classroom.

Handley does a good job preparing
students for their next level of
education. -

Elementary homework is regularly
assigned and checked.

Children have opportunities to write,

A special effort is made at Handley to
challenge more ablr elementary students,

5.00

4.69

4.92

5.00

4.38

3.77

4.38

4.92

4.33

5.00

4.33

4.77

4.92

0.47

1.00

0.39

0.00

0.42

0.00

0.36

0.15

0.08

2.28

4.77

.1.86

0.00

2.00

0.00

1.69

0.74

0.40
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Need Priority
Questions by Function Desired Actual Index Need Index
53. Elementary courses of instruction are 4.85 4.38 0.47 2.28 )
modified frequently enough to keep them
current, .
54. Handley does a good job of teaching 4.92 4.38 0.54 2.66
reading, writing, and arithmetic. :
55. Handley teachers explain to students 5.00 4,58  0.42 2.10
the objectives of their lessons, so
that students realize what knowledge
and skills they will be expected to
learn.
56. Handley”s curriculum is congruent with 4.46 4.42 0.04 0.18
the regular elementary curriculum.
57. The Handley staff coordinates instruction 4.69 4.08 0.61 2.86
grade-to-grade and plans the curriculum
sequentially.
58. Given the resources available, the publiec 4,77 4,46 0.31 1.48
is satified with academic achievement
at Handley.
59. Many of the courses provide "hands on" 4.85 4.23 0.62 3.01
experience.
60, Co-curricular activities are available 4,92 4.82 0.10 0.49
for students who wish to participate
in them.
61. Teachers at Handley do a good job of 4,67 4.00 0.67 3.13
teaching health education (which includes
a component on sex education).
62. Information on drug education at Handley 4,75 4,00 0.75 3.56
is offered at the appropriate level.
63. Student achievement levels determine 4,83 4.27 0.56 2.70
future academic planning. .
64. Learning activities at Handley take 4.92 4,92 0.00 0.00

place at a more appropriate pace ‘than
in the regular classroom for academi-
cally talented students,
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Need Priority
Questions by Function Desired Actual Index Need Index

VI. PERSONAL DEVELOPMENT OF THE STUDENT 4,86 4,38 0.48 2.33

65. Students have opportunities to practice 4,92 4.38 0.54 2.66
leadership skills.

66. The program teaches students problem 4,92 4.62 0.30 1.48
solving techniques.

67. Students have opportunities to work with 4.85 4,46 0.39 1.89
other students of similar and dissimilar
abilities and interests.

68. Students are encouraged and assisted 4.75 3.82 0.93 4,42
in developing career plans,

69. The visual and performing art classes 4.91 4.40 0.51 2.50
at the Center have career establishing
components as do academic courges.

70, Helping the student to explore career 4.58 3.50 1.08 4.95
possibilities is an important part of
the school progranm.

71. Students are expected to complete their 4,92 4.42 0.50 2.46
work and meet recognized standards of
quality.

72, Students have the opportunity to develop 4,92 4.54 0.38 1.87
a sense of responsibility and self-
reliance,

73. Students are encouraged to be indepen— 4.92 4,46 0.46 2.26
dent thinkers.

74, The gifted and talented program tries 4.92 4,58 0.34 1.67
to develop an appreciation of learning
in each student.

75. Students are encouraged to be concerned 4.92 4,15 0.77 3.79
for other people and their personal
property.

76. The program provides students with 4.92 4,42 0.50 2.45

exposure to a variety of fields of study.
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77. The gifted and talented program encourages 4.85 4.46 0.39 1.89
students to recognize and realize their
aptitudes, abilities, interests, and needs.
78. The program encourages students to estab~ 4.85 4,62 0.23 1.12
lish and pursue chalienging goals.
79." The program fosters the development of 4,83 4,58 0.25 1.21
logical and convergent thinking in the
students.
80. The gifted and talented program encourages 4.83 4,83 0.00 0.00
the development of problem so? ing through
complex and abstract thinking in the
students.
81. The gifted and talented program fosters 4.83 4,25 0.58 2.80
the development of. independent (self-
directed) study skills and academic
self-diseipline in the students.
VII. CLASSROOM MANAGEMENT 4,92 4.44 0.48 2.34
82. Parents are notified of discipline 4,92 4.58 0.34 1.67
problems.
83. Administrators support teachers in 5.00 < .92 0.08 0.40
student discipline matters.
84, The Center and Handley have good 5.00 3.92 1.08 5.40
discipline.
85. Teachers motivate students by using 4.92 4.18 0.74 3.64
rewards rather than punishments.
86. Students are aware of classroom rules. 4,92 4.91 0.01 0.05
87. A secure, attractive environment is 4.83 4.58 0.25 1.21
provided where the emphasis is on
achievement.
88. An orderly, productive working atmosphere 4.83 4.00 0.83 4,01
is generally maintained and time spent
on classroom management is minimal.
13
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Need Priority
Questions by Function Desired Actual Index Need Index
. 89. Program teachers focus student attention 4,75 4,09 0.66 3.14

on lesson objectives by stating them
plainly and referring to them frequently.

90, Teachers set and maintain a brisk’ 4,75 4,73 0.0é 0.10
instructional pace.

91. Teachers communicate effectively. 4.83 4,33 0.50 2.41

92. Teachers explain and demonstrate rather 4,83 4,25 0.58 2.80
than just assign seat work.

93. Teachers emphasize active student 4,83 4.50 0.33 1.56
participation in their classes.

94. Teachers teach at the correct level of 4,83 4,33 0.50 2.41
difficulty to promote student learning.

95. Teachers work on accomplishing the 4,83 4,58 0.25 1.21
instructional goals and objectives
with students.

96. T.achers know which skills are of 4,91 4.45 0.46 2.26
highest priority and the prerequisites
needed by students to learn the skills.

97. learning tasks are matched to lesson 4.83 4,17 0.66 3.19
content so student success rate is high.

98. Regular, focused reviews of key concepts 4.67 4.08 0.59 2.76
and skills check on and strengthen
student retention.

99. Feedback from instructional obgervations 4.83 4,33 0.50 2l41
emphasizes improving instruction and
boosting student achievement.

* 100. Feedback to students is tied to learning 4.83 4,42 0.41 1.98

objectives.

101. To check understanding, teachers ask 4,83 4,17 0.66 3.19
clear, open—ended questions and make
sure all students have a good chance
to respond.




Need Priority
Questions by Function Desired Actual Index Need Index

102. Classroom routines are smooth and 4,75 4,08 0.67 3.18
efficient.

103. Teachers have assigmments or activities 4,83 4,42 0.41 1.98
ready when students arrive.

104. Very little time is spent on non- 4,92 4,25 0.67 3.30
learning activities.

105. Teachers know curriculum policies and 5.00 4.50 0.50 2.50
priorities.

106, Teachers are vesponsive to the student’s 4,58 4,25 .33 1.51
point of view,

107. Teachers are competent in student 4,58 3.18 1.40 6.41
counseling services,

108. Teachers function more like facilitators 4,58 4,17 0.41 1.88
than directors in their approaches to
the students” course work.

IX. STAFF DEVELOPMENT 4,80 3.90 0.90 4,30

109. Within the program, emphasis is given 4,75 4.58 0.17 0.81
to staff development and teacher skill
building.

110. Staff development programs are effectively 4.83 4,17 0.66 3.19
coordinated,

111. The gifted and talented program has an 4,83 3.83 1.00 4,83
effective inservice training program
for improving teaching skills.

112. The inservices provide valuable teaching 4,83 3.92 0.91 4,40
tools or information.

113. Content in staff development sessions 4.83 . 3.92 0.91 4,40
addresses instructional issues and
priorities,

114, Staff development and training are 4,75 3.67 1.08 5.13

supported with time and other necessary
resources,

1'%
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Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

115.

116.

117.

118.

119.

120,

The: teachers and students have access
to consultants and to the most recent
advances within each area.

Administrators are involved in some
type of professional development
program.

The administration supports careers
enhancement possibilities for the
staff members.

Teaching excellence in the program
is recognized.

Staff development learning goals and
objectives are developed by teachers.

There is scheduled time for discussion
and deliberation of gifted/talented
issues at staff meetings.

4.83

4.75

4.75

4,92

4.83

4.67

3.42

3.80

3.83

4.00

3.92

3.75

1.41

0.95

0.92

0.92

0.91

0.92

6.81

4,51

4.37

4,53
4,40

4.30

X.

PARENTAL INVOLVEMENT AND COMMITMENT

4.77

4,07

0.70

121.

122.

123.

124,

Procedures for parental involvement in
the program are clearly communicated to
parents and used consistently.

Parents have options for becoming
involved in activities that support
the gifted and talented instructional
program.

The program”s staff' members provide
parents with information and techniques
for helping students develop their
giftedness or talents.

There is frequent two-way communication
between parents and the gifted and
talented program”s staff.

4.83

4.83

4.67

4,75

4.17

4,25

4.00

4,25

0.66

0.58

0.67

2.80

3.13




i Need Priority,
Questions hy Function Desired Actual Index Need Index

125. Parents are aware of their responsibil- 4,67 3.75 0.92 4.30 ‘
ities for helping students develop their
giftedness or talents.

126. Parents realize the vocational value of 4,67 3.73 0.94 4,39
all of the gifted and talented program”s .
courses,

127. Parents of gifted and talented students 4.83 4.58 0.25 1.21
support the programe.

128. Parents who supported their children’s 4,91 3.33 1.58 7.76
involvement in the Center at the junior
high level also support it as strongly
at the senior high level,

129. Teachers encourage parents to keep track 4,83 4,33 0.50 2.41
of student progress.

. 130. Most parents are aware of the gifted 4,83 4,09 0.74 3.57

and talented program goals.

131. Encouraging parental involvement is an 4,67 4,27 0.40 1.87
integral part of the program”s plans.

XI. AUXILIARY SUPPORT AND STAFF 4,85 2.93 1.92 9.32

132, Effective guidance and counseling are 5.00 1.08 3.92 19.60
readily available to each student in
the gifted and talented program.

133. The gifted and talenced program”s 5.00 1.73 3.27 16.35
guidance program helps students acquire
an understanding of vocational trends.

134. Helping the student to explore career 4,50 3.00 1.50 6.75
possibilities is an important’ part of
the total gifted and talented program. .

135. The guidance program helps students to 4,58 1.89 2.69 12.32
realize the connection between their
course work and their career goauls.

136. The librarians at the Center and Handley 4,92 3.67 1.25 6.15

ask for teacher suggestions vhen select-
ing new materials for the library.




Questions by Function

Desired

Actual

Need

Priority
Index Need Index

137. The library personnel keep the building 4.83 3.58 1.25 6.04
staff up-to-date regarding available
materials,

138. Materials found in the library are 4,92 3.67 1.25 6.15
appropriate to the students served.

139, Audio visual materials are available 4,92 3.50 1.42 6.99
for classroom use.

140. Adequate time in the library is provided 4.92 3.92 1.00 4.92
to students to select materials.

141. The library collection adequately serves 4,92 3.25 1.67 8.22
the needs of staff and students.

XTI. LEADERSHIP BY PRINCIPAL 4,76 4.15 0.61 2.91

142, The principals at the Center and at 4.92 4.83 0.09 0.44
Handley believe that all studente can
learn.

143. The principals have a clear understanding 4,92 4,83 0.09 0.44
of the program”s goals and are able to
clearly articulate them.

144, The principals are the instructional 4.75 4.75 0.50 2.38
leaders.

145. The principals make frequent classroom 4.75 3.17 1.58 7.51
observations to monitor instruction.

146. The principals initiate organized and 4.50 3.83 0.67 3.02
systematic improvement procedures.

147. The principals promote methods that 4.67 4.17 0.50 2.34
are known to create effective schools.

148. The principals carefully monitor new 4.58 3.56 1.02 4,67
practices.

149, The gifted and talented principals are 4.83 3.83 1.00 4,83

viewed by teachers as having relevant
instructional expertise as well as
management skills.
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APPENDIX F

Need Priority
Questions by Function Desired Actual Index Need Index
150. The principals actively encourage com- 4,75 4,08 0.67 3.18 .

prehensive programs including multiple-

methods of identification, staff develop-
ment, program evaluation and revision, .
and support system such as counseling.

151. The principals use principles of super- 4,67 3.83 0.84 3.92
vision and feedback to communicate with
teachers regarding their instructional
methods in gifted/talented programs.

152. The principals are active partners in 4,75 4.42 0.33 1.57
long- and short-range planning,

153. The principals provide an encouraging 4,92 4,67 0.25 1.23
climate for innovation and exploration
by teachers and students.

154, The principals use suggestions from 4,83 4,42 0.41 1.98
their staff, teachers, and from the
community~at—~large to assist in
planning and decision making.

XIII. COMMUNICATIONS/PUBLIC RELATIONS 4,90 4.37 0.53 2.62
155. The gifted and talented program conducts 4,83 4,25 0.58 2,80
business in a manner that inspires public
confidence.
156. The program administration provides the 4.83 3.83 1.00 4.83

general public with accurate reports on
its performance.

157. Important information relevant to the . 4.83 4.50 0.33 1.59
program and/or its students is provided
in a timely and intelligible fashion
to parents, staff, and students.

158. Parents are told about student successes. 4,92 4,67 0.25 1.23
159. The principals work to gain community 4,92 4,17 0.75 3.69
support for the gifted and talented ’
program,
136
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APPERDIX F

Need Priority
Questions by Function Desired Actual Index Need Index
. 160. The principals provide the community 4,83 3.83 1.00 4,83
with information about the effectiveness
of the program.
.161. Achievement results are shared with 4,92 4,83 0.09 0.44
parents.
162. Achievement results are shared with 5.00 4,42 0.58 2.90
students.,
163. The student progress reporting procedure 5.00 4,58 0.42 2.10
gives parents a clear understanding of
their child”s progress.
164. The principals serve as a communication 4,92 4,58 0.34 1.67
link between the Board, the parents,
and the community concerning the program.
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ELEMENTARY PARENTS (EP): AVERAGE "DESIRED"™ AND ™ACTUAL" RESPONSES
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING
TO FURCTION FROM HIGHEST TO LOWEST PRIORITY NEED .
INDEX~—SPRING, 1987.

Need Priority

FUNCTION Rank Desired Actual Index Need Index
Auxiliary Support and Staff i 4.67 3.76 0.91 4,24
Identification of Gifted/Talented Students 2 4,55 3.63 0.92 4,20
General Administration 3.5 4.63 3.85 0.78 3.63
Parental Involvement. and Commi tzient 3.5 4,79 4.03 0.76 3.62
Personal Development of the Student 5 4,74 4,13 0.61 2.88
Communications/Public Relations 6 4,78 4,21 0.57 2.73
Educational Programs—-Elementary 7 4.72 4,25 0.47 2.20
Classroom Management 8 4,86 4,44 0.42 2.05
Culturally Deprived Students 9 4,63 4,22 0.41 1.88
Leadership by Principal 10 4,79 4,41 0.38 1.81
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APPENDIX H

ELEMENTARY PARENTS (EP)

AVERAGE "DESIRED" AND AVERAGE "ACTUAL"™ RESPONSES TO THE GIFTED AND TALENTED
NEEDS ASSESSMENT BY FUNCTION AND QUESTION

SPRING, 1987.

Questions by Function

Desired

Actual

Need

Index

Priority
Need Index

I.

GENERAL ADMINISTRATION

4.63

3.85

0.78

3.68

1.

2.

3.

4,

10.

Planning is a continuous process
in the gifted and talented program.

The program”s budget allows for
allocation of resources to achieve
high priority objectives.

Research findings are used in planning
and improving educational programs.

Instructional program evaluation is
accomplished by comparing actual
results with the goals and objectives
of the program,

Program improvement efforts are
periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

Test results, grade reports, atten—
dance records and other methods are
used to spot potential problems.

Students are well served by a gifted
and talented program situated in one
location.

The school-buildings provide a safe
environment for staff and students.

Assessment results are used by teachers
for instructional diagnosis and to
evaluate their own teaching methods and
check student progress,

The major goals of the gifted and
talented program are set with respect
to the students” needs,

4.85

4.62

4,43

4.48

4.63

4.61

4,52

4.86

4,60

4,72

4.10

3.11

3.71

3.86

3.68

4.09

4.33

3.96

3.82

3.83

0.75

1.51

0.72

0.62

0.95

0.52

0.19

0.90

0.78

0.89

3.64

6.98

3.19

2.78

4.40

2.40

0.86

4.37

3,59

4,20
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Need Priority
Questions by Function Desired Actual Index Need Index
II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS 4,55 3.63 0.92 4,20
11l. Students are nominated through a variety 4,77 4,36 0.41 1.96
of sources including parent, teacher,
administrator, and test score referrals.
12. The identification of gifted and talented 4,74 3.74 1.00 4,74
students is an ongoing process, not an
annual event.
13. Identification occurs as early in the 4,60 3.72 0.88 4,05
students” lives as is possible.
14, The identification process includes 4,57 3.76 0.81 3.70
measures of student motivation,
interests, and maturity.
15. Emphasis is given to identifying gifted/ 4,12 3.80 0.32 1.32
talentad students in culturally dis-
advantaged groups.
1€. All the teachers in the district partic- 4,71 2.98 1.73 8.15
ipate in inservices on how to identify
gifted/talented students.
17. The currently used method of identifying 4,52 3.46 1.09 4.79
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
arnd talented program.
18. The currently used method of identifying 4,40 3.23 1.17 5.15

not participate in the gifted and

gifted/talented students adequately
screens out those students who should

talented program.
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Questions by Function

Desired

Actual

Need Priority
Index Need Index

CULTURALLY DEPRIVED STUDENTS

4.63

4,22

0.41

1.88

Female students are offered chances to
consider careers in math and science
fields.

Students are counseled toward all careers
in which they have an interest, regard-
lass of how disproportionate in minority
representatives a career might be,

Female and minority students are provided
with positive role models in many varying
careers.

Teachers treat minority and female stu-
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.

Math and science teachers encourage
attendance and participation by female
students in their classes.

Examples end methods of tezching used

in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives,

4,58

4.52

4,71

4,71

4,56

4.37

4,07

3.81

4,37

4.53

4.18

0.32

0.51

0.71

0.34

0.18

0.38

1.50

2.34

3.21

1.60

0.85

1.73

EDUCATYONAL PROGRAMS -~ SECONDARY

—F

A value system emphasizing achievement
is shared by the gifted and talented
staff, students, and parents/community.

Learning goals and objectives zre
clearly defined,

Secondary students benefit from spending
a half day with their same age peers.

The public is satisfied with achievement
at the Center for the Arts and Sciences.

—

"~~" indicates that the function or question was not asked of this

respondent group.

-ty
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APPENDIX H

Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40,

The courses of instruction are modified
frequently to keep them current,

The course work illustrates the inter-
relatedness of the various disciplines.

The schedules and/or courses allow for
students who are working in different
disciplines to work together to see
what their respective areas have in
common,

Many of the courses provide "hands on"
experience,

Special attention is focused on building
good continuity across grade levels and

.programs.

Provisions are outlined for coordination
between teachers in the Center and in
the home school classroons.

Collaborative curriculum planning and
decision making are typical.

Students attend the Center to take
courses in subjects at a more advanced
level than is offered at their home
school.

The Honors” programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

Information on drug education at the
Center is offered at the appropriate
level.

Student achievement levels assist in
future curricular planning.

Curricular plans on a given topic allow
students to select a sub-topic for in-
depth, independent study.

Jay
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APPENDIX H

Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

. 4l1. Teachers at the Center integrate basic
and higher level thinking skills into
the curriculum.

42. The course work helps to develop students”
skills in research methods.

43, Learning activities at the Center take
place at a more appropriate pace than
in the home school classroom.

V. EDUCATIONAL PROGRAMS — ELEMENTARY

4.72

4.25

0.47

2.20

44. A value system emphasizing academic
achievement is shared by the gifted
and talented staff, students and
parents/community.

45, Learn{ng goals and objectives are
clearly defined.

46, Standards for learning are both chal-
lenging and attainable.

47. Students are challenged at the elemen-
tary level by attending Handley.

48, Promotion at Handley is based on
achievement rather than time spent
in the classroom.

49. Handley does a good job preparing
students for their next level of
education.

50. Elementary homework is regularly
assigned and chacked.

51. Children have opportunities to write.

52. A special effort is made at Handley to
challenge more able elementary students.

4.67

4.75

4.90

4£.82

4.68

4.91

4.51

4.85

4.83

4.01

3.98

4.30

4.57

4.48

4.62

4.44

4.58

4.34

0.66

0.77

0.60

0.25

0.20

0.29

0.07

0.27

0.49

3.08

|
|
|
|
|
3.60
2.94
1.20

0.94

1.42

0.32

1.31

2.37




APPENDIX H

Need Priority
Questions by Function Desired Actual Index Need Index

53. Elementary courses of instruction are 4.79 4,32 0.47 2.25
modified frequently enough to keep them
current.

54. Handley does a good job of teaching 4,93 4,52 0.41 2,02
reading, writing, and arithmetic.

55. Handley teachers explain to students 4,78 4.04 0.74 3.54
the objectives of their lessons, so
that students realize what knowledge
and skills they will be expected to
learn.

56. Handley”s curriculum is congruent with 4.11 3.92 0.19 0.78
the regular elementary curriculum.

57. The Handley staff coordinates instruction 4,72 4,28 0.44 2.08
grade-to-grade and plans the curriculum
sequentially.

58. Given the resources available, the public 4,78 4.35 0.43 2.06
is satified with academic achievement
at Handley.

59. Many of the courses provide "hands on" 4,71 4,39 0.32 1.51
experience.

60. Co—curricular activities are available 4,70 4.30 0.40 1.88
for students who wish to participate
in thenm.

61. Teachers at Handley do a good job of 4,49 3.61 0.88 3.95
teaching health education (which includes
a component on sex education).

62. Information on drug education at Handley 4,73 3.80 0.93 4,40
is offered at the appropriate level.

63. Student achievement levels determine 4,53 3.94 0.59 2.67
future academic planning.

64. Learning activities at Handley take 4,85 4.46 0.39 1.89

place at a more appropriate pace than
in the regular classroom for academi-
cally talented students.




APPENDIX H
Need Priority
Questions by Function Desired Actual Index Need Index

VI. PERSONAL DEVELOPMENT OF THE STUDENT 4.74 4,13 0.51 2.88

65. Students have opportunities to practice 4.65 4.08 0.57 2.65
leadership skills.

66. The program teaches students problem 4.85 4,23 0.62 3.01
solving techniques.

67. Students have opportunities to work with 4,66 4,07 0.59 2.75
other students of similar and dissimilar
abilities and interests.

68. Students are encouraged and assisted 4,38 3.57 0.81 3.55
in developing career plans.

69. The visual and performing art classes 4,58 4,11 0.47 2.15
at the Center have career establishing
components as do academic courses.

70. Helping the student to explore career 4.39 3.69 0.70 3.07
possibilities is an important part of
the school program.

71. Students are expected to complete their 4.85 4,57 0.28 1.36
work and meet recognized standards of
quality.

72. Students have the opportunity to develop 4,88 4.43 0.45 2.20
a sense Of responsibility and self-
reliance.

73, Students are encouraged tn be indepen- 4,85 4.46 0.39 1.89
dent thinkers. 1

74. The gifted and talented program tries 4,89 4.38 0.51 2.49
to develop an appreciation of learning

. in each student.
75. Students are encouraged to be concerned 4.91 3.84 1.07 5.25
- for other people and their personal

property.

76. The program provides students with 4.73 4,25 0.48 .y
exposure to a variety of fields of study.




APPENDIX H

Need Priority
Questions by Function Desired Actual Index Need Index
77. The gifted and talented program encourages 4.76 4,05 0.71 3.38
students to recognize and realize their
aptitudes, abilities, interests, and needs.
78. The program encourages students to estab- 4,70 4,11 0.59 2.77
lish and pursue challenging goals.
79. The program fosters the development of 4,78 4.23 0.55 2.63
logical and convergent thinking in the
students,
80. The gifted and talented program encour ges 4,80 4.05 0.75 3.60
the development of problem solving through
complex and abstract thinking in the
students.,
8l. The gifted and talented program fosters 4,84 4,03 0.81 3.92
the development of independent (self-
directed) study skills and academic
self-discipline in the students,
VII. CLASSROOM MANAGEMENT 4,86 4.44 0.42 2.05
82. Parents are notified of discipline 4,91 4.52 0.39 1.91
problems.
83. Administrators support teachers in 4.86 4,55 0.31 1.51
student discipline matters.
84. The Center and Handley have good 4,94 4.19 0.75 3.71
discipline.
85. Teachers motivate students by using 4.75 4,37 0.38 1.81
rewards rather than punishments.,
86. Students are aware of classroom rules. 4,97 4.84 0;13 0.65
87. A secure, attractive environment is 4,80 4,36 0.44 2.11
provided where the ecmphasis is on
achievement.,
88. An orderly, productive working atmosphere 4,78 4,22 0.56 2.68
is generally maintained and time spent
on classroom management is minimal.
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APPENDIX H

Need Priority

Questions by Function Desired Actual . Index Need Index
VIII. TEACHER VALUES AND APPROACHES —-— - - -
89. Program teachers focus student attention —-— - - —-

90.

91.

92.

93.

94.

95.

96.

97.

98.

99.

100.

JOl.

on lesson objectives by stating them
plainly and referring to them frequently.

Teachers set and maintain a brisk -
instructional pace.

Teachers communricate effectively. -

Teachers explain and demonstrate rather -
than just assign seat work.

Teachers emphasize aetive student -=
participation in their classes.

Teachers teach at the correct level of -
difficulty to promote student learning.

Teachers work on accomplishing the -
instructional goals and objectives
with students.

Teachers know which skills are of -
highest priority and the prerequisites
needed by students to learn the skills.

Learning tasks are matched to lesson -
content so strient success rate is high.

Regular, focused reviews of key concepts -
and skills check on and strengthen
student retention.

Feedback from instructional observations =
emphasizes improving instruction and
boosting student achievement.

Feedback to students is tied to learning -
objectives,

To check understanding, teachers ask -
clear, open-ended questions and make
sure all students have a good chance
to respond.
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APPENDIX H

Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

102. Classroom routines are smooth and - - - —
efficient,

103. Teachers have assignments or activities - - - —
ready when students arrive,

104. Very little time is spent on non- - — - —
learning activities,

105. Teachers know curriculum policies and - - - —
priorities,

106. Teachers are responsive to the student’s - - - —
point of view.

107. Teachers are competent in student - - - -
counseling services,

108. Teachers function more like facilitators - - - —
than directors in their approaches to
the students” course work.

IX. STAFF DEVELOPMENT - - - —

109. Within the program, emphasis is given - - - -=
to staff development and teacher skill
building.

110. Staff development programs are effectively - - - —
coordinated.

'11. The gifted and talented program has an - - - _—
effective inservice training program
for improving teaching skills,

112. The inservices provide valuable teaching -~ - - —_—
tools or information,

113. Content in staff development sessions - - - —
addresses instructional issues and
priorities.,

114, Staff development and training are -_— - - —

supported with time and other necessary
resources,
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Need Priority
Questions by Function Desired Actual Index Need Index

115. The teachers and students have access -— -— -- —_—
to consultants and to the most recent
advances within each area.

116. Administrators are involved in some - - - —
type of professional development
program.

117. The administration supports careers - - - -
enhancement possibilities for the
staff members.

118. Teaching excellence in the program - - - -
is recognized.

119, Staff development learning goals and - - - -
objectives are developed by teachers.

120. There is scheduled time for discussion - - - —_—
and deliberation of gifted/talented
issues at staff meetings.

X. PARENTAL INVOLVEMENT AND COMMITMENT 4.79 4.03 0.76 3.63

121. Procedures for parental involvement in 4.75 4,03 0.72 3.42
the program are clearly communicated to
parents and used consistently.

122. Parents have options for becoming 4,83 4,37 0.46 2.22
involved in activities; that support
the gifted and talented instructional
program.

123. The program”s staff members provide 4,80, 3.95 0.85 4,08
parents with information and techniques
for helping students develop their
giftedness or talents.

124, There is frequent two-way communication 4,73 3.93 0.80 3.78
between parents and the gifted and
talented program”s staff.
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APPENDIX F

Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

125.

126.

127.

128.

129.

130.

131.

Parents are aware of their responsibil-
ities for helping students develop their
giftedness or talents.

Parents realize the vocational value of
all of the gifted and talerted program”s
courses.

Parents of gifted and talented students
support the program.

Parents who supported their children”s
involvement in the Center at the junior
kigh level also support it as strongly
at the senior high level.

Teachers encourage parents to keep track
of student progress,

Most parents are aware of the gifted
and talented program goals.

Encouraging parental involvement is an
integral part of the program”s plans.

4.78

4.67

4.90

4.80

4.85

4.82

4.72

4.03

3.80

4.38

3.87

4.16

3.81

3.97

0.75

0.87

0.52

0.93

0.69

1.01

0.75

3.59 >

4.06

2.55

4.46

3.35

4.87

3.54

AUXILIARY SUPPORT AND STAFF

4.67

3.76

0.91

4.24

132.

133.

134.

135.

136.

Effective guidance and counseling are
readily available to each student in
the gifted and talented program.

The gifted and talented program”s
guidance program helps students acquire
an understanding of vocational trends.

Helping the student to explore career
possibilities is an important part of
the total gifted and talented program,

The guidance program helps students to
realize the connection between their
course work and their career goals.

The librarians at the Center and Handley
ask for teacher suggestions when select~
ing new materdials for the library.

4.73

4.55

4.38

4.46

474

3.12

3.23

3.59

3.48

4.12

1.61

1.32

0.79

0.98

0.62

7.62

6.01

3.46

4.37

2.94
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APPENDIX H
Need Priority
Questions by Function Desired Actual Index Need Index

137. The library personnel keep the building 4,79 4,12 0.67 3.21
staff up-to~date regarding available
materials,

138. Materials found in the library are 4,80 3.96 0.84 4,03
appropriate to the students served.

139. Audio visual materials are available 4,71 4,27 0.44 2,07
for classroom use.

140. Adequate time in the library is provided 4,71 4,06 0.65 3.06
to students to select materials.

141. The library collection adequately serves 4,80 3.93 1.17 5.62
the needs of staff and students.

XII. LEADERSHIP BY PRINCIPAL 4,79 4.41 0.38 1.81

142, The principals at the Center and at 4,91 4.76 0.15 0.74
Handley believe that ail students can
learn.

143, The principals have a clear ﬁhderstandiﬁg 4,93 4.71 0.22 1.08
of the program”s goals ané are able to
clearly articulate them.

144, The principals are the instructional 4.66 4.43 0.23 1.07
leaders.,

145, The principals make frequent classroom 4,70 4.07 0.63 2.96
observations to monitor instruction.

146, The principals initiate organized and 4,76 4,26 0.50 2.38
systematic improvement procedures,

147. The principals promote methods that 4,82 . 4,45 0.37 1.78
are known to create effective schocls,

148. The principals carefully monitor new 4,85 4,39 0.46 2,23
practices.,

149, The gifted and talented principals are 4,71 4.44 0.27 1.27

viewed by teachers as having relevant
instructional expertise as well as
management skills.
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Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

150.

151.

152.

153.

154,

The principals actively encourage com~
prehensive programs including multiple-
methods of identification, staff develop-
ment, program evaluation and revision,
and support system such as counseling.

The principals use principles of super-—
vision and feedback to cowmunicate with
teachers regarding their instructional
methods in gifted/talented programs.

The principals are active partners in
long~ and short-range planning.

The principals provide an encouraging
climate for innovation and exploration
by teachers and students.

The principals use suggestions from
their staff, teachers, and from the
community~at~large to assist in
planning and decision making,

4.76

4.76

4.80

4.83

4.80

4.27

4.37

4.44

4.43

4.37

0.49

0.39

0.36

0.40

0.43

2.33 >

1.86

1.73

1.93

2.06

XIII. COMMUNICATIONS/PUBLIC RELATIONS

4.78

4.21

0.57

2.73

155.

156.

157,

158.

159.

The gifted and talented program conducts
business in a manner that inspires public
confidence.

The program administration provides the
general public with accurate reports on
its performance.

Important information relevant to the
program and/or its students is provided
in a timely and intelligible fashion

té parents, staff, and students.

Parents are told about student successes.

The principals work to gain community
support for the gifted and talented
program.

4.77

4.72

4.83

4.85

4.76

4.13

3.86

4.22

4.33

4.35

0.64

0.86

0.61

0.52

0.41

3.05

4.06

2.95

2.52

1.95
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APPENDIX H
Need Priority
Questions by Function Desired Actual Index Need Index

The principals provide the community 4,66 3.94 0.72 3.36
with information about the effectiveness
of the program.

161. Achievement results are shared with 4,84 4,49 0.35 1.69
parents.

162. Achievement results are shared with 4,75 4,36 0.39 1.85
students.,

165. The student progress reporting procedure 4,89 4,19 0.70 3.42
gives parents a clear understanding of
their child”s progress.

i64. The principals serve as a communication 4,78 4.27 0.51 2.44

link between the Board, the parents,
and the community concerning the program.
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APPENDIX I

SECONDARY PROFESSIONAL STAFF (SPS):

TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED

AVERAGE "DESIRED" AND "ACTUAL" RHSPONSES
TO THE GIFIED AND TALENTED NEEDS ASSESSMENT RANXKED ACCORDING

INDEX-—SPRING, 1987.

Need Priority
FUNCTION Rank  Desired Actual Index Need Index
Identification of Gifted/Talented Students 1.5 4.80 3.32 1.48 7.09
Parental Involvement and Commitment 1.5 4,83 3.36 1.47 7.09
Staff Development 3 4.80 3.80 1.01 4,84
Educational Programs--Secondary 4 4,69 3.74 0.95 4,46
Communications/Public Relations 5 4,97 4,12 0.85 4,23
Auxiliary Support and Staff 6 4,86 4,02 0.84 4.09
General Administration 7 4.75 3.91 0.84 3.97
Culturally Deprived Students 8 4,86 4,19 0.67 3.25
Personal Development of the Student 9 4,83 4,22 0.61 2.94
Classroom Management 10 4,81 4,22 0.59 2.86
Teacher Values and Approaches 11 4.80 4,21 0.58 2.80
Leadership by Principal 12 4,81 4,27 0.54 2.59
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APPENDIX J

SECONDARY PROFESSIONAL STAFF (SPS)
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO THE GIFTED AND TALENTED
NEEDS ASSESSMENT BY FUNCTION AND QUESTION
SPRING, 1987.

Need Priority
Questions by Function Desired Actual Index Need Index

I. GENERAI, ADMINISTRATION 4.75 3.91 0.84 3.97

1. Planning is a continuous process 5.00 4,00 1.00 5.00
in the gifted and talented program.

2. The program”s budget allows for 4,94 4,31 ° 0.63 3.11
allocation of resources to achieve
high priority objectives.

3. Research findings are used in planr’ng 4,63 3.13 1.50 6.95
and improving educational programs.

4, Instructional program evaluation is 4.44 3.60 0.84 3.73
accomplished by comparing actual
results with the goals and objectives
of the program.

5. Progran improvement efforts are 4,63 3.56 1.07 4,95
periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

6. Test results, grade reports, atten~ 4,50 4,20 0.30 - .1.35
dance records and other methods are
used to spot potential problems.

7. Students are well served by a gifted 4,94 4,19 0.75 3.71
and talented program situated in one
location.

8. The school buildings provide a safe 5.00 4,50 0.50 2.50
environment for staff and students.

9. Assessment results are used by teachers 4,53 3.57 "0.96 4,35
for instructional diagnosis and to
evaluate their own teaching methods and
check student progress.

10. The major goals of the gifted and 4,88 4.06 0.82 4.00
talented program are set with respect
to the students” needs.

1
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APPENDIX J

Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

II.

IDENTIFICATION OF GIFTED/TALENTED STUDENTS

4.80

3.32

1.48

7.09

11,

12.

13.

14.

6.

17,

18.

Students are nominated through a variety
of sources including parent, teacher,
administrator, and test score referrals.

The identification of gifted and talented
students is an ongoing process, not an
annual event.

Identification occurs as early in the
students” lives as is possible.

The identification process includes
measures of student motivation,
interests, and maturity.

Emphasis is given to identifying gifted/
talented students in culturally dis-
advantaged groups.

All the teachers in the district partic—
ipate in inservices on how to identify
gifted/talented students.

The currently used method of identifying
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.

The currently usaed method of identifying
gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.

5.00

4.88

4.63

4.88

4,63

4.63

4.94

4.81

4.53

3.60

3.58

3.27

3.33

2.00

3.00

3.27

0.47

1.28

1.05

1.61

1.30

2.63

1.94

1.54

2.35

6.25

4.86

7.86

6.02

12.18

9.58

7.41
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APPENDIX J

Need Priority
Questions by Function Desired Actual Index Need Index
. IXII. CULTURALLY DEPRIVED STUDENTS 4,86 4,19 0.67 3.25
- 19. Female students are offered chances to 5.00 4,71 0.29 1.45

consider careers in math and science
fields.

20. Students are counseled toward all careers 4,88 3.67 1.21 5.90
in which they have an interest, regard-
less of how disproportionate in minority
representatives a career might be.

21. Female and minority students are provided 4.75 3.50 1.25 5.94
with positive role models in many varying
careers.

22, Teachers treat minority and female stu— 5.00 4,64 0.36 1.80
dents with regard to their aptitudes and
abilities, not with regard to st<reotyped
images.

23, Math and science teachers encourage 4,88 4,73 0.15 0.73
attendance and participation by female
students in their classes.

24, Examples and methods of teaching used 4,63 3.87 0.76 3.52
in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives.

IV. EDUCATIONAL PROGRAMS —~ SECONDARY 4,69 3.74 0.95 4,46

25. A value system emphasizing achievement 4.81 3.56 1.25 6.01
is shared by the gifted and talented
staff, students, and parents/community.

26. Lezarning goals and objectives are 4,63 3.75 0.88 4,07
clearly defined.

27, Secondary students benefit from spending 4,00 4,27 - 0.27 - 1.08
a half day with their same age peers.

28. The publis is satisfied with achievement 4,94 3.43 1.51 7.46
at the Center for the Arts and Sciences.
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APPENDIX J

Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

29.

30.

31.

32.

33.

34.

35.

36.

37,

38.

39.

40,

The courses of instruction are modified
frequently to keep them current.

The course work illustrates the inter—
relatedness of the various disciplines.

The schedules and/or courses allow for
students who are working in different
disciplines to work together to see
what their respective areas have in
common.

Many of the courses provide "hands on"
experience.

Special attention is focused on building
good continuity across grade levels and
programs .

Provisions are outlined for coordination
between teachers in the Center and in
the home school ciassrooms.

Collaborative curriculum planning and
decision making are typical.

Students attend the Center to take
courses in subjects at a more advanced
level than is offered at their home
school.

The Honors” programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

Information on drug education at the
Center is offered at the appropriate
level.

Student achievement levels assist in
future curricular planning.

Curricular plans on a given topic allow
students to select a sub-topic for in-
depth, independent study.

4.81

4.88

4.56

4.88

4.88

4.60

4.53

4.67

4.15

4,53

4.93

4.60

4,20

3.75

3.19

450

3.75

2.31

3.21

4.53

2.82

3.46

4.07

3.79

0.61

1.13

1.37

0.38

1.13

[\
"

™
\Ye]

1.33

2.93

5.51

6.25

1.85

5.51

10.53

5.98

0.65

5.52




APPENDIX J

Need Priority
Questions by Function Desired Actual Index Need Tndex
. 41. Teachers at the Center integrate basic 5.00 4.27 0.73 3.65
and higher level thinking skills into
the curriculum.
42. The course work helps to develop students” 4,87 3.93 0.94 4,58
skills in research methods.
43, Learning activities at the Center take 4,93 4,36 0.57 2.81
place at a more appropriate pace than .
in the home school classroom.
V. EDUCATIONAL PROGRAMS - ELEMENTARY —* — -_ —
44, A value system emphasizing academic - - - -
achievement is shared by the gifted
and talented staff, students and
parents/community. !
45, Learning goals and objectives are - - - — ‘
clearly defined.
46. Standards for learning are both chal- - - - —
lenging and attainable.
47. Students are challenged at the elemen- - - - —
tary level by attending Handley.
48. Promotion at Handley is based on —— - - —_
achievement rather than time spent
in the classroom.
49. Handley does a good job prepariug - - - - —_
students for their next level of
education.
- 50. Elementary homework is regularly — - - —_
assigned and checked.
’ 51. Children have opporturities to write. - - - —_
A special effort is made at Handley to
challenge more able elementary students.

--" indicates that the function or question was not asked of this particular
respondent group.




APPERDIX J

Questions by Function Desired

Actual

Need
Index

Priority
Need Index

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

Elementary courses of instruction are -
modified frequently enough to keep them
current.

Handley does a good job of teaching -
reading, writing, and arithmetic,

Handley teachers explain to students -
the objectives of their lessons, so

that students rcalize what knowledge
and skills they will be expected to

learn.

Handley”s curriculum is congruent with -
the regular elementary curriculum.

The Handley staff coordinates instruction —-
grade-to-grade and plans the curriculum
sequentially.

Given the resources available, the public -
is satified with academic achievement
at Handley.

Many of the courses provide "hands on" -
experience,

Co-curricular activities are available —-
for students who wish to participate
in them.

Teachers at Handley do a good job of -
teaching health education (which includes
a component on sex education).

Information on dvug education at Handley -
is offerzd at the appropriate level,

Student achievement levels determine ——
future academic planning.

Learning activities at Handley take —-
place at a more appropriate pace than
in the vegular classroom for academi-
cally talented students.,
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APPENDIX J

Need Priority
Questions by Function Desired Actual Index Need Index
- Vi. PERSONAL DEVELOPMENT OF THE STUDENT 4,83 4,22 0.61 2.94
g 65. Students have opportunities to practice 4.87 4,00 0.87 4,24
leadership skills.

66. The program teaches students problem 4,87 4,20 0.67 3.26
solving techniques.

67. Students have opportunities to work with 4.80 4.13 0.67 3.22
other students of similar and dissimilar
abilities and interests.

68. Stndents are encouraged and assisted 4.67 4,07 0.60 2.80
in developing career plans.

69. The visual and performing art classes 4,87 4,53 0.34 1.66
at the Center have career establishing .
components as do academic courses.

70. Helping the student to explore career 4.80 4,47 0.33 3.07
possibilities is an important part of
the school program.

71. Students are expected to complete their 4.80 4,40 0.40 1.36
work and meet recognized standards of
quality.

72, Students have the opportunity to develop 4,93 4.33 0.60 2.20
a sense of responsibility and self-
reliance.

73. Students are encouraged to be indepen- 5.00 4.47 0.53 1.89
dent thinkers,

74, The gifted and talented program tries 4.93 4,53 0.40 2.49
to develop an appreciation of learning
in each student.

. 75. Students are encouraged to be concerned 5.00 4,13 0.87 5.25
for other people and their personal
property.
76. The program provides students with 4.53 4.20 0.33 2.27

exposure to & variety of fields of study.




APPENDIX J

Need Priority
Questions by Function Desired Actual Index Need Index
77. The gifted and talented program encourages 4,87 4.33 0.54 2.63 N
students to recognize and realize their
aptitudes, abilities, interests, and needs.
78, The program encourages students to estab- 4,87 4,20 0.67 3.26
lish and pursue challenging goals.
79. The program fosters the development of 4,73 4,20 0.53 2.51
logical and convergent thinking in the
students.
80. The gifted and talented program encourages 4,73 3.87 0.86 4,07
the development of problem solving through
complex and abstract thinking in the
students.
81l. The gifted and talented program fosters 4.87 3.73 l.14 5.55
the developrment of independent (self- ’
directed) study skills and academic
self-discipline in the students.
VII. CLASSROOM MANAGEMENT 4,81 4,22 0.59 2.86
82. Parents are notified of discipline 4,67 4,21 0.46 2.15
problems.
83. Administrators support teacherc in 4.80 4,60 0.20 0.96
student discipline matters.
84, The Center and Handley have good 4,93 4,14 0.79 3.89
discipline.
85. Teichers motivate students by using 4,57 3.77 0.80 3.66
rewards rather than punishments.
86. Students are aware of classroom rules. 4,93 4,33 0.60 2.96
87. A secure, attractive environment is 4.93 4,36 0.57 2.81 .
provided where the enphasis is on
achievement,
88. An orderly, productive working atmosphere 4.87 4.13 0.74 3.60
is generally waintained and time spent
on classroom management is minimal.




APPENDIX J

Need Priority
Questions by Function Desired Actual Index Need Index
- VIII. TEACHER VALUES AND APPROACHES 4,80 4,21 0.58 2,80
- 39, Program teachers focus student attention 4.60 4,07 0.53 2.44
on lesson objectives by stating them
plainly and referring to them frequently.
90. Teachers set and maintain a brisk 4,47 4,07 0.40 1.79
instructional pace.
91. Teachers communicate effectively. 4,93 4,00 0.93 4,58
92, Teachers explain and demonstrate rather 5.00 4,87 0.13 0.65
than just assign seat work.
93. Teachers emphasize active student 5.00 4,67 0.33 1.65
participation in their classes.
94, Teachers teach at the correct level of 5.00 4,50 0.50 2.50
difficulty to promote student learning.
95. Teachers work on accomplishing the 4,87 4,57 0.30 1.46
instructional goals and objectives
with students.
96. Teachers know which skills are of 4,93 4,33 0.60 2.96
highest priority and the prerequisites
needed by students to learn the skills.
97. learning tasks are matched o lesson 4,79 4,21 0.58 2.78
content so student success rate is high.
98. Regular, focused reviews of key concepts 4,71 4,00 0.71 3.34
and skills check on and strengthen
student retention.
. 99. Feedback from instructional observations 4.86 4,07 .79 3.84
emphasizes improving irstruction and
boosting student achievement.
. Iuc. Feedback to students is tied to learning 4.71 4.14 0.57 2.68
objectives.
10l. To check understanding, teachers ask 4,73 4,20 0.53 2.51
clear, open-ended questions and make
sure all students have a good chance
to respond. ’




APPENDIX J

Need Priority
Questions by Function Desired Actual Index Need Index

102. Classroom routines are smooth and 4,73 3.93 0.80 3.78
efficient.

103. Teachers have assignments or activities 4,93 4.33 0.60 2,96
ready when students arrive.

104, Very little time is spent on non— 4.86 4,36 0.50 2.43
learning activities,

105. Teachers know curriculum policies and 4,93 4,14 0.79 3.89
priorities, )

106. Teachers are responsive to the student”s 4,87 4,33 0.54 2.63
point of view.

107. Teachers are competent in student 4.40 3.60 0.80 3.52
counseling services.

108. Teachers function more like facilitators 4.60 3.86 0.74 3.40
than directors in their approaches to
the students” course work.

IX. STAFF DEVELOPMENT 4,80 3.80 1.00 4,84

109. Within the program, emphasis is given 4.73 4,07 0.66 3.12
to staff development and teacher skill
building.

110. Staff development programs are effectively 4.87 4.14 0.73 3.56
coordinated,

lil. The gifted and talented program has an 4,87 3.67 1.20 5.84
effective inservice training program .
for improving teaching skills., i

. . {

112, The inservices provide valuable teaching 4.80 4.00 C.80 3.84
“nols or information. Y .

113. Content in staff levelopment sessions 4,87 3.47 1.40 6.82
addresses instructional issues and
priorities.

114, sStaff development and training are 4,87 3.93 0.94 4,58

supported with time and other necessary
resources.,
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Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

115.

116.

117.

118.

119.

120.

The teachers and students have access
to consultants and to the most recent
advances within each area.

Administrators are involved in some
type of professional development
program.

The administration st: orts careers
enhancement possibilities for the
staff members.

Teaching excellence in the program
is recognized.

Staff development learning goals and
objectives are developed by teachers,

There is scheduled time for discussion
and deliberation of gifted/talented
issues at staff meetings.

4.87

4.73

4.80

4.73

4.71

4.80

4.00

3.87

0.87

0.56

0.93

1.00

1.07

1.94

4,24

2.65

4.46

4.73

5.04

9.31

).

PARENTAL INVOLVEMENT AND COMMITMENT

4.83

3.36

1.47

7.09

121.

122,

123.

124,

Procedures for parental involvement in
the program are clearly communicated to
parents and used consistently.

Parents have options for becoming
involved in activities that support
the gifted aud talented instructional
program.

The program”s staff members provide
parents with information and techniques
for helping students develop their
giftedness or talents.

There is frequent two-way communication
between parents and the gifted and
talented program”s staff.

4.80

4.87

4.47

4,87

3.20

3.64

2.92

3.64

1.60

1.23

1.55

1.23 .

7.68

5.99

6.93

5.99

D s
¥
4
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Need Priority
Questions by Function Desired Actual Index Need Index

125. Parents are aware of their responsibil- 4.80 3.17 1.63 7.82 -
ities for helping <=tudents develop their
giftedness or talents.

126. Parents realize the vocational value of 4,80 2.92 1.88 9.02
all of the gifted and talented program”s
courses.

127. Parents of gifted and talented students 5.00 3.67 1.33 6.65

support the program.

128. Tarents who supported their children’s 5.00 3.25 1.75 8.75
involvement in the Center at the junio-
high level also support it as strongly
at the senior high level.

129. Teachers encourage parents to keep track 4,80 3.93 0.87 4,18
of student progress,

130. Most parents are aware of the gifted 4,80 3.15 1.65 7,92
and talented program goals.

131, Encouraging pazental involvement is an 4,87 3.43 1.44 7.01
integral part of the program”s plans.

XI. AUXILIARY SUPPORT AND STAFF 4.86 4.02 0.84 4.09

152, Effective guidance and counseling are 4,87 4.00 0.87 4,24
readily available to each student in
the gifted and talented program.

133. The gifted and talented program”s 4.60 5.15 1.45 6.67
guidance program helps students acauire
an understanding of vocational trends.

134. Helpirz the student to explore career 4,87 3.80 1.07 5.21
possibilities ic an important part of
the total gifted and talented program. -
&
135. The guidance progrim helps students to 4.80 3.15 1.65 7.92

realize the connection between their
course wor” and their career goals.

136. The librarians at the Center and Handley 4,93 4,60 0.33 1.63
ask for teacher suggestions when select-
ing new materials for the library.

166

171




"APPENDIX J
Need Priority
Questions by Function Desired Actual Index Need Index
137. The library personnel keep the building 4,87 4,87 0.00 0.00
staff up-to-date regarding available
materials,

136. Materials found in the library are 4,93 4,36 0.57 2.81
appropriate to the students served. .

139. Audio visual materials are available 4.87 4,33 0.54
for classroom use.

140. Adequate time in the library is provided 4,93 4,20 0.73
to students to select materials.

141. The library collection adequately serves 4,93 3.73 1.20
the needs of staff and students.

XII. LEADERSHIP BY PRINCIPAL 4.81 4,27 0.54
142. The principals at the Center and at 5.00 4,86 0.14
Handley believe that all students can
learn.
143, The principals have a clear understanding 4,93 4,60 0.33

of the program”s goals and are able to
clearly articulate them.

144, The principals are thz instructional 4.60 4.33 0.27
leaders.
145. The principals make frequent classroom 4.60 3.87 0.73
observations to monitor instruction.
146. The principals initiate organized and 4,67 4,33 0.34
R systematic improvement procedures.
. 147. The principals promote methods that 4,87 4,40 0.47
are known to create effective schools. ’
. 148. The orincipals carefully monitor new 4,60 4,00 0.60
practices.,
149. The gifted and talented principals are 4,93 4,00 0.93

viewed by teachers as having relewvant
instructional expertise as well as
management skills,

167 172




APPENDIX J

Need Priority
Questions by Function Desired Actual Index Need Index

150¢ The principals actively encourage com— 4,93 4,33 0.60 2.96 -
prehensive programs including multiple-
methods of identification, staff develop-
ment, program evaluation and revision,
and support system such as counseling,

151. The principals use principles of super— 4,73 4,07 0.66 3.12
vision and feedback to communicate with
teachers regarding their instructional
methods in gifted/talented programs.

152. The principals are active partners in 4,73 4,47 0.26 1.23
long- and short-range planning.

153. The principals provide an encouraging 5.00 4,13 0.87 4,35
climate for innovation and exploration
by teachers and students.

154, The principals use suggestions from 4,93 4,14 0.79 3.89
their staff, teachers, and from the
community-at-large to assist in
planning and decision making.

XIIX. COMMUNICATIONS/PUBLIC RELATIONS 4,97 4.12 0.85 4,23

155. The gifted and talented program conducts 5.00 4,13 0.87 4,35
business in a manner that inspires public
confidence.

The program administration provides the 5.00 3.93 1.07 5.35
general public with accurate reports on
its performznce.

Important information relevant to the 5.00 4,29 0.71 3.55
program and/or its students is provided
in a timely and intelligible fashion

to parents, staff, and students.

Parents are told about student successes. 4,93 4,21 0.72 3.55
The principals work to gain community 5.00 4,20 0.80 4.00

support for the gifted and talented
program,
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Need Priority
Questions by Function Desired Actual Index Need Index
« 160. The principals provide the community 5.00 4,00 1.00 5.00
with information about the effectiveness
of the program.
161. Achievement results are shared with 5.00 4,00 1.0¢C 5.00
parents,
162. Achiévement results are shared with 4,93 4,13 0.80 3.94
students,
163. The student progress reporting procedure 4,93 4,13 0.80 3.94
gives parents a clear understanding of
their child”s progress.
164. The principals serve as a communication 4,93 4,20 0.73 3.60
link t2tween the Board, the narents,
and the community concerning the program.
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APPENDIX K

SECONDARY PARENTS (SP): AVERAGE "DESIRED" AND “ACTUAL" RESPONSES §

TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING |

TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED |
INDEX—SPRING, 1987.

. Need Priority
FUNCTION Rank Desired Actual Index Need Index
Leadership by Principal . 1 4,17 2.16 2,01 - 8.37
Parental Involvement and Commitment 2 4.67 3.46 1.21 5.65
Auxiliary Support and Staff 3 4.67 3.53 1.15 5.36
Communications/Public Relations 4 4.38 3.22 1.17 5.12
Identification of Gifted/Talented Students 5 4,41 3.51 0.90 - 3,97
General Administration 6 4.61 3.75 0.86 3.95
Educational Programs--Secondary 7 4,59 3.77 0.81 3.72
Personal Development of the Student 8 4,74 4,07 0.67 3.19
Classroom Management 9 4,71 4,04 0.67 3.15
Cul turally Deprived Students 10 4,60 4,09 0.51 2.34

L s




APPENDIX L

SECONDARY PARERTS (SP)
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSZS TO THE GIFTED AND TALENTED
NEEDS ASSESSMENT BY FUNCTION AND QUESTION
SPRING, 1987.

‘ . Need Priority
Questions by Function Desired Actual Index Need Index

I. GENERAL ADMINISTRATION 4.61 3.75 0.86 3.95

1. Planning is a continuous process 4,87 4,00 0.87 4,24

in the gifted and talented program.

2. The program”s budget allows for 4.60 3.51 1.09 5.01
allocation of resources to achieve
high priority objectives.

3. Research findings are used in planning 4,53 3.62 0.91 4,12
and improving educational programs.

4., Instructional program evaluation is 4,42 3.44 0.98 4,33
accomplished by comparing actual
results with the goals and objectives
of the program.

5. Program improvement efforts are 4,44 3.51 0.93 4,13
periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

6. Test results, grade reports, atten- 4,54 3.75 0.79 3.59
dance records and other methods are
used to spot potential problems.

7. Scudents are well served by a gifted 4.47 4,22 0.25 1.12
and talented program situated in one
location,.

8. The school buildings provide a safe 4,84 4,22 0.62 3.00

environment for staff and students.

9. Assessment results are used by teachers 4,60 3.53 1.07 4,92
for instructional diagnosis and to
evaluate their own teaching methods and
check student progress.

10. The major goals of the gifted and 4,74 3.68 1.06 5.02
talented program are set with respect
to the students” needs.




APPENDIX L

gifted/talented students adequately
screeng out those students who should
not participate in the gifted and
talented program.

Need Priority
Questions by Function Desired Actual Index Need Index
II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS 4.41 " 3.51 0.90 3.97
11, Students are nominated through a variety 4,71 3.98 0.73 3.44
of sources including parent, teacher,
administrator, and test score referrals.
12. The identification of gifted and talented 4.65 3.61 1.04 4,84
students is an ongolng process, not an
annual event.
13. Identification occurs as early in the 4.42 3.52 0.90 3.98
students” lives as is possible.
14, The identification process includes 4,55 3.52 1.03 4.69
measures of student motivation,
interests, and maturity.
15, Emphasis is given to identifying gifted/ 3.87 3.79 0.08 0.31
talented students in culturally dis-
advantaged groups.
16. All the teachers in the district partic- 4,40 3.16 1.24 5.46
ipate in inservices on how to identify
gifted/talented students,
17. The currently used method of identifying 4,39 3.35 1.04 4,57
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.
18. The currently used method of identifying 4.31 3.18 1.13 4.87




APPENDIX L
Need Privrity
Questions by Function Desired Actual Index Need Index
- IIX. CULTURALLY DEPRIVED STUDENIS 4.60 4,09 0.51 2.34
- 19. Female students are offered chances to 4.66 4.38 0.28 1.30
consider caveers in mat! and science
fields.
20. Students are counseled toward all careers 4,57 3.60 0.97 4,43
in which they have an interest, regard-
less of how disproportinnate in minority
representatives a career might be, -
21, Female and minority students are provided 4,54 3.81 0.73 3.31
with positive role models in many varying
careers.
22. Teachers treat minority and female stu- 4,58 4,11 0.47 2.15
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.
23. Math and science teachers encourage 4.68 4,38 0.30 1.40
attendance and participation by female
students in their classes.
24, Examples and methods of teaching used 4,56 4,26 0.30 1.37
in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives.
IV. EDUCATIONAL PROGRAMS — SECONDARY 4,59 3.77 0.81 3.72
25. A value system emphasizing achievement 4,63 3.97 0.66 3.06
is shared by the gifted and talent.d
staff, students, and parents/community.
26. Learning goals and objectives are ) 4,65 »~ 3.82 0.83 3.86
clearly defined.
27. Secondary students benefit 'rom spending 4,25 4.09 0.16 0.68
a half day with their same age peers.
28. The public is satisfied with achievement 4,60 3.7¢ 0.81 -3.73
at the Center for the Arts and Sciences.
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APPENDIX L

Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

29.

30.

31.

32,

33.

34,

35.

36.

37.

38.

39.

40,

The courses of instruction are modified
frequently to keep them current.

The course work il:.ustrates the inter—
relatedness of the varisus disciplines.

The schedules and/or courses allow for
students who are working in different
disciplines to work together to see
what their respective areas have in
common.

Many of the courses provide "hands on"
experience.

Special attention is focused on building
good continuity across grade levels and
programs.

Provisions are outlined for coordination
batween teachers in the Center and in
the home school classrooms.

Collaborative curriculum planning and
decision making are typical.

Students attend the Center to take
courses in subjects at a more advanced
level than is offered at their home
school.

The Honors” programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

Information on drug education at the
(nter is offered at the appropriate
level.

Student achievement levels assist in
future curricular planning.

Curricular plans on a given topic allow
students to select a sub-topic for in-
depth, independent study.

4.59

4,52

4.51

4e66

4,70

4,60

4 74

4.71

449

3.82

3.69

3.43

4.41

3.76

2.59

3.24

4.33

3.02

3.63

4.00

3.89

0.77

0.83

1.08

0.25

0.94

2.01

1.29

0.39

1.14

1.11

0.71

0.60

3.53

3.75

4.87

1.17

4.42

9.25

5.84

1.84

4.74

5.26

3.34

2.69
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APPERDIX L
Need Priority
Questions by Function Desired Actual Index Need Index
- 41. Teachers at the Center integrate basic 4,71 4,09 0.62 2.92
and higher level thinking skills into
the curriculum.
42, The course work helps to develop students” 4,73 3.97 0.76 3.59
skills in research methods.
43, Learning activities at the Center take 4,63 4,18 0.45 2.08
place at a more appropriate pace than
in the home school classroom.
V. EDUCATIONAYL. PROGRAMS — ELEMENTARY ~—k - - —
44. A value system emphasizing academic -— — - -
achievement is shared by the gifted
and talented staff, students and
parents/community.
45. Learning goals and objectives are - - - -
clearly defined.
46. Standards for learning are both chal- - - - -
lenging and zttainable.
47. Students are challenged at the elemen- — - - —_—
tary level by attending Handley.
48. Promotion at Handley is based on - - - —
achievement rather than time spent
in the classroom.
49.” Handley does a good job preparing - - - -
students for their next level of
education.
’ 50. Elementary homework is regularly - - - —
assigned and checked.
© 51, Children have opportunities to write. -— - - —_
52, A special effort is made at Handley to - - - -
challenge more able elementary students.
* = "~ ! indicates that the function or question was not asked of this particular
respondent ‘group.




APPENDIX L

Quesstions by Function

Desired

Actual

Need
Index

Priority
Need Index

53.

56.

57.

58.

59.

60.

61.

62.

63.

64.

Elementary courses of instruction are
modified frequently enough to keep them
current.

Handley does a good job of teaching
reading, writing, and arithmetic.

Handley teachers explain to students
the objectives of their lessons, so

that students realize what knowledge
and skills they will be expected to

learn,

Handley”s curriculum is congruent with
the regular elementary curriculum.

The Handley staff coordinates instruction
grade~to—grade and plans the curriculum
sequentially.

Given the resources available, the public
is satified with academic achievement
at Handley.

Many of ‘he courses provide "hands on"
experience,

Co~curricular activities are available
for students who w'sh to participata
in them.

Teachers at Handley do a good job of
teaching health education (which includes
a component on s2x education).

Information on drug education at Handley
is offered at the appropriate level.

Student achievement levels determine
future academic planning.

Learning activities at Handley take
place at a more appropriate pace than
in the regular classroom for academi-
cally talented students.
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Need Priority
Questions by Function Desired Actual Index Need Index

PERSONAL DEVELOPMENT OF THE STUDENT 4.74 4.07 0.67 3.19

i

Students have opportunities to practice 4,67 3.97 c.70 3.27
leadership skills.

The program teaches students problem 4,69 4,09 0.60 2.81
solving techniques.

Students have opportunities to work with 4,62 4,15 0.47 2.17
other students of similar and dissimilar
abilities aad interests.

Students are encouraged ané assisted 4,70 3.92 0.78 3.67
in developing caceer plans.

The visual and performing art classes 4,73 4,07 0.66 3.12
at the Center have career establishing
componernits as 4o academic courses.

Helping the student to explore career 4,69 3.84 n
possibilities is an important part of
the school program.

3.99

©
G

Students are expected to complete their 4,85 4,37 0.48 2.33
work and meet recognized standards of
quality.

Students have the opportunity to develop 4.85 4.34 0.51 2.47
a sense of resporsibility and self-
reliance.

Students are encouraged to be indepen- 4.83 4.31 0.52 2,51
dent thinkers,

The gifted and talented program tries 4.76 4,17 0.61 2.92
to develop an appreciztion of learning
ir: each student.

Student.s are encouraged to be concerned 4,77 3.75 1.02 4.87
for other people and their personal
property.

The program provides students with 4,77 3.97 0.80 3.82
exposure to a variety of fields of study.




APPENDIX L

Need Prioricy
Questions by Function Desired Actual Index Need Index
77. The gifted and talented program encourages 4,82 4,11 0.71 3.42
students to recognize and realize their
aptitudes, abilities, interests, and needs.
78. The program encourages students to estab- £,74 4,08 0.66 3.13
lish and pursue challenging gcals.
79. The program fosters the development of 4,65 4,03 0.62 2.88
logical and convergeat thinking in the
students.,
80. The gifted and talented program encourages 4,69 4,03 0.61 2.86
the development of problem solving through
complex and abstract thinking in the
students.,
8l. The gifted and talented program fosters 4,73 3.90 0.83 3.93
the development of independent (self-
directed) study skills and acadenmic
self-discipline in the students.
VII. CLASSROOM MANAGEMENT 4,71 4,04 0.67 3.15
82, Parents are notified of discipline 4,75 3.98 0.77 3.66
problems.
83. Administrators support teachers in 4,69 4,06 0.63 2.95
student discipline matters.
84. The Center and Handley have good 4,74 3.91 0.83 3.93
discipline.
85. Teachers motivate students by using 4,60 3.76 0.84 3.86
tevards rather than punishments.
86. Students are aware of classroom rules. 4,86 4,36 0.50 2.43
87. A secure, attractive environment is 4,71 4,26 0.45 2.12
provided where the emphasis is on
achievement,
88. An orderly, productive working atmosphere 4,64 3.98 0.66 3.06
is generally maintained and time spent
on classroom management is minimal.
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APPENDIX L

Need Priority
Questions by Function Desired Actual Index Need Index
- VIII. TEACHER VALUES AND APPROACHES - —-- - —
- 89. Program teachers focus student attenzion - - - -
on lesson objectives by stating them
plainly and referring to them frequently. -
90. Teachers set and maintain a brisk - - - —
instructional pace.
91. Teuchers communicate effectively. - - - -
92. Teachers explain and demonstrate rather - - - -
than just assign seat work.
93. Teachers emphasize active student - - - —
) participation in their classes.
94. Teachers teach at the correct level of - - - —
difficulty to nromote student learning.
95. Teachers work on accomplishing the - - - -
instructional goals and objectives
with students.
96. Teachers know which skills are of - - - —
highest priority and the prereauisites
needed by stvdents to learn the skills.
97. Learning tasks are matched to losson - - -- ~—
content so student success rate is high.
98. Regular. focused reviews of key concepts - - - -
and skills check on and strengthen
student retention.
. 99. Feedback from instruc ‘ional observatiors ~— - - —
emphasizes improving instruction and
boosting student achievement.
100. Feedback to students is tied to learning —— - - -—
objectives.
101. To check understanding, teachers ask - - - —
clear, open-ended questions and make
sure all students have a good chance
to respond.

"-
-
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APPENDIX L

Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

10° Classroom routires are smooth and - - - -—
efficient,

103. Teachers have assignments or activities - - - —
ready when students arrive.

104, Very little time is spent or non- - - - -—
learning activities,

105. Teachers know curriculum policies and - - - —
priorities.,

106. Teachers are responsive to the student’s - _— - -—
point of view.

107. Teachers are competent in student - - - -—
counseling services.

10€. Teachers function more like facilitators - - - —
than directors in their approaches to
the students” course work.

IX. STAFF DEVELOPMENT - - - -_—

109. Within the program, emphasis is given - - - -
to staff development and teacher skill
building.

110. Staff development programs are effectively - - - —_
coordinated,

111. The gifted and talented program has an -= - - -_—
effective inservice training prograwm
for improving teaching skills.

112. The inservices provide valuable teaching - - - -
tocls or information.

113, Content in staff development sessions - - - -
addresses instructional. issues and
priorities,

114, Staff development and training are - - - -—

supported wivh time and other necessary
resources.




APPENDIX L

Need Priority
Questions by Function Desired Actual Index Need Index

- 115. The teachers and students have access - - - —_—
to consulf ‘nts and to the most recent
advances within each area.

116. Administrators are involved in some —- - - —_
type of professional development
program.,

117. The administration supports careers e —_— -- —
e~hancement possibilities for the
staff members.

118. Teaching excellence in the program - - - _
is recognized.

119, Staff development learning goals and - - - —
objectives are developed by teachers.

120. There is scheduled time for discussion - - - _—
and deliberati~n of gifted/talented
issues at staff meetings.

X. PARENTAL INVOLVEMENT AND COMMITMENT 4.67 3.46 1.21 5.65

121. Procedures for parental involvement in 4.70 3.42 1.28 6.02
the program are clearly communicated to
parents and used consistently.

122, Parents have options for becoming 4.59 3.72 0.87 3.99
involved in activities that support
the gifted and talented instructional
program.

123, The program”s staff members provide 4,57 3.21 1.36 6,22
parents with information and techniques
for helping students develop their
giftedness or talents.

N 124, There is frequent two-way communication 4,60 3.18 1.42 6.53
“etween parente and the gifted and
talented program”s staff.
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APPENDIX L

Need Priority
Questions by Fu-ction Desired Actual Index Need Index

125. Parents are aware of their responsibil- 4,70 3.34 1.36 6.39 .
itz:s for helping students develop their
giftedness or talents.

126. Parents realize the vocational value of 4,69 3.55 1.14 5.35
all of the gifted and talented program”s
courses.

127, Parents of gifted and talented students 4,84 4,08 0.76 3.68
support the program.

128. Parents who supported their children’s 4,69 3.60 1.09 5.11
involvement in the Center at the junior
high level also support it as strongly
at the senior high level.

129. Teachers zancourage parents to keep track 4,70 3.44 1.26 5.92
of studeut progress.

130. Most parents are aware of the gifted 4.77 3.38 1.39 6.63
and talented program goals.

131. Encouraging parental involvement is an 4,55 3.17 1.38 6.28
integral part of the program”s plans.

XI. AUXILIARY SUPPORT AND STAFF 4.67 3.53 1.14 5.36

132, Effective guidance and counseling are 4,67 3.32 1.45 6.85
readily available to each student in
the gifted and talented program.

133. The gifted and talented program”s 4,74 3.31 1.43 6.78
guidance program helps students acquire
an understanding of vocational trends.

134, Helping thé student to explore career 4.71 3.39 1.32 6.22
possib...cies is an important part of
the total gifted and talented program.

135. The guidance program helps students to 4,69 3.42 1.27 5.96
realize the connection between their
course work and their career goals.

156, The librarians at the Center and Handley 4,70 4,064 0.66 3.10
ask for teacher suggestions when select-
ing new materials for the library.

-~
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Need Priority
Questions by Function Desired Actual Index Need Index
- 137. The library personnel keep the building 4.71 4.00 0.71 3.34
staff up-to-date regarding available
materials,
138. Materials found in the library are 4,77 3.86 0.v1 4,34
appropriate to the students served.
139. Audio visual materials are available 4,67 4,14 0.53 2.48
for classroom use.
140, Adequate time in the library is provided 4.71 3.9 0.81 3.82
to students to select materials.
141, The library collection adequately serves 4,27 1.89 2.38 10.16
the needs of staff and students.
XIT. LEADERSHIP BY PRINCIPAL 4,17 2.16 2.01 8.37
142, The principals at the Canter and at 4,24 3.34 0.90 3.82
Handley helieve that all students can
Iiarn.
143, The principals have a clzar understanding 4,47 3.19 1.28 5.72
of the program”s goals and are able to
clearly articulate them.
144, The principals are the instructional 4.10 2.91 1.19 4.88
leaders.
145. The principals make frequent classroom 4.00 1.53 2.47 9.88
observations to monitor instruction.
146. The principals initiate organized and 4,14 1.79 2.35 9.73
systematic improvement procedures.
© 147. The pr’.ncipals promote methods that 4,26 2.19 2.07 8.82
are known to create effective schools.
" 148, The principals carefully mon®~or new 1 4.04 1.69 2,35 9.49
practices,
149, The gifted and talented principals are 4,01 1.53 2.48 Y.94
viewed by teachers as having relevant
instructional expertise as well as
management skills,
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APPENDIX L

Need Priority
Questions by Function Desired Actual Index Need Index

15G. The principals actively eicourage com 4,14 2.06 2.08 8.61
prehensive programs including multiple-
methods of identification, staff devslop—-
ment, program evaluation and revision,
and support system such as counseling.

151. The principals use principles of super— 4,09 1.67 2.42 9.90
visiin and feedback to communicate with
teachers regarding their instructional
methods in gifted/tilented programs.

152. The principals are active nartners in £.13 1.81 2.32 9.58
long- and short-range planning.

153. The principals provide an encouraging 4,30 2.50 1.80 7.74
climate for innovation and exploration
by teachers and students.

154. The principals use suggestions from 4,27 1.89 2.38 10.16
their staff, teachers, aud from the
community-at-large to assist in
planning and decision making.

XIIx. COMMUNICATIONS/PUBLIC RELATIONS 4.38 3.22 1.17 5.12

155. The gifted and talented program conducts 4,46 3.37 1.09 4,86
business in a manner that inspires public
confidence.

156. The program administration provides the 4,13 2.70 1.43 5.91
general publir with accurate reports on
its performance.

157. Important information relevant to the 4,23 3.21 1.02 4,31
program and/or its students is provided
in a timely and intelligible fashion
to ,arents, staff, and students.

158. Parents are told about student successes. 4,49 3.63 0.86 3.86
1§9. The principals work to gain community 4,31 3.09 1.22 5.26

support for the gifted and talented
program.
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Need Priority
Questions by Function Desired Actual Index Need Index
- 160, The principals provide the community 4,36 2.93 1.43 6.23
with information about the effectiveness
of the program.
161. Achievement results are shared with 4,50 3.51 0.99 4.45
parents. .
162. Achievemeiit results are shared with 4,41 3.46 0.95 4,19
students,
163. The student progress reporting procedure 4,61 3.50 1.11 . 5.12
gives parents a clear understanding cof
their child”s progress.
164. The priv-ipals serve as a communication 4,34 2.77 1.57 6.81
link betw en the Board, the parents,
and the comuunity concerning the program.




APPENDIX M

SECONDARY STUDENTS (SS): AVERAGE "DESIRED" AND “ACTUAL® RESPONSES
- TO THE GIFTED AND TALERTED NEEDS ASSESSMENT RANKED ACCORDING
TO FUNCTION FXOM HISHEST TO LOWEST PRIORITY NEED
INDEX—SPRING, 1987.

Need Priority
FUNCTION Rank Desired Actual Index Need Index
Identification of Gifted/Talented Students 1 4,25 | 3.42 0.83 3.52
Educational Programs--Secondary 2 4,45 3.71 0.74 3.31
Auxiliary Support and Staff 3 4,55 3.84 0.71 3.25
Classrcom Management 4 4,42 3.69 0.73 3.23
Teacher Values and Approaches 5 4,50 3.86 0.64 2.88
Personal Development of the Student 6 4,57 3.98 0.59 2.71
Culturally Deprived Students 7 4,47 3.97 0.51 2,27
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APPENDIX N "
SECONDARY STUDERTS (SS)
AVERAGE "DESIRED" AND AVERAGE '""ACTUAL" RESPONSES TO THE GIFTED AND TALENTED J
NEEDS ASSESSMENT BY FUNCTYON AND QUESTION b
SPRING, 1987.
. Need Priority o
Questions by Function Desired Actual Index Need Index .
I. GENERAL ADMINISTRATION —-—% - - - 4‘
&

l. Planting is a continuous process - _ - -
in the gifted and talented progranw

2. The program”s budget allows for - - - -
alloc: :ion of resources to achieve
high priority objectives.

3. Research findings are used in planning - - - — :
and improving educational programs.

.4. Instructional program evaluation is - — - —
accomplished by comparing actual
results with the goals and objectives ,
of the program.

5. Program improvement efforts are - - - - :
periodically reviewed; progress is N
noted and the improvement focus is
renewed and redirected.

6. Test results, grade reports, atten— - -— - - :'
dance records and other methods are
used to spot potential problems. e

7. Students are well served by a giftea - —_ - — )
and talented program situated in one !
location,

8. The school buildings provide a safe - - - —

. environment for staff and students, L,

9. Assessment results are used by teachers - - —— - -

. for instructional diagnosis and to
evaluate their own te--Ying methods and
check student progr- .
10. The major goals of the gifted and - - - _— S
talented program are set with respect
to the students” needs. .
* = U indicates that the function or question was not asked of this pa:ticular .

respondent group.
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Questions by Function

Desired

Actual

Need
Index

Priority
Need Index

II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS

4,25

3.42

0.83

3.52

11.

12.

13.

14,

15.

16.

17.

18.

Students are nominated through a variety
of sources including parent, teacher,
administrator, and test score referrals,

The identification of gifted and tzlented
students is an ongoing process, not an
annual event.

Identification occurs as early in the
students” lives as is possible.

The identification process includes
measures of student mctivation,
interests, and maturity.

Emphasis is given to identifying gifted/
talented students in culturally dis-—
advantaged groups.

All the teachers in the district partic-
ipate in inservices on how to identify
gifted/talented students.

The currently used method of identifying
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.

The currently used method of identifying
gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.

4.35

4.37

4,20

4.35

3.76

4.33

4.49

3.89

3.46

3.34

3.58

3.15

3.32

3.57

3.05

0.46

0.61

0.86

0.77

0.61

1.01

0.92

1.09

2.00
3.98

3.61

3.35
2.29
4.37

4.13

4.51

188

193




APPERDIX N
Need Priority
Questions by Function Desired Actual Index Need Index
: IIT. CULTURALLY DEPRIVED STUDENTS 4,47 3.97 0.51 2.27
19. Female students are offered chances to 4,54 4,21 0.33 1.50
congider careers in math and science .
fields.
20. Students are counseled toward all careers ) 4.46 3.66 0.80 3.57
in which they have an interest, regard-
less of how disproportionatzs in minority
representatives a career might be.
21. Female and minority students are provided 4.39 3.80 0.59 2.59
with positive role models in many varying
careers.
22. Teachers treat minority and female stu— 4,54 3.88 0.66 3.00
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.
23, Math and science te.chers encourage 4,48 4,18 0.30 1.34
attendance and participation by female
students in their classes.
24, Examples and methods of teaching used 4.43 4.06 0.37 1.64
in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives.
IV. EDUCATIONAL PRUGRAMS — SECONDARY 4.45 3.71 0.74 3.31
25. A value system emphasizing achievement 4,51 3.66 0.85 3.83
is shared by the gifted and talented
. staff, students, and parents/community.
Learning goals and objectives are 4,67 3.77 0.90 4,20
clearly defined.
Secondary students benefit from spending 4,08 3.76 0.32 1.31
a half day with their same age peers.
The public is satisfied with achievement 4.70 3.70 1.00 4.70
at the Center for the Arts and Sciences.
N 189
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Need Priority
Questions by Fuuction Desired Actual Index Need Index

29. Tne courses of instruction are modified 4,54 3.85 0.69 3.13
frequently to keep them current.

30. The course work illustrates the inter— 4,19 3.58 0.61 2.56
relatedness of the various disciplines.

31. The schedules and/or courses allow for 4,35 3.23 1.12 4,87
students who are working in different
disciplines to work together to see
what their respective zreas have in
common.

32, Many of the courses provide "hands on" 4.70 4.20 0.50 2.35
experience.

33. Special attention is focused on building 4,38 3.63 0.75 3.29
good continuity across grade levels and
programs,

34, Provisions are outlined for coordination 4,29 2.84 1.45 6.22
between teachers in the Center and in
the home school classrooms.

35. Collaborative curriculum planning and 4,23 3.41 0.82 3.47
decision making are typical.

36. Students attend the Center to take 4.76 4,53 0.23 1.09
courses in subjects at a more advanced
level than is offered at their home
school.

37. The Honors” programs in the high schools 4,43 3.12 1.31 5.80
do a sufficient job of providing advanced
course work to gifted students,

38. Information on drug education at the 4,28 3.26 1.02 4,37
Center is offered at the appropriate
level.

39. Student achievement levels assist in 4,58 3.87 0.71 3.25
future curricular planning.

40, Curricular plans on a given topic allow 4.32 3.50 0.82 3.54
students to select a sub-topic for in-
depth, independent study.
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. Need Priority
Questions by Tunction Desired Actual Index Need Index
- 41. Teachers at the Center integrate basic 4.60 4,23 0.37 1.70

and higher level thinking skills into
the curriculum.

42. The course work helps to develop students” 4.41 4,34 0.37 1.63
skills in research methods.

43, Learning activities at the Center take 4,56 4,27 0.29 1.32
place at a more appropriate pace than
in the home school classroom.

V. EDUCATYONAL PROGRAMS — ELEMENTARY - - - —

44, A value system emphasizing academic - - - -
achievement is shared by the gifted
and talented staff, students and
parents/community.

45, learning goals and objectives are - - - —_
clearly defined.

46, Standards for learning are both chal- —~— — —_— —_
lenging and attainable.

47. Students are challenged at the elemen-— - —— - —_
tary level by attending Handley.

48, Promotion at Handley is based on - - - —_—
achievement rather than time spent
in the classroom.

49. Handley does a good job preparing -= - - -_
students for their next level of
education,

50. Elementary homework is regularly - - - -_
assigned "and checked.

) 51. Children have opportunities to write. - - — -

52. A special effort is made at Mandley to - —_ - -

challenge more able elementary students.
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Need Priority
Questions by Function Desired Actual Index Need Index

53. Elementary courses of instruction are — - -— _—
modified frequently enough to keep tbem
current.

54, Handley does a good job of teaching - - - —_
reading, writing, and arithmetic.

55. Handley teachers explain to students - - —-- —
the objectives of their lessons, so
that students realize what knowledge
and skills they will be expected to
learn.

56. Handley”s curriculum is congruent with - - -— —_—
the regular elementary curriculum,

57. The Handley staff coordinates instruction - - - -—
grade-to—-grade and plans the curriculum
sequentially,

58. Given the resources available, the public — - - —
is satified with academic achievement
at Handley,

59. Many of the courses provide "hands on" -— - - —
exparience,

60. Co—curricular activities are available - - -— —
for students who wish to participate
in them.

61. Teachers at Handley do a good job of - - - —
teaching health education (which includes
a component on sex education).

62. Information on drug education at Handley " — - - —
is offered at the appropriate level.

63. Student achievement levels determine — -— — —
future academic planning.

64. Learning activities at Handley take - - - _—
place at a more appropriate nace than
in the regular classroom for academi~
cally talented students.
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Need Priority
Questions by Function Desired Actual Index Need Index

Vi. PERSONAL DEVELOPMENT OF THE STUDENT 4,57 3.98 0.59 2.71

65. Students have opportunities to practice 4,48 3.79 0.69 3.09
leadership skills.

66. The program teaches students problem 4.49 3.92 0.57 2.56
solving techniques.

67. Students have opportunities to work with 4,51 3.96 0.55 2.48
other students of similar and dissimilar
abilities and interests.

68. Students are encouraged and assisted 4,58 3.78 0.80 3.66
in developing career plans.

69. The visual and performing art classes 4.56 4.14 0.42 1.92
at the Center have career establishing
components as do academic courses.

70. Helping the student to explore career 4.64 3.82 0.82 3.80
possibilities is an important part of
the school program.

71. Students are expected to complete their 4.49 4,24 0.25 i.12
work and meet recognized standards of
quality.

72.-Students have the opportunity to develop 4.68 4,25 0.43 2.01
a sense of responsibility and self-
reliance.

73. Students are encouraged to be indepen— 4.70 4,27 0.43 2.02
dent thinkers.

74. The gifted and talented program tries 4.67 4.10 0.57 2.66
to develop an appreciation of learning
in each student.

75. Students are encouraged to be concerned 4,55 3.57 0.98 4,46
for other people and their personal
property.

76. The program provides students with 4,56 3.87 0.69 3.15
exposure to a variety of fields of study.
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Need Pr lority
Questions by Function Desired Actual Index Need Index
77. The gifted and talented program encourages 4,69 4,19 0.59 2.77
students to recoguize and realize their
aptitudes, abilities, interests, and nceds.
78, The program encourages students to estab— 4,68 4,10 0.58 2.71
lish and pursue challenging goals.
79. The program fosters the development of 4,48 3.89 0.59 2.64
logical and convergent thinking in the
students.
80. The gifted and talented program encourages 4.47 3.92 0.55 2.46
the development of problem solving through
complex and abstract thinking in the
students.,
8l. The gifted and talented program fosters 4,49 4,34 0.55 2.47
the development of independent (self-
directed) study skills and academic
self-discipline in the students.
VIXI. CLASSROOM MANAGEMENT 4.42 3.6¢9 0.73 3.23
82. Parents are notified of discipline 4,23 3.64 0.59 2,50
problems.,
83. Administrators support teachers in 4,33 3.87 0.46 1.99
student discipline matters.
84. The Center and Handley have good " 4,49 3.63 0.86 3.86
discipline.
85. Teachers motivate students by using 4,08 3.07 1.01 4,12
rewards rather than punishments.
86. Students are aware of classroom rules. 4,67 4,02 0.65 3.04
87. A secure, attractive environment is 4.63 3.90 0.73 3.38
provided where the emphasis is on
achievement,
88. An orderly, productive working atmosphere 4,54 3.73 0.81 3.68
is generally maintained and time spent
on classroom management is minimal.,
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Need Priority
Questions by Function Desired Actual Index Need Index
. VIII. TEACHER VALUES AND APPROACHES 4,50 3.86 0.64 2.88
. 89. Program teachers focus student attention 4,38 3.79 0,59 2.58
onl lesson objectives by stating them
plainly and referring to them frequently.
90. Teachers set and maintain a brisk 4,31 3.73 0.58 2.50
instructional pace.
91. Teachers communicate effectively. 4,72 3.88 0.84 3.96
92. Teachers explain and demonstrate rather 4,72 4,27 0.45 2.12
than just assign seat work.
93. Teachers emphasize active student 4.64 4,20 0.44 2.04
participation in their classes.
9%, Teachers teach at the correct level of 4,66 4,05 0.51 2.24
difficulty to promote student learning.
95. Teachers work on accomplishing the 4,51 3.84 0.67 3.02
instructional goals and objectives
with students.
96. Teachers know which skills are of 4,60 3.87 0.73 3.36
highest priority and the prerequisites
needed by students to learn the skills.
97. Learning tasks are matched to lesson 4,54 3.87 0.67 3.04
content so student success rate is high.
98. Regular, focused reviews of key concepts 4,46 3.73 0.73 3.26
and skills check on and strengthen
student retention.
99, Feedback from instructional observations 4,42 3.86 0.56 2.48
N emphasizes improving instruction and
boosting student achievement,
- 100. Feedback to students is.tied to learning 4,46 3.85 0.61 2.72
objectives.
101. To check understanding, teachers ask 4,59 3.84 0.75 3.44
clear, open—ended questions and make
sure all students have a good chance
to respond.
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Need Priority
Questions by Function Desired Actual Index Need Index
102. Classroom routines are smooth and 4,54 3.62 0.92 4,18 -
efficient.
103. Teachers have assignments or activities 4.40 3.89 0.51 2.24
ready when students arrive,
104, Very little time is spent on non— 4.10 3.71 0.39 1.6C
learning activities.
105. Teachers know curriculum policies and 4,53 4,22 0.31 1.40
priorities,
106. Teachers are responsive to the student”s 4,72 3.73 0.99 4,67
point of view.
107. Teachers are competent in student 4,54 3.60 0.94 4,27
counseling services.,
108. Teacher:s function more like facilitators 4,21 3.71 0.50 2,11

than directors in their approaches to
the students” course work.

IX, STAFF DEVELOPMENT - - - —

109. Within the program, emphasis is given - - ~-- --
to staff development and teacher skill
building.

110. Staff development programs are effectively -_ - - -
coordinated.

111. The gifted and talented program has an - - - —_—
effective inservice training program
for improving teaching skills.

112. The inservices provide valuable teaching -- - - -_
tools or information.

113, hontent in staff development sessions - - - —_—
addresses instructional issues and
priorities.

114, Staff development and training are - - - —

supported with time and other necessary
resources.
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Questions by Function Desired

Actual

Need
Index

Priority
Need Index

115.

116.

117.

118.

119.

120.

The teachers and students have access -
to consultants and to the most recent
advances within each area.

Aduinistrators are involved in some -
type of profassional development

program,

The administration supports careers -

enhancement possibilities for the
staff members.

Teaching excellence in the program -
i8 recognized.

Staff development learning goals and -
objectives are developed by teachers.

There is scheduled time for discussion -
and deliberation of gifted/talented
issues at staff meetings. .

X,

PARENTAL INVOLVEMENT AND COMMITMENT - -

121.

122,

123.

" giftedness or talents.

124,

Procedures for parental involvement in -
the program are clearly communicated to
parents and used consistently.

Parents have options for becoming -
involved in activities that support
the gifted and talented instructional
program.

The program”s staff members provide -
paremts with information and techniques
for helping students develop their

There is frequent two-way communication -
between parents and the gifted and
talented program”s staff.
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Need
Index

Priority

Questions by Function Desired Actual Need Index

125,

126.

127,

128.

129.

130.

131.

Parents are aware of their responsibil-
ities for helping studeats develop their
giftedness or talents.

Parents realize the vocational value of
all of the gifted and talented program”s
courses.

Parents of gifted and talented students
support the program. )

Parents who supported their children”s
involvement in the Center at the junior
high level also support it as strongly
at the senior high level.

Teachers encourage parents to keep track
of student progress.

Most parents are aware of the gifted
and talented program goals.

Encouraging parental invclvement is an
integral part of the program”s plans.

AUXILIARY SUPPORT AND STAFF

4.55

3.84

0.71

3.25

132.

133.

134.

135.

136.

Effective guidance and counseling are
readily available to each student in
the gifted and talented program,

The gifted and talented program”s
guidance program helps students acquire
an understanding of vocational trends.

Helping the student to explore career
possibilities is an important part of
the total gifted and talented program.

The guidance program helps students to
realize the connection between their
course work and their career goals.

The librarians at the Center and Handley
ask for teacher suggestions when select-—
ing new materials for the library.

4.60

4.43

4.57

4.50

4.49

3.74

3.55

3.84

3.74

3.92

0.86

0.88

0.73

0.76

0.57

3.96

3.90

3.34

3.42

2.56
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Questions by Function Desired Actual Index Need Index

The library personnel keep the building 4.58 1.99 0.59 2.70
staff up-to-date regarding available
materials.

Matacials found in the library are
appropriate to the students served.

Audio visual msterials are available
for classroom use.

Adequate time in the library is provided
to students to select materials,

The library collection adequately serves
the needs of staff and students.

LEADERSHIP BY PRINCIPAL

The principals at the Center and at
Handley belicve that all students can
learn.

The principals have a clear understanding
of the program”s go..s and are able to
clearly ar4iculate them.

The principals are the instructional
leaders.

The principals make frequent classroom
observations to monitor instruction.

The principals initiate organized and
systematic improvement procedures.

The principals promote methods that
are known to create effective schools.

The principals carefully monitor new
practices.

The gifted and talented principals are
viewed by teachers as having relevant
instructional expertise as well as
management gkills.
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Need Priority
Questions by Function Desired Actual Index Need Index

150. The principals actively encourage com- - - - -—
prehensive programs including multiple-
methods of identification, staff develop—~
ment, program evaluation and revision,
and support system such as counseling.

151, The principals use principies of super— - - - -
vision and feedback to communicate with
teachers regarding their instructional
methods in gifted/talented programs.

152. The principals are active partners in - - - -—
long- and short-range planning.

153. The principals provide an encouraging - - - _—
climate for innovation and exploration
by teachers and students.

154. The principals use suggestions from - - - -—
their staff, teachers, and from the
community-at-large to assist in
planning and decision making.

XIII. COMMUNICATIONS/PUBLIC RELATIONS - - - -

155. The gifted and talented program conducts - - - -—
business in a danner that inspirec public
confidence.

156. The program administration provides the -— - - —
general public with accurate reports on
its performance.

157. Important information relevant to the - —— - —
program and/or its students is provided .
in a timely and intelligible fashion
to parents, staff, and students.

158. Parents are told about student successes. - - - —
159. The principals work to gain community - — - -

support for the gifted and talented
program.
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Questions by Function

Desired

Actual

Need Priority
Index Need Index

- 160,

161.

162.

163.

164.

The principals provide the community
with information about the effectiveness
of the program.

Achievement results are shared with
parents.

Achievement results are shared with
students.

The student progress reporting procedure
gives parents a clear understanding of
their child”s progress.

The principals serve as a communication
link between the Board, the parents,
and the community concerning the program.

—




APPENDIX O

TABIE O.1. SOMMARY OF HIGH PRIORTTY NEEDS AS INDICATED BY HIGH FRIORITY NEED INIEX
FUNCTTONS AND QUESTIONS FOR TEE TOTAL AND FACH RESPONDENT GROUP,

Elementary Elementary Secondary  Secondary Secondary .
FUNCTION Total Prof Staff Parents Prof Staff Parents Students
(T) (EPS) (EP) (Sps) (sp) (ss)

Identification of Gifted/Talented Students | Fq Fq Fq Fq F Fq
Awdliary Support and Staff Fq Fq Fq q Fq Fq
Parental Involvement and Commitment Fq Fq Fq Fq Fq *
Staff Development Fq Fq * Fq * *
Leadership by Principal 2] q K *
Fducational Programs—Secondary q * * Fq q Fq
General Administration q Fq Fq q *
Communications/Public Relations q q q Fq Fq *
Personal Development of the Student q Fq q q
Teacher Values and Approaches q q * q * Fq
Classroon Management q q

Culturally Deprived Students q q

Educational Prograns—Elementary q q *

F = functions identified as one of top five fumction areas.
q = functions for which high need questions were identified.
* = no questions asked of this group in this particular finction,
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HIGH PRIORITY NEED INDEX FUNCTIONS AND QUESTIONS*
FOR INDIVIDUAL GROUPS POLLED AND TOTAL
SPRING, 1987.

High Priority Need Index Values

Questions by Function
T** EPS EP SPS SP SS

I. GENERAL ADMINISTRATION 3.60 | 3.63 hkk

1. Planning is a continuous process 3.64
in the gifted and talented program.

2. The program”s budget allows for 6.14 9.45 | 6.98
allocation of resources to achieve .
high priority objectives.

3. Research findings are used in planning 4.59 6.95
and improving educational programs.

4, Instructional program evaluation is
accomplished by comparing actual
results with the goals and objectives
of the program.

5. Program improvement efforts are 4.40
periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

6. Test results, grade reports, atten=-
dance records and other methods are
used to spot potential problems.

7. Students are well served by a gifted
and talented program situated in one
location.

*High priority need index functions were defined as the top five functions for the
particular group. High priority need index questions were defined as the highest 25%
priority need index values for a particular group. Values are thus shown only for
high need index functions and questions.

**Groups Polled: T

Total of all five groups combined with equal weighting
given to each group in the averaging process.

EPS = Elementary Professional Staff
EP = Elementary Parents
SPS = Secondary Professional Staff
SP = Secondary Parents
SS = Secondary Students

***Questions in this function were not asked of this particular group.
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High Priority Need Index Values

Questions by Function
T*% EPS EP SPS SP SS

8. The school buildings provide a safe 4.37
envircmment for staff and students.

9. Assessment results are used by teachers
for instructional diagnosis and to
evaluate their own teaching methods and
check student progress.

10. The major goals of the gifted and 4,20
talented program are set with respect
to the students” needs.

II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS| 5.33 8.25| 4.20 7.09 | 3.97 | 3.52

11. Students are nominated through a variety
of sources including parent, teacher,
administrator, and test score referrals.

12. The identification of gifted and talented | 5.26 6.65 | 4.74 6.25 3,98
students is an ongoing process, not an
annual event.

13. Identification occurs as early in the 6.40 | 4.05
students” lives as is possible.

14, The identification process includes 5.11 6.17 | 3.70 7.86
measures of student motivation,
interests, and maturity.

15. Emphasis is given to identifying gifted/ 10.18 6.02
talented students in culturally dis-
advantaged groups.

|
|
16. All the teachers in the district partic- 8.67 13.87 | 8.15 12.18 4,37
ipate in inservices on how to identify
gifted/talented students.
17. The currently used method of identifying 6.33 9.05 | 4.79 9.58 4,13
gifted and talented students adequately
identifies those students who would most -
benefit from participation in the gifted
and talented program.
|

18. The currently used method of identifying 6.19 3.45 | 5.15 7.41 4,51
gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.
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Questions by Function

High Priority Need Index Values

T** EPS

EP

SPS

SP

SS

I11.

CULTURALLY DEPRIVED STUDENTS

19.

20.

21.

22.

23.

24,

Female students are offered chances to
consider careers in math and science
fields.

Students ave counseled toward all careers
in which they have an interest, regard-
less of how disproportionate in minority
representatives a career might be,

Female and minority students are provided
with positive role models in many varying
careers.,

Teachers treat minority and female stu-
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.

Math and science teachers encourage
attendance and participation by female
students in their classes.

Examples and methods of teaching used

in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives.

-~

5.76

4.60

5.90

5.94

Iv.

EDUCATIONAL PROGRAMS — SECONDARY

* k%

kk%k

4.46

3.31

25.

26.

27.

28.

A value system emphasizing achievement
is shared by the gifted and talented
staff, students, and parents/community.

Learning goals and objectives are
clearly defined.

Secondary students benefit from spending
a half day with their same age peers.

The public is satisfled with achievement
at the Center for the Arts and Sciences.

5.25

6.01

7.46

3.83

4.20

4.70

¢
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Questions by Function

High Priorit

Need Index Values

T** EPS

EP

SPS

SP

SS

29.

30.

31.

32.

33.

34,

35.

36.

37.

38.

39.

40,

The courses of instruction are modified
frequently to keep them current,

The course work illustrates the inter-
relatedness of the various disciplines.

The schedules and/or courses allow for
students who are working in different
disciplines to work- together to see
what their respective areas have in
common.

Many of the courses provide "hands on"
experience,

Special attention is focused on building
good continuity across grade levels and
programs.

Provisions are outlined for coordination
between teachers in the Center and in
the home school classrooms.

Collaborative curriculum planning and
decision making are typical.

Students attend the Center to take
courses in subjects at a more advanced
level than is offered at their home
school.

The Honors” programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

Information on drug education at the
Center is offered at the appropriate
level.

Student achievement levels assist in
future curricular planning.

Curricular plans on a given topic allow
students to select a sub-topic for in-
depth, independent study.

5.32

8.62

5.06

5.35

4.82

5.51

6.25

5.51

10.53

5.98

5.52

9.25

4.87

6.22

5.80

4.37
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High Priority Need Index Values

Questions by Function

Th*

EPS

EP

SPS

SP

SS

41.

42,

43.

Teachers at the Center integrate basic
and higher level thinking skills into
the curricu-um.

The course work helps to develop students”
skills in research methods.

Learning activities at the Center take
place at a more appropriate pace than
in the home school classroom.

Ve

EDUCATIONAL PROGRAMS ~ ELEMENTARY

% k%

kkk

kkk

44,

- 450

46,

47,

48.

49,

50.

51.

52.

A value system emphasizing academic
achievement is shared by the gifted
and talented staff, students and
parents/community.

Learning goals and objectives are
clearly defined.

Standards for learning are both chal-
lenging and attainable.

Students are challenged
tary level by attending

Promotion at Handley is
achievement rather than
in the classroom.

Handley does a good job
students for their next
education.

at the elemen-
Handley.

based on
time spent

preparing
level of

Elementary homework is regularly

assigned and checked.

Children have opportunities to write.

A special effort is made at Handley to
challenge more able elementary students.

4.77

3.66
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Questions by Function

High Priority Need Index Values

T** EPS

EP SPS SP

SS

53.

54.

55,

56.

57.

58.

59.

60.

61.

62.

63.

64.

Elementary courses of instruction are
modified frequently enough to keep them
current,

Hindley does a good job of teaching
reading, writing, and arithmetiec.

Handley teachers explain to students
the objectives of their lessons, so

that students realize what knowledge
and skills they will be expected to

learn.

Handley”s curriculum is congruent with
the regular elementary curriculum.

The Handley staff coordinates instruction
grade~to—-grade and plans the curriculum
sequentially,

Given the resources available, the public
is satified with academic achievement
at Handley.

Many of the courses provide "hands on"
experience.

Co—~curricular activities are available
for students who wish to participate
in them.

Teachers at Handley do a good job of
teaching health education (which includes
a component on sex education).

Information on drug education at Handley
is offered at the ap'ropriate level.

Student achievement levels determine
future academic planning.

Learning activities at Handley take
place at a more appropriate pace than
in the regular classroom for academi-
cally talented students.

3.95

4440
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Questions by Function

Hi

zh Priority Need Index Values

TH%

EPS

EP

SPS

SP

SS

PERSONAL, DEVELOPMENT OF THE S7UDENY

66.
67.

68.

69.
70.

71.

72,

73.

74,

75,

76.

Students have opportunities to practice
leadership skills.

The program teaches students problem
solving techniques.

Students have opportunities to work with
other students of similar and dissiwnilar
abilities and interests.

Students are encouraged and assisted
in developing career plans,

The visual and performing art classes
at the Center have career establishing
components as do academic courses.

Helping the student to explore career
possibilities is an important part of
the school program.

Students are expecéed to complete their
work and meet recognized standards of
quality.

Students have the opportunity to develop
a sense of responsibility and self-
reliance.

Students are encouraged to be indepen-
dent thinkers.

The gifted and talented program tries
to develop an appreciation of learning
in each student. '

Students are encouraged to be concerned
for other people and their personal
property.

The program provides students with
exposure to a variety of fields of study.

4.42

4.95

5.25

4.46
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High Priority Need Index Values

Questions by Function

— Th* EPS EP _SPS SP SS
77. The gifted and talented program encourages
students to recognize and realize their

aptitudes, abilities, interests, and needs

78. The program encourages students to estab—
1lish and pursue challenging goals,

79. The program fosters the development of
logical and convergent thinking in the
students.

8€0. The gifted and talented program encourages 3.60
the development of problem solving through
cemplex and abstract thinking in the
students.

8l. The gifted and talented program fosters 3.92 5.55
the development of independent (self-
directed) study skills and academic
self-discipline in the students.

VIXI. CLASSROOM MANAGEMENT 3.23

82, Parents are notified of discipline
problems.

83. Administrators support teachers in
student discipline matters.

84. The Center and Handley have good 5.40 | 3.71 3.86
disci.pline.

85. Teachers motivate students by using 4,12
rewards rather than punishments.

86, Students are aware of classroom rules.

87. A secure, attractive environment is
provided where the emphasis is on
achievenment,

88. An orderly, productive working atmosphere
is generally maintained and time spent
on classroom management is minimal.
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S :

Questions by Function

High Priority Need Index Values

Th*

EPS

EP

SPS

SP

SS

. VIII.

TEACHER VALUES AND APPROACHES

k%%

k%%

2.88

* 89.

90.

91.

92.

93.

94,

95.

96.

97.

98.

99.

100.

101.

Program teachers focus student attention
on lesson objectives by stating them
plainly and referring to them frequently.

Teachers set and maintain a brisk
instructional pace.

Teachers communicate effectively.

Teachers explain and demonstrate rather
than just assign seat work.

Teachers emphasize active student
participation in their classes.,

Teachers teach at the correct level of
difficulty to promote student learning.

Teachers work on accomplishing the
instructional goals and objectives
with students.,

Teachers know which skills are of
highest priority and the prerequisites
needed by students to learn the skills.

Learning tasks are matched to lesson
content so student success rate is high.

Regular, focused reviews of key concepts
and skills check on and strengthen
student retention.

Feedback from instructional observations
emphasizes improving instruction and
boosting student achievement.

Feedback to students is tied to learning
objectives.

To check understanding, teachers ask
clear, open—-ended questions and make
sure all students have a good chance
to respond.

3.96

4.27
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High Priority Need Index Values

Questions by Function

Th* EPS EP SPS SP SS
102. Classroom routines axe smooth and 4.18 *
efficient.
103. Teachers have assigaments or activities -
ready when students arrive.
104. Very littie time is spent on non-
learning activities,
105. Teachers know curriculum policies and
priorities,
106. Teachers are responsive to the student”s 4,67
point of view.
107. Teachers are competent in student 4,72 6.41
counseling services.
108, Teachers function more like facilitators
than directors in their approaches to
the students” course work.
IX. STAFF DEVELOPMENT 4,57 4,30 | *%* 4,84 | Fkxk

109. Within the program, emphasis is given
to staff development and teacher skill

building.
110. staff development programs are effectively
coordinated. :
111. The gifted and talented program has an 5.34

effective inservice training program
for improving teaching skills.

112. The inservices provide valuable teaching
tools or information.

113. Content in gtaff development sessions 5.60
addresses instructional issues and
priorities.

l14. Staff development and training are 4,86
supported with time and other necessary
resources.,
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Questions by Function

High Priority Need Index Values

Tk

ErS

SP

SPS

3P

SS

. 115.

116.

117.

118.

119.

120.

The teachers and students have access
to consulitants and to the most recent
advances within each area.

Administrators are involved in some
type of professional development
program,

The administration supports careers
enhancement posgibilities for the
staff members.

Teaching excellence in the program
is recognized.

Staff development learning goals and
objectives are developed by teachers.

There is scheduled time for discussion
and deliberation of gifted/talented
issues at staff meetings.

5.3

4.63

4,72

6.77

6.81

£.51

5.04

9.31

X.

PARENTAL INVOLVEMENT AND COMMITMENT

4,93

3.36

3.63

7.09

5.65

kkk

121.

122,

123.

124.

Procedures for parental involvement in
the program are clearly communicated to
parents and used consistently.

Parents have options for becoming
involved in activities that support
the gifted and talented instructional
program,

The program”™s staff members provide
parents with information and techniques
for helping students develop their
giftedness or talents.

There is frequent two~way communication
betwzen parents and the gifted and
talented program”s staff.

5.08

4.68

4.08

3.78

7.68

5.99
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APPENDIX P

High Priority Need Index Values

Questions by Function
T** EPS EP SPS SP SS

Parents are aware of their responsibil- 5.52 7.82
itiesy for helping students develop their
giftedness or talents.

Parents realize the vocational value of 5.68 4,06 9.02
all of the gifted and talented program”s
courses.

Parents of gifted and talented students 6.65
support the program.

Parents who supported their children”s 6.49 7.76 | 4.46 8.75
involvement in the Center at the junior
high level also support it as strongly
at the senior high level.

Teachers encourage parents to keep track
of student progress.

Most parents are aware of the gifted 5.75 4.87 7.92
and talented program goals.

Encouraging parental involvement is an 4.67 7.01
integral part of the program”s plans.

AUXILIARY SUPPORT AND STAFF 5.22 9.32 | 4,24 5.36 | 2.88

Effective guidance and counseling are 8.34 |19.60 | 7.62 3.96
readily available to each student in
the gifted and talented program.

The gifted and talented program”s 7.79 [ 16.35 | 6.01 6.67 3.90
guidance program helps students acquire
an understanding of vocational trends.

Helping the student to explore career 4,98 6.75 5.21
possibilities is an important part of
the total gifted and talented program.

The guidance program helps students to 6.77 12.32 | 4.37 7.92
realize the connection between their
course work and their cavreer goals.

The librarians at the Center and Handley 6.15
ask for teacher suggestions when select-
ing new materials for the library.
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APPENDIX P

Questions by Function

Hish Prio

rity Need Index Values

Th%

EPS

EP SPS SP

SS

137

139.

140.

141.

The library personnel keep the building
staff up-to-date regarding available
materials.

Materials found in the library are
appropriate to the students served.

Audio visual materials are available
for classroom use.

Adequate time in the library is provided
to students to select materials.

The library collection adequately serves
the needs of staff and students.

6.80

6.04

6.15

6.99

4.92

8.22

4,03

5.62 10.16

4.24

X1I.

LEADERSHIP BY PRINCIPAL

4.09

8.37

*%%

42,

143.

144,

145.

146.

147.

148.

149.

The principals at the Center and at
Handley believe that all students can
learn.

The prinéipals have a clear understanding

of the program”s goals and are able to
clearly articulate them.

The principals are the instructional
leaders.

The principals make frequent classroom
observations to monitor instruction.

The principals initiate orgauized and
systematic improvement procedures.

The principals promote methods that
are known to create effective schools.

The principals carefully monitor new
practices,

The gifted and talented principals are
viewed by teachers as having relevant
instructional expertise as well as
management skills,

6.10

5.00

5.41

7.51

4,67

4.83

9088 :

9.73

8.82

9.49

9.94
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APPENDIX P

High Priority Need Index Values

Questions by Function

Tk* EPS EP SPS | SP SS

150. The principals actively encourage com— 8.61
prehensive programs. including multiple~-
methods of identification, staff develop-
ment, program evaluation and revision,
and support system such as counseling.

151. The principals use principles of super- 4.92 9.90
vision and feedback to communicate with
teachers regarding their instructional
methods in gifted/talented programs.

152. The principals are active partners in 9,58
long- and short-range planning.

153. The principals provide an encouraging 7.74
climate for innovation and exploration
by teachers and students.

154. The principals use suggestions from 4,72 10.16
their staff, teachers, and from the
community-at~large to assist in
planning and decision making.

XIII. COMMUNICATIONS/PUBLIC RELATTONS 4,23 | 5.12 | **%

155, The gifted and talented program conducts
business in a manner that inspires public
confidence.

156. The program administration _ rovides the 5.09 4.83 | 4.06 5.35
general public with accurate reports on
its performance.

157. Important information relevant to the
program and/or its students is provided
in a timely and intelligible fashion
to parents, staff, and students.

158. Parents are told about student successes.

159. The principals work to gain community 4,89 | 4.83
support for the gifted and talented
program.
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Questions by Function

Hi

h Priority Need Index Values

T*%k

EPS

EP

SPS

SP

SS

160.

161.

162.

163.

164.

The principals provide the community
with information about the effectiveness
of the program.

Achievement results are shared with
parents.

Achievement results are shared with
students.

The student progress reporting procedure
gilves parents a clear understanding of
their child”s progress.

The principals serve as a communication
link between the Board, the parents,
and the community concerning the program.




